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WHY DO YOU GO TO COLLEGE (CEGEP) ? 

 

Using the scale below, indicate to what extent each of the following items presently corresponds to one 
of the reasons why you go to college (CEGEP). 

 

 Does not     

 correspond Corresponds Corresponds Corresponds Corresponds 

 at all a little moderately a lot exactly  

 1 2 3 4 5 6 7 

 

WHY DO YOU GO TO COLLEGE (CEGEP) ? 

  

 

 1.  Because with only a high-school degree I would not 

 find a high-paying job later on. 1         2         3         4         5         6         7 

 

 2.  Because I experience pleasure and satisfaction 

 while learning new things. 1         2         3         4         5         6         7 

 

 3.  Because I think that a college (CEGEP) education will help me  

 better prepare for the career I have chosen. 1         2         3         4         5         6         7 

 

 4.  For the intense feelings I experience when I am 

 communicating my own ideas to others. 1         2         3         4         5         6         7 

 

 5.  Honestly, I don't know; I really feel that I am wasting  

 my time in school. 1         2         3         4         5         6         7 

 

 6.  For the pleasure I experience while surpassing 

 myself in my studies. 1         2         3         4         5         6         7 

 

 7.  To prove to myself that I am capable of completing my  

 college (CEGEP) degree. 1         2         3         4         5         6         7 
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3. Run errands that the family needs done 1 2 3 4 5 

4. Help your brothers or sisters with their homework 1 2 3 4 5 

5. Spend holidays with your family  1 2 3 4 5 

6. Help out around the house  1 2 3 4 5 

7. Spend time with your family on weekends  1 2 3 4 5 

8. Help take care of your brothers and sisters  1 2 3 4 5 

9. Eat meals with your family  1 2 3 4 5 

10. Help take care of your grandparents  1 2 3 4 5 

11. Do things together with your brothers and sisters 1 2 3 4 5 

 

 

For the following items, please indicate how important it is for you to engage in the following behaviors on 

a scale 1 to 5  

 Not 

Important 

at all 

----------------- 

Very 

Important 

Future Support 

1. Help your parents financially in the future  1 2 3 4 5 

2. Live at home with your parents until you are married 1 2 3 4 5 

3. Help take care of your brothers and sisters in the 

future 
1 2 3 4 5 

4. Spend time with your parents even after you no 

longer live with them 
1 2 3 4 5 

5. Live or go to college near your parents  1 2 3 4 5 

6. Have your parents live with you when you get older 1 2 3 4 5 
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Family-School Conflict Scale (Sommerfeld)  

Please indicate to what extent you agree or disagree with each statement below 

 Strongly 

Disagree 
Disagree Agree 

Strongly 

Agree 

1. My grades are lower because of the time I spend with my 

family 1 2 3 4 

2. At times I have to put my schoolwork aside to run errands 

that the family needs done 
1 2 3 4 

3. I do better in college when I have more family 

responsibilities 
1 2 3 4 

4. Since being in college my performance has suffered because 

of my responsibilities to my family 
1 2 3 4 

5. College would be easier if I didn’t have as many family 

obligations 
1 2 3 4 

6. My family doesn’t understand how much time my 

schoolwork takes 
1 2 3 4 

 

 

Work-School Conflict Scale (Markel and Frone, 1998) 

People who work and go to school sometimes find that their job and school life interfere with each 

other. Check the number from 1 to 5 that indicates how frequently you experience each situation. 

 

 
Never ----------------- 

Very 

Often 

1. Because of my job, I go to school tired. 1 2 3 4 5 

2. My job demands and responsibilities interfere with my school work. 1 2 3 4 5 

3. I spend less time studying and doing homework because of my job. 1 2 3 4 5 

4. My job takes up time that I'd rather spend at school or on school work. 1 2 3 4 5 

5. When I'm at school, I spend a lot of time thinking about my job. 1 2 3 4 5 
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APPENDIX B 

Research Information Sheet – 11.11.13 

Title of Study: College Student Adjustment: Examination of Personal and Environmental 

Characteristics  

 

Principal Investigator (PI):  Aleksandra Stoklosa 

     Theoretical/Behavioral Foundations – College of Education 

     (248)797 7157 

 

Purpose:  
You are being asked to be in a research study of factors that contribute to students’ college 

adjustment in a large, urban university because you are a student in such institution. This study is 

being conducted at Wayne State University.  

