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WHY DO YOU GO TO COLLEGE (CEGEP) ?

Using the scale below, indicate to what extent each of the following items presently corresponds to one
of the reasons why you go to college (CEGEP).

Does not
correspond Corresponds Corresponds Corresponds Corresponds
at all a little moderately alot exactly
1 2 3 4 5 6 7

WHY DO YOU GO TO COLLEGE (CEGEP) ?

1. Because with only a high-school degree | would not

find a high-paying job later on. 1 2 3 4 5 6 7

2. Because | experience pleasure and satisfaction

while learning new things. 1 2 3 4 5 6 7

3. Because | think that a college (CEGEP) education will help me

better prepare for the career | have chosen. 1 2 3 4 5 6 7

4. For the intense feelings | experience when | am

communicating my own ideas to others. 1 2 3 4 5 6 7

5. Honestly, | don't know; | really feel that | am wasting

my time in school. 1 2 3 4 5 6 7

6. For the pleasure | experience while surpassing

myself in my studies. 1 2 3 4 5 6 7

7. To prove to myself that | am capable of completing my

college (CEGEP) degree. 1 2 3 4 5 6 7
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. Run errands that the family needs done

. Help your brothers or sisters with their homework

. Spend holidays with your family

. Help out around the house

. Spend time with your family on weekends

. Help take care of your brothers and sisters

O (0 |I[N|Wn|h|W

. Eat meals with your family

10. Help take care of your grandparents
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11. Do things together with your brothers and sisters

For the following items, please indicate how important it is for you to engage in the following behaviors on
ascale 1 to 5

Not Very
Important | €-------------m--- > Important
at all
Future Support
1. Help your parents financially in the future 1 2 3 4 5
2. Live at home with your parents until you are married 1 2 3 4 5
3. Help take care of your brothers and sisters in the
1 2 3 4 5
future
4. Spend time with your parents even after you no
. . 1 2 3 4 5
longer live with them
5. Live or go to college near your parents 1 2 3 4 5
6. Have your parents live with you when you get older 1 2 3 4 5




156

Family-School Conflict Scale (Sommerfeld)

Please indicate to what extent you agree or disagree with each statement below

Strongl . Strongl

Disag%e}e,: Disagree | Agree Agr fey
1. My grades are lower because of the time I spend with my
family 1 2 3 4
2. At times I have to put my schoolwork aside to run errands 1 5 3 4
that the family needs done
3. 1 do better in college when I have more family | ) 3 4
responsibilities
4. Since being in college my performance has suffered because 1 5 3 4
of my responsibilities to my family
5. College would be easier if I didn’t have as many family 1 ) 3 4
obligations
6. My family doesn’t understand how much time my

1 2 3 4

schoolwork takes

Work-School Conflict Scale (Markel and Frone, 1998)

People who work and go to school sometimes find that their job and school life interfere with each

other. Check the number from 1 to 5 that indicates how frequently you experience each situation.

Never S > C\)/ t?t?r;
1. Because of my job, I go to school tired. 1 2 3 4 5
2. My job demands and responsibilities interfere with my school work. 1 2 3 4 5
3. I spend less time studying and doing homework because of my job. 1 2 3 4 5
4. My job takes up time that I'd rather spend at school or on school work. 1 2 3 4 5
5. When I'm at school, I spend a lot of time thinking about my job. 1 2 3 4 5
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APPENDIX B

Research Information Sheet — 11.11.13

Title of Study: College Student Adjustment: Examination of Personal and Environmental
Characteristics

Principal Investigator (PI): Aleksandra Stoklosa
Theoretical/Behavioral Foundations — College of Education

Purpose:

You are being asked to be in a research study of factors that contribute to students’ college
adjustment in a large, urban university because you are a student in such institution. This study is
being conducted at Wayne State University.

Study Procedures:

If you take part in the study, you will be asked to respond to a series of on-line questions and
statements by selecting the most appropriate response from those listed. The types of questions
will vary, but they will pertain to your experiences, perception, background, interactions with
peers and faculty, family, and employment. You will have the option of not answering any
questions that you do not feel comfortable responding to. Your participation will take
approximately 30-45 minutes and will require one session. Upon completion of all
questionnaires, you will be provided an option of being entered into a drawing of a $100
Amazon gift card. If you indicate your interest in the drawing, you will be redirected to a
separate page where you will have a chance to win the reward.

Benefits

o As a participant in this research study, there will be no direct benefit for you; however,
information from this study may benefit other people now or in the future.

Risks

o There are no known risks at this time to participation in this study.

Costs

o There will be no costs to you for participation in this research study.
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Compensation

o You will not be paid for taking part in this study. However, you will be provided with an
option to be entered into a random drawing of a $100 Amazon gift card.

Confidentiality:

o All information collected about you during the course of this study will be kept without
any identifiers.