 

Study Procedures: 

If you take part in the study, you will be asked to respond to a series of on-line questions and 

statements by selecting the most appropriate response from those listed. The types of questions 

will vary, but they will pertain to your experiences, perception, background, interactions with 

peers and faculty, family, and employment. You will have the option of not answering any 

questions that you do not feel comfortable responding to. Your participation will take 

approximately 30-45 minutes and will require one session. Upon completion of all 

questionnaires, you will be provided an option of being entered into a drawing of a $100 

Amazon gift card. If you indicate your interest in the drawing, you will be redirected to a 

separate page where you will have a chance to win the reward.  

 

Benefits 

o As a participant in this research study, there will be no direct benefit for you; however, 

information from this study may benefit other people now or in the future.  

 

Risks 

o There are no known risks at this time to participation in this study.  

 

Costs 

o There will be no costs to you for participation in this research study. 
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Compensation  

o You will not be paid for taking part in this study. However, you will be provided with an 

option to be entered into a random drawing of a $100 Amazon gift card. 

 

Confidentiality: 

o All information collected about you during the course of this study will be kept without 

any identifiers. 

 

Voluntary Participation /Withdrawal:  

Taking part in this study is voluntary. You are free to not answer any questions or withdraw at 

any time. Your decision will not change any present or future relationships with Wayne State 

University or its affiliates  

 

Questions: 

If you have any questions about this study now or in the future, you may contact Aleksandra 

Stoklosa or one of research team members at the following phone number (248) 797 7157. If you 

have questions or concerns about your rights as a research participant, the Chair of the Human 

Investigation Committee can be contacted at (313) 577-1628. If you are unable to contact the 

research staff, or if you want to talk to someone other than the research staff, you may also call 

(313) 577-1628 to ask questions or voice concerns or complaints. 

 

Participation: 

By completing the questionnaires you are agreeing to participate in this study. 

  



159 
 

 
 

Research Information Sheet – 3.12.14 

Title of Study: College Student Adjustment: Examination of Personal and Environmental 

Characteristics  

  

Principal Investigator (PI):  Aleksandra Stoklosa 

     Theoretical/Behavioral Foundations – College of Education 

     (248)797 7157 

 

Purpose:  
You are being asked to be in a research study of factors that contribute to students’ college 

adjustment in a large, urban university because you are a student in such institution. This study is 

being conducted at Wayne State University.  

 

Study Procedures: 

If you take part in the study, you will be asked to respond to a series of on-line questions and 

statements by selecting the most appropriate response from those listed. The types of questions 

will vary, but they will pertain to your experiences, perception, background, interactions with 

peers and faculty, family, and employment. You will have the option of not answering any 

questions that you do not feel comfortable responding to. Your participation will take 

approximately 30-45 minutes and will require one session. Upon completion of all 

questionnaires, you will be provided an option being entered into a drawing of an Amazon gift 

card. If you indicate your interest in the drawing, you will be redirected to a separate page where 

you will have an option to enter your email for a chance to win a reward. If you enter your email 

for a prize prior to 03.30.14, you will be eligible to participate in weekly $100 gift card 

drawings. If you enter into a drawing on or after 03.30.14, you will be eligible to participate in a 

drawing of six $50 Amazon gift cards among all entries submitted on, or after that date (until the 

end of data collection).  

 

Benefits 

o As a participant in this research study, there will be no direct benefit for you; however, 

information from this study may benefit other people now or in the future.  

 

Risks 

o There are no known risks at this time to participation in this study.  

 

Costs 

o There will be no costs to you for participation in this research study. 
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Compensation  

o You will not be paid for taking part in this study. However, you will be provided with an 

option to be entered into a random drawing of a $100 Amazon gift card using your email 

address until 03.29.14, or six $50 Amazon gift cards entering on or after 03.30.14. 

 

Confidentiality: 

o All information collected about you during the course of this study will be kept without 

any identifiers. Your email collected to be entered in a prize drawing will NOT be 

connected to the study survey.  

 

Voluntary Participation /Withdrawal:  

Taking part in this study is voluntary. You are free to not answer any questions or withdraw at 

any time. Your decision will not change any present or future relationships with Wayne State 

University or its affiliates  

 

Questions: 

If you have any questions about this study now or in the future, you may contact Aleksandra 

Stoklosa at ax3119@wayne.edu or one of research team members at the following phone number 

(313) 577 8545. If you have questions or concerns about your rights as a research participant, the 

Chair of the Human Investigation Committee can be contacted at (313) 577-1628. If you are 

unable to contact the research staff, or if you want to talk to someone other than the research 

staff, you may also call (313) 577-1628 to ask questions or voice concerns or complaints. 

 

Participation: 

By completing the questionnaires you are agreeing to participate in this study. 

mailto:ax3119@wayne.edu


161 
 

 
 

APPENDIX C 

Wayne State Institutional Review Board Approval 

 



162 
 

 
 

 

  



163 
 

 
 

REFERENCES 

Abdullah, M.C., Elias, H., Mahyuddin, R. & Uli, J. (2009). Adjustment among first year students 

in a Malaysian university. European Journal of Social Sciences, 8(3), 496-505. Retrieved 

from: http://www.europeanjournalofsocialsciences.com/ejss_issues.html 

Adams, G.R., Ryan, B.A., & Keating, L. (2000). Family relationships, academic environments 

and psychosocial development during the university experience: A longitudinal 

investigation. Journal of Adolescent Research, 15(1), 99-122. 

doi:10.1177/0743558400151006 

Adebayo, D.O., Sunmola, A.M., and Udegbe, I.B. (2008). Subjective wellbeing, work-school 

conflict and proactive coping among Nigerian non-traditional students.  Career 

Development International, 13(5), 440-455. doi: 10.1108/13620430810891464 

Adebayo, D.P.  (2006). Workload, social support, and Work-School conflict among Nigerian 

nontraditional students. Journal of Career Development, 33(2), 125-141. doi: 

10.1177/0894845306289674 

Adler, N., & Stewart, J. (2007). The MacArthur scale of subjective social status. Retrieved June 

18, 2013, from http://www.macses.ucsf.edu/research/psychosocial/subjective.php 

American College Testing Services. (2010). What Works in Student Retention? Fourth National 

Survey Public Four-Year Colleges and Universities Report. Retrieved October 02, 2010, 

from http://www.act.org/research/policymakers/pdf/droptables/PublicFour-

YrColleges.pdf 

Arnett, J.J. (2000). Emerging adulthood: A theory of development from late teens through the 

twenties. American Psychologist, 55(5), 469-480. doi:10.1037/0003-066X.55.5.469 

Aspelmeier, J. E., Love, M. M., McGill, L. A., Elliott, A. N., & Pierce, T. W. (2012). Self-

esteem, locus of control, college adjustment, and GPA among first- and continuing-



164 
 

 
 

generation students: A moderator model of generational status. Research in Higher 

Education, 53(7), 755-781. doi:10.1007/s11162-011-9252-1 

Astin, A.W. (1984). Student involvement: A developmental theory for higher education. Journal 

of College Student Personnel, 25(3), 297-308. Retrieved from: 

http://www.myacpa.org/journal-college-student-development 

Astin, A.W. (1985). Achieving educational excellence: A critical assessment of priorities and 

practices in higher education. San Francisco: Jossey-Bass. 

Baker, R. R., McNeil, O. V., & Siryk, B. (1985). Expectation and reality in freshman adjustment 

to college. Journal of Counseling Psychology, 32(1), 94-103. doi: 

10.1177/0748175611400291 

Baker, R, W., & Siryk, B. (1984). Measuring adjustment to college. Journal of Counseling 

Psychology, 31(2), 179-189. doi: 10.1037/0022-0167.31.2.179 

Baker, R.W. & Siryk, B. (1986). Exploratory intervention with a scale measuring adjustment to 

college. Journal of Counseling Psychology, 33(1), 31-38. doi:10.1037/0022-0167.33.1.31 

Baker, R. W., & Siryk, B. (1989). Student Adaptation to College Questionnaire manual. Los 

Angeles: Western Psychological Services. 

Baker, R. W., Siryk, B., & Western Psychological Services (Firm). (1999). SACQ: Student 

adaptation to college questionnaire: manual. Los Angeles, CA: Western Psychological 

Services. 

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. 

Educational Psychologist, 28(2), 117-148. doi:10.1207/s15326985ep2802_3 

Bandura, A. (1997). Self-efficacy: The exercise of control. NeYork, NY: Freeman.  



165 
 

 
 

Barnes, R.A. & Piland, W.E. (2010). Impact of learning communities in developmental English 

on community college student retention and persistence. Journal of College Student 

Retention, 12(1), 7-24. doi: 10.2190/CS.12.1.b 

Barnett, E.A. (2011). Validation experiences and persistence among community college students. 