Voluntary Participation /Withdrawal:

Taking part in this study is voluntary. You are free to not answer any questions or withdraw at
any time. Your decision will not change any present or future relationships with Wayne State
University or its affiliates

Questions:

If you have any questions about this study now or in the future, you may contact Aleksandra
Stoklosa or one of research team members at the following phone number ||| | . 1f you
have questions or concerns about your rights as a research participant, the Chair of the Human
Investigation Committee can be contacted at (313) 577-1628. If you are unable to contact the
research staff, or if you want to talk to someone other than the research staff, you may also call
(313) 577-1628 to ask questions or voice concerns or complaints.

Participation:

By completing the questionnaires you are agreeing to participate in this study.
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Research Information Sheet — 3.12.14

Title of Study: College Student Adjustment: Examination of Personal and Environmental
Characteristics

Principal Investigator (PI): Aleksandra Stoklosa
Theoretical/Behavioral Foundations — College of Education

Purpose:

You are being asked to be in a research study of factors that contribute to students’ college
adjustment in a large, urban university because you are a student in such institution. This study is
being conducted at Wayne State University.

Study Procedures:

If you take part in the study, you will be asked to respond to a series of on-line questions and
statements by selecting the most appropriate response from those listed. The types of questions
will vary, but they will pertain to your experiences, perception, background, interactions with
peers and faculty, family, and employment. You will have the option of not answering any
questions that you do not feel comfortable responding to. Your participation will take
approximately 30-45 minutes and will require one session. Upon completion of all
questionnaires, you will be provided an option being entered into a drawing of an Amazon gift
card. If you indicate your interest in the drawing, you will be redirected to a separate page where
you will have an option to enter your email for a chance to win a reward. If you enter your email
for a prize prior to 03.30.14, you will be eligible to participate in weekly $100 gift card
drawings. If you enter into a drawing on or after 03.30.14, you will be eligible to participate in a
drawing of six $50 Amazon gift cards among all entries submitted on, or after that date (until the
end of data collection).

Benefits

o As a participant in this research study, there will be no direct benefit for you; however,
information from this study may benefit other people now or in the future.

Risks

o There are no known risks at this time to participation in this study.

Costs

o There will be no costs to you for participation in this research study.
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Compensation

o You will not be paid for taking part in this study. However, you will be provided with an
option to be entered into a random drawing of a $100 Amazon gift card using your email
address until 03.29.14, or six $50 Amazon gift cards entering on or after 03.30.14.

Confidentiality:

o All information collected about you during the course of this study will be kept without
any identifiers. Your email collected to be entered in a prize drawing will NOT be
connected to the study survey.

Voluntary Participation /Withdrawal:

Taking part in this study is voluntary. You are free to not answer any questions or withdraw at
any time. Your decision will not change any present or future relationships with Wayne State
University or its affiliates

Questions:

If you have any questions about this study now or in the future, you may contact Aleksandra
Stoklosa at ax3119@wayne.edu or one of research team members at the following phone number
(313) 577 8545. If you have questions or concerns about your rights as a research participant, the
Chair of the Human Investigation Committee can be contacted at (313) 577-1628. If you are
unable to contact the research staff, or if you want to talk to someone other than the research
staff, you may also call (313) 577-1628 to ask questions or voice concerns or complaints.

Participation:

By completing the questionnaires you are agreeing to participate in this study.


mailto:ax3119@wayne.edu
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APPENDIX C

Wayne State Institutional Review Board Approval

IRE Administration Office

WAYNE STATE e

UNIVERSITY T

http://irb.wayne edu

ot ————= = e ————e— =

To:

NOTICE OF EXPEDITED APPROVAL

Aleksandrs Stokiosa
College of Education i

552 Student Center bidg { 1 '_-. - f“l/bp/'
From: Dr. Scott Mills _ > . fi\/ K A e i) /

Chairperson, Behawibral nstitutional Review Board (B3} (
Date: June 07, 2012 \ @6’
RE: IRB#: 054013B3E
Protocol Title: College Student Adjustment: Examination of Personal and Environmental Characleristics
Funding Sourca
Frotocel £ 1305011993
Expiration Date: June 085, 2014

Risk Level | Category: Ras2arch not inwolving grester than minsmal nsk

The above-referenced protocol and items listed below (if applicable) were APPROVED following Expedited Review
Category ( #7 |* by the Chairperson/designee for the Wayne State University Institutional Review Board (B3) for the
period of 06/07/2013 through 06/06/2014. This approval does not replace any deparimental or other approvals that may
be required.

Revised Protocel Summary Form (received in the IRB Office 5/31/2013)

Protocal (received in the IRB Office 5/7/2013)

The request for & waiver of tha requirement for written documentation of informed consent has been granted
according to 45 CFR 46.117(1)(2). Justification for this request has been provided by the Plin the Protocol Summary
Form. The waiver satisfies the following criteria: (i) The only record linking the participant and the research would
be the consent document, (i) the principal risk would be potential harm resulting from a breach of confidentiality,
{iif) each participant will be asked whether he or she wants documentation linking the participant with the research,
and the participant's wishes will govern, {iv) the consent process is appropriate, (v) when used requested by the
participants consant documentation will be appropraie, (wi) the resaarch is not subject 1o FDA reguistions. and
m)mmmmmmmmmmdmmﬂm
provided to participants not requesting documentation of consent.