The Review of Higher Education, 34(2), 193-230. doi: 10.1353/rhe.2010.0019 

Baron, R. M., & Kenny, D. A. (1986). The moderator-mediator variable distinction in social 

psychological research: Conceptual, strategic and statistical considerations. Journal of 

Personality and Social Psychology, 51, 1173-1182. doi:10.1037/0022-3514.51.6.1173 

Beyers, W., & Gossens, L.  (2002). Concurrent and predictive validity of the Student Adaptation 

to College Questionnaire in a sample of European freshman students.  Educational and 

Psychological Measurement, 62(3), 527-538. doi: 10.1177/00164402062003009 

Braxton, J.M., Bray, N.J., & Berger, J.B. (2000). Faculty teaching skills and their influences on 

the college student departure process. Journal of College Student Development, 41(2), 

215-227. Retrieved from: 

http://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1000&context=cie_faculty_p

ubs 

Brissette, I.,  Scheier, M.F., & Carver, C.S. (2002). The role of optimism in social network 

development, coping, and psychological adjustment during a life transition. Journal of 

Personality and Social Psychology, 82(1), 102-111. doi: 10.1037//0022-3514.82.1.102. 

102   

Bronfenbrenner, U.  & Morris, P.A. (2006). The bioecological model of human development. In 

Richard, M.L (Ed). Handbook of child psychology (6th ed.): Vol 1, Theoretical models of 

human development. 793-828. doi: 10.1002/9780470147658.chpsy0114 



166 
 

 
 

Bronfenbrenner, U. (1979). Context of Childrearing: Problems and prospects. American 

Psychologist, 34(10), 844-850. doi:10.1037/0003-066X.34.10.844 

Cabrera, A.F., Crissman, J.L., Bernal, E.M, Nora, A., Terenzini, P.T., & Pascarella, E.T. (2002). 

Collaborative learning: Its impact on college students’ development and diversity. 

Journal of College Student Development, 43(1), 20-34. Retrieved from: 

http://www.myacpa.org/journal-college-student-development 

Cabrera, N.L, & Padilla, A.M. (2004). Entering and succeeding in the “Culture of College”: The 

story of two Mexican heritage students. Hispanic Journal of Behavioral Sciences, 26(2), 

152-170. doi:10.1177/0739986303262604 

Carver, C.S. (1997). You want to measure coping but your protocol’s too long: Consider the 

Brief COPE. International Journal of Behavioral Medicine, 4(1), 92-100. 

doi:10.1207/s15327558ijbm0401_6 

Carver, C.S., Scheier, M.F., & Weintraub, J.K. (1989). Assessing coping strategies: A 

theoretically based approach. Journal of Personality and Social Psychology, 56, 267-283.  

doi:10.1037/0022-3514.56.2.267 

Chemers, M.M., Hu, L., & Garcia, B.F. (2011). Academic self-efficacy and first-year college 

students performance and adjustment. Journal of Educational Psychology, 93, 55-64. doi: 

10.1037//0022-0663.93.1.55 

Compas, B. E., Connor-Smith, J.K., Saltzman, H., Thomsen, A.H., & Wadsworth, M.E. (2001).  

Coping with stress during childhood and adolescence: Problems, progress, and potential 

in theory and research. Psychological Bulletin, 127(1), 87-127. doi: 10.1037//0033-

2909.127.1.87 



167 
 

 
 

Cooper, C., Cornelious, K., and Gill, L. (2005). Validity and reliability of the brief COPE in 

carers of people with dementia: The LASER-AD study. Journal of Nervous and Mental 

Disease, 196(11), 383- 843. doi: 10.1097/NMD.0b013e31818b504c 

Crede, M. & Niehorster, S. (2012). Adjustment to college as measured by the Student Adaptation 

to College Questionnaire: A quantitative review of its structure and relationships with 

correlates and consequences. Educational Psychology Review, 24(1), 133-165. doi: 

10.1007/s10648-011-9184-5 

Crockett, L. J., Iturbide, M. I., Torres Stone, R. A., McGinley, M., Raffaelli, M., & Calo, G. 

(2007). Acculturative stress, social support, and coping: Relations to psychological 

adjustment among mexican american college students. Cultural Diversity and Ethnic 

Minority Psychology, 13(4), 347-355. doi:10.1037/1099-9809.13.4.347 

DeBerard, M.S., Spielmans G.I. & Julka, D.L. (2004). Predictors of academic achievement and 

retention among college freshmen: A longitudinal study. College Student Journal, 38(1), 

66-80. Retrieved from http://www.projectinnovation.biz/college_student_journal 

Deci, E.L., & Ryan, R. M. (2008). Facilitating optimal motivation and psychological wellbeing 

across life’s domains. Canadian Psychology, 49(1), 14-23. doi: 10.1037/0708-

5591.49.1.14 

DeWitz, S.J., Woolsey, M.L., & Walsh, W.B. (2009). College student retention: An exploration 

of the relationship between self-efficacy beliefs and purpose in life among college 

students.  Journal of College Student Development, 50(1), 19-34. doi: 10.1353/csd.0.0049 

Dixon Rayle, A. & Chung, K.Y.  (2007). Revisiting first-year college students’ mattering: Social 

support, academic stress, and the mattering experience. Journal of College Student 

Retention, 9(1), 21-37. doi:10.2190/X126-5606-4G36-8132 



168 
 

 
 

Dwyer, A. L., & Cummings, A. L. (2001). Stress, self-efficacy, social support, and coping 

strategies in university students.  Canadian Journal of Counseling, 35(3), 208-220. 

Retrieved from http://cjc-rcc.ucalgary.ca/cjc/index.php/rcc/article/view/189 

Education Commission of the States, (2004). Postsecondary Success Completion. Retrieved 

from: http://www.ecs.org/html/issue.asp?issueid=200&subIssueID=273 

Elliot, A.J. (1999). Approach and avoidance motivation and achievement goals. Educational 

Psychologist, 34(3), 169-189. doi:10.1207/s15326985ep3403_3 

Enochs, W.K. & Roland, C.B. (2006). Social adjustment of college freshmen: The importance of 

gender and living environment. College Student Journal, 40(1), 63-73. Retrieved from 

http://www.projectinnovation.biz/college_student_journal 

Faculty Retention Committee Report (2008). Retrieved from Wayne State University website: 

http://undergrad.wayne.edu/pdf/response_to_the_faculty_retention_report_january_2009

_2.18.09.pdf 

Fall Enrollment Report (2011). Retrieved from Wayne State University website: 

http://budget.wayne.edu/MajorPublications/Enrollment%20Reports/Enrollment%20Repo

rt%20Fall%202011.pdf 

Fass, M. E., & Tubman, J. G. (2002). The influence of parental and peer attachment on college 

students' academic achievement. Psychology in the Schools, 39(5), 561-574. 

doi:10.1002/pits.10050 

Faul, F., Erdfelder, E., Buchner, A, & Lang, A.G. (2009). Statistical power analysis using 

G*Power 3.1: Test for correlations and regression analysis. Behavior Research Methods, 

41(4), 1149-1160. doi:10.3758/BRM.41.4.1149 



169 
 

 
 

Freeman, J.P., Hall, E.E., & Bresciani, M.J. (2007). What leads students to have thoughts, talk to 

someone about, and take steps to leave their institution? College Student Journal, 41(4), 

755-770. Retrieved from http://www.projectinnovation.biz/college_student_journal 

Friedman, B. A., & Mandel, R. G. (2009). The prediction of college student academic 

performance and retention: Application of expectancy and goal setting theories. Journal 

of College Student Retention, 11(2), 227-246. doi: 10.2190/CS.11.2.d 

Fulgini, A., Tseng, V., and Lam, M. (1999). Attitudes toward family obligations among 

American adolescents with Asian, Latin American, and European backgrounds. Child 

Development, 70(4), 1030-1044. doi: 10.1111/1467-8624.00075 

Fulgini, A.J., & Pederson, S. (2002). Family obligations and the transition to young adulthood. 

Developmental Psychology, 38(5), 856-868. doi: 10.1037/0012-1649.38.5.856  

Fulgini, A.J., Witkow, M., & Garcia, C. (2005). Ethnic identity and the academic adjustment of 

adolescents from Mexican, Chinese, and European backgrounds. Developmental 

Psychology, 41(5), 799-811. doi: 10.1037/0012-1649.41.5.799 

Gerdes, H. & Mallinckrodt, B. (1994). Emotional, social, and academic adjustment of college 

students: A longitudinal study of retention. Journal of Counseling and Development, 

72(3), 281-288. doi: 10.1002/j.1556-6676.1994.tb00935.x 

Gonzalez, K. P., Stoner, C., & Jovel, J.E. (2003). Examining the role of social capital in access to 

college for Latinas: Toward a college opportunity framework. Journal of Hispanic 

Higher Education, 2(1), 146-170.  doi: 10.1177/1538192702250620 

Henry, H. M., Stiles, W. B., Biran, M. W., & Hinkle, S. (2008). Perceived parental acculturation 

behaviors and control as predictors of subjective well-being in Arab American college 

students. The Family Journal, 16(1), 28-34. doi: 10.1177/1066480707309126 



170 
 

 
 

Hey,W., Calderon, K. S., & Seabert, D. (2003). Student work issues: Implications for college 

transition and retention. Journal of College Orientation and Transition, 10(2), 35-41. 