Research Information Sheet (dated 5/30/2013)

Participant Recruitment Notice/Flyer

Data Collection Tools: Background and Demographic Information, Student Adaptation to College Questionnaire
(SACQ), General Self Efficacy Scale, Beliefs in Educational Success Test, Why Do You Go to College (CEGEP),
Erief COPE, Sense of Belonging, Family Obligation Attitudes, and Work-School Conflict Scale

=

a

Federal reguiations require that all reseanch be reviewad at least annually. You may receive a "Conlimustion Remswal Reminder” approgmatehy
twa maonths prior 1o the expiration date; however, it is the Principal Investigator's responsibilily fo oblain review and continued approwal before the
expiration date. Data collected during a period of lapsed approval is unapproved research and can never be reporied of published as research
data.

All changes or amendments 1o the above-referencad praloes! require review and approval by the IRE BEFORE implermentation.

Adversa Reactions/Unexpecied Events (AR/UE) must ba submitted on the appropriata famm within the tmeframe specfied in the IRE
Admintstration Office Policy (http-fwew.irb wayne.sdulipalicies-human-reseanch pho}

NOTE:
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IRE Administration Office

WAYNE STATE et
UNIVERSITY L

http://irb.wayne.edu

NOTICE OF EXPEDITED CONTINUATION APPROVAL

To:  Aleksandra Stoklosa
College of Education
552 Student Center bldg

From: Dr. Deborah Elis or designee (L. Zalpmdybe [ b .

D Chairperson, Behavioral Institutional Review Board (B3)
Date: May 02, 2014
BE RE= JSL013B3E

Expiration Date: May 01, 2015
Risk Level / Category: Research not invalving greater than minimal risk

Conlinuation for the above-referenced protocel and items listed below (if applicable) were APEROVED following
Expedited Review by the Chalrperson/designee of the Wayne State University Institutional Review Beard (B3) for the
period of 05/02/2014 through 05/01/2015. This approval does nat replace any deparimental or other approvals that may
be required.

+ Actively accruing participants.

+ Waiver of wiitten documentation of informed consent continued and approved.

* Research Information Sheet (dated 11/11/2013)

+ Participant Recrultment Notice/Flyer

" Federal reguations require thist all reseanch be reviewsd at laast annually, Yo may recelve a “Continvation Renewsl Reminder” appraximataly
twa manths prior o the expiration date; however. it is the Principal Investigalor's responsibity to obigin review and continued approval bafore tha
@xgiration date. Daia colected during a period of lapsed approval s unappeaved research and can rever be reporied o published as research
£

| R TEER T FWAIerTs © 06 et o T S o T FS BEFORE mowererssnor.

1. mﬂmmmwmmm*vﬂ.mm. andior extemnal audt the IRE Adminisiration Office must be canlacted
immedkatialy.

2. Forms should be downloaded from the IRE websils at each uss.

“Based on the Expediled Review Lisl, revised Novembar 1988
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ABSTRACT

COLLEGE STUDENT ADJUSTMENT: EXAMINATION OF PERSONAL AND
ENVIRONMENTAL CHARACTERISTICS

by
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Adyvisor: Dr. Stephen Hillman
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Degree: Doctor of Philosophy

This study used a multi-dimensional model of college adjustment to examine the
relationships between multiple layers of personal influences and college adjustment (academic,
social, personal/emotional, attachment to the institution, and overall adjustment) among
emerging adults in a large urban university. The sample included 177 undergraduate students,
ages 18-25, attending Wayne State University, who completed on-line questionnaires.

Race and cumulative college GPA were related to academic adjustment. Being
Arabic/Middle-Eastern was a consistent predictor of college adjustment. It was found that higher
college GPA and being White was related to higher academic adjustment, while being
Arabic/Middle-Eastern was related to lower academic adjustment. College GPA was the only
personal/demographic variable predicting social adjustment. A positive relationship was found
between the self-reported social class and the personal-emotional adjustment. Being
Arabic/Middle-Eastern, first generation college student, or on-campus living, were related to a
lower sense of attachment to the institution, while higher college GPA was related to higher
levels of attachment. Higher GPA was related to higher overall adjustment, while being

Arabic/Middle Eastern was associated with lower overall adjustment.
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The perceived classroom comfort was positively related to all aspects of college
adjustment. The number of hours spent socializing with students outside of class was positively
related to social adjustment, attachment to the institution, and the overall adjustment. Current
family obligations were related to stronger attachment to the institution as well as the overall
adjustment. Lastly, conflict between school and family responsibilities was related to lower
college adjustment scores.

It would be helpful for university officials to pay special attention to students of various
ethnic/racial backgrounds and first generation college students when designing special programs
for students at-risk. In addition, enhancing classroom experiences could improve students’
adjustment. Lastly, support should be provided to students who are struggling with managing the

conflict between family and school responsibilities.
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