Retrieved from: http://www.nodaweb.org/?page=JCOT 

Hoffman, M., Richmond, J., Morrow, J., & Salomone, K.(2002-2003). Investigating “Sense of 

Belonging” in first-year college students.  Journal of College Student Retention, 4(3), 

227-256. doi: 10.2190/DRYC-CXQ9-JQ8V-HT4V  

Hong, B.S.S, Shull, P.J, & Haefner, L.A. (2011-2012). Impact of perceptions of faculty on 

student outcomes of self-efficacy, locus of control, persistence, and commitment. Journal 

of College Student Retention, 13(3), 289-309. doi: 10.2190/CS.13.3.b 

Howell, D. C. (2012). Treatment of missing data – Part 1. Retrieved from https://www.uvm.edu/ 

~dhowell/StatPages/More_Stuff/Missing_Data/Missing.html 

Kenny, D.A. (2012). Mediation. Retrieved from http://davidakenny.net/cm/mediate.htm 

Kerr, S., Johnson, V.K., Gans, S.E., & Krumrine, J. (2004). Predicting adjustment during 

transition to college: Alexithymia, perceived stress, and psychological symptoms. 

Journal of College Student Development, 45(6), 593-611.  doi: 10.1353/csd.2004.0068 

Kim, Y.K. & Sax, L.J. (2009). Student-faculty interaction in research universities: Differences 

by student gender, race, social class, and first-generation status. Research in Higher 

Education, 50, 437-459. doi: 10.1007/s11162-009-9127-x 

Knight, M.G., Norton, N.E.L., Bentley, C.C., & Dixon, I.R. (2004). The power of black and 

Latina/o counterstories: Urban families and college-going process. Anthropology & 

Education Quarterly, 35(1), 99-120. doi: 10.1525/aeq.2004.35.1.99 



171 
 

 
 

Lamborn, S.D.  & Grosh, K. (2009). A four-part model of autonomy during emerging adulthood: 

Associations with adjustment. International Journal of Behavioral Development, 33(5), 

393-401. doi: 10.1177/0165025409338440 

Lapsley, D.K., Rice, K.G., & Shadid, G.E. (1989). Psychological separation and adjustment to 

college. Journal of Counseling Psychology, 36(3), 286-294. doi:10.1037/0022-

0167.36.3.286 

Lavelle, E. & O’Ryan, L.W. (2001). Predicting the social commitments of college students. 

NASPA Journal, 38(2), 238-253. doi: 10.2202/1949-6605.1137 

Leszczynska, A., Gutierez,-Donna, B., & Schwartzer, R. (2005). General self-efficacy in various 

domains of human functioning: Evidence from five countries. International Journal of 

Psychology, 40(2), 80-89. doi: 10.1080/00207590444000041 

Loo, C.M. & Rolison, G. (1986). Alienation of ethnic minority students at a predominantly white 

university. Journal of Higher Education, 57(1), 58-77. doi: 10.2307/1981466 

Majer, J.  (2009). Self-efficacy and academic success among ethnically diverse first-generation 

community college students. Journal of Diversity in Higher Education, 2(4), 243-250. 

doi: 10.1037/a0017852 

Markel, K.S. & Frone, M.R.  (1998). Job characteristics, work-school conflict, and school 

outcomes among adolescents: Testing a structural model. Journal of Applied Psychology, 

83(2), 277-287. doi:10.1037/0021-9010.83.2.277 

McClain, L. & Abramson, L.Y. (1995). Self-schemas, stress, and depressed mood in college 

students. Cognitive Therapy and Research, 19(4). 419-432. doi: 10.1007/BF02230409 



172 
 

 
 

McNall, L.A., and Michel, J.S.  (2010). A dispositional approach to work–school conflict and 

enrichment.  Journal of Business Psychology, 26, 397-411. doi: 10.1007/s10869-010-

9187-0 

Misra, R., McKean, M., West, S., & Russo, T. (2000). Academic stress of college students: 

Comparison of student and faculty perceptions. College Student Journal, 34(2), 236-245.  

Retrieved from: http://www.freepatentsonline.com/article/College-Student-

Journal/131318270.html 

Museus, S.D.  & Quaye, S.J. (2009). Toward an intercultural perspective of racial and ethnic 

minority college student persistence. The Review of Higher Education, 33(1), 67-94. doi: 

10.1007/s10648-010-9121-z 

Noble, K, Flynn, N.T, Lee, J.D., & Hilton, D. (2007). Predicting successful college experiences: 

Evidence from a first year retention program. Journal of College Student Retention, 9(1), 

39-60. doi: 10.2190/6841-42JX-X170-8177 

Nora, A. & Cabrera, A.F.  (1996). The role of perceptions of prejudice and discrimination on the 

adjustment of minority students to college. Journal of Higher Education, 67(2), 119-148.  

Otero, R., Rivas, O., & Rivera, R. (2007). Predicting persistence of Hispanic students in their 1
st
 

year of college. Journal of Hispanic Higher Education, 6(2), 163-173. doi: 

10.1177/1538192706298993 

Pascarella, E.T. (2006). How college affects students: Ten directions for future research. Journal 

of College Student Development, 47(5), 508-520. doi:10.1353/csd.2006.0060 

Pascarella, E.T., Salisbury, M.H., & Blaich, C. (2011). Exposure to effective instruction and 

college student persistence: A multi-institutional replication and extension. Journal of 

College Student Development, 52(1), 4-19. doi: 10.1353/csd.2011.0005 



173 
 

 
 

Perozzi, B., Rainey, A., & Wahlquist, Z. (2003). A review of the effects of student employment 

on academic achievement. Bulletin, 71(5), 15-20. Retrieved from: 

http://www.acui.org/content.aspx?menu_id=122&id=2170   

Phinney, J.S., Ong, A., & Madden, T. (2000). Cultural values and intergenerational value 

discrepancies in immigrant and non-immigrant families. Child Development, 71, 528-

539. doi:10.1111/1467-8624.00162 

Robbins, S.B, Allen, J., Casillas, A., Peterson, C., & Le, H. (2006). Unraveling the differentional 

effects of motivational and skills, social and self-management measures from traditional 

predictors of college outcomes. Journal of Educational Psychology, 98, 598-616. doi: 

10.1037/0022-0663.98.3.598 

Robbins, S.B., Lauver, K., Le, H., Davis, D., Langley, R., & Carlstrom, A. (2004). Do 

psychosocial and study factors predict college outcomes? Psychological Bulletin, 130 (2), 

261-288. doi: 10.1037/0033-2909.130.2.261 

Robbins, S.B., Lese, K.P., & Herrick, S.M. (1993). Interactions between goal instability and 

social support on college freshman adjustment. Journal of Counseling Development, 

71(3), 343-348.  doi: 10.1002/j.1556-6676.1993.tb02224.x 

Robbins, S.B., Oh, I.S., Le, H., and Button, C. (2009). Intervention effects on college 

performance and retention as mediated by motivational, emotional, and social control 

factors: Integrated meta-analytic path analyses. Journal of Applied Psychology, 94(5), 

1163-1187. doi: 10.1037/a0015738 

Schlossburg, N.K. (1989). Marginality and mattering: Key issues in building community. New 

Directions for Student Services, 48, 5-15. doi: 10.1002/ss.37119894803 



174 
 

 
 

Schwartzer, R. & Jerusalem, M. The General Self-Efficacy Scale (GSE). Retrieved from 

http://userpage.fu-berlin.de/health/engscal.htm 

Schweinie, A.  & Helming, L.M.  (2011). Success and motivation among college students.  

Social Psychology of Education, 14, 529-546. doi: 10.1007/s11218-011-9157-z 

Shapiro, H. (2010). Annual Undergraduate Retention and Graduation Update. Retrieved March 

20, 2011 from http://undergrad.wayne.edu/pdf/2010-retention-report.pdf 

Sidelingger, R.J., Bolen, D.M., Frisby, B.N., & McMullen, A.L.  (2011). When instructors 

misbehave: An examination of Student-to-student connectedness as a mediator in the 

college classroom. Communication Education, 60, (3), 340-361. doi: 

10.1080/03634520903390867 

Skowron, E.A.,  Wester, S.R., & Azen, R. (2004). Differentiation of self mediates college stress 

and adjustment. Journal of Counseling and Development, 82, 69-78. doi: 10.1002/j.1556-

6678.2004.tb00287.x 

Smedley, B.D., Myers, H.F., & Harrell, S.P. (1993). Minority-status stress and the college 

adjustment of ethnic minority freshmen. Journal of Higher Education, 64(4), 434-451. 

doi: 10.2307/2960051 

Solberg, L, Evans, D.R., and Segerstone, S.C. (2009). Optimist and college retention: Mediation 

by motivation, performance, and adjustment. Journal of Applied Social Psychology, 

39(8), 1887-1912. doi: 10.1111/j.1559-1816.2009.00508.x 

Sy, S. & Romero, J. (2008). Family responsibilities among Latina college students from 

immigrant families. Journal of Hispanic Higher Education, 7(3), 212-227. doi: 

10.1177/1538192708316208 



175 
 

 
 

Sy, S.R. & Brittian, A. (2008) The impact of family obligations on young women’s decisions 

during the transition to college: A comparison of Latina, European American, and Asian. 

Sex Roles, 58, 729-737. doi: 10.1007/s11199-007.9385-z 

Sy, S.R. (2006). Family and work influences on the transition to college among Latina 

adolescents. Hispanic Journal of Behavioral Sciences, 28(3), 368-386. doi: 

10.1177/0739986306290372 

Terenzini, P. T., Pascarella, E. T., & Blimling, G.S. (1996). Students’ out-of-class experiences 

and their influence on learning and cognitive development: A literature review. Journal 

of College Student Development, 37(2), 149-162. Retrieved from: 

http://www.myacpa.org/journal-college-student-development 

Thomas, D. M. (2009). Self-efficacy, motivation, and academic adjustment among African 

American women attending institutions of higher education. Journal of Negro Education, 

78(2), 159-171. Retrieved from: http://www.journalnegroed.org/ 

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent research. 

Review of Educational Research, 45, 89-125. doi: 10.3102/00346543045001089 

Tinto, V. (1982). Limits of theory and practice in student attrition. Journal of Higher Education, 

53(6), 687-700. Retrieved from 

http://www.sigmus.edu.rs/eng/files/Limits%20of%20Theory%20and%20Practice%20in

%20Student%20Attrition.pdf 

Tinto, V. (1993). Leaving College: Rethinking the Causes and Cures of Student Attrition. (2nd 

ed.). Chicago: University of Chicago Press. 

Tinto, V. (1997). Classrooms as communities: Exploring the educational character of student 

persistence. Journal of Higher Education, 69, 599-623. doi: 10.2307/2959965 



176 
 

 
 

Tovar, E., & Simon, M.A.  (2010). Factorial structure and invariance analysis of the sense of 

belonging scales. Measurement and Evaluation in Counseling and Development, 43(3),  

199–217. doi: 10.1177/0748175610384811 

Trapmann, S., Hell, B., Hirn, J.O.W, & Schuler, H. (2007). Meta-Analysis of the relationship 

between the Big Five and academic success at University. Journal of Psychology, 215(2), 

132-151. doi:10.1027/0044-3409.215.2.132 

Tseng, V. (2004). Family Interdependence and academic adjustment in college: Youth from 

immigrant and U.S.-born families. Child Development, 75(3), 966-983. doi: 

10.1111/j.1467-8624.2004.00717.x 

U.S. Census Bureau. (2002). The big payoff: Education attainment and synthetic estimates of life 

earnings. Retrieved March 2, 2011, from http://www.census.gov/prod/2002pubs/p23-

210.pdf 

Vallerand, R.J., & Bissonnette, R. (1992). Intrinsic, extrinsic, and amotivational styles on 

behavior: A prospective study. Journal of Personality, 60, 599-620. doi:10.1111/j.1467-

6494.1992.tb00922.x 

Vallerand, R.J., Pelletier, L.C., Blais, M.R., Briere, N.M, Senecal, C, & Vallieres, E.F. (1993). 

On the assessment of intrinsic, extrinsic, and amotivation in education: Evidence on the 

concurrent and construct validity of the Academic Motivation Scale. Educational and 

Psychological Measurement, 53, 159-172. doi: 10.1177/0013164493053001018 

Voelkl, K.E. (1997). Identification with school. American Journal of Education, 105, 294-318. 

doi: 10.1007/ s11256-006-0039-1 

Wei, M., Ku, T.Y., & Liao, K.Y.H. (2011). Minority stress and college persistence attitudes 

among African American, Asian American, and Latino students: Perception of university 



177 
 

 
 

environment as a mediator. Cultural Diversity and Ethnic Minority Journal, 17(2), 195-

203. doi: 10.1037/a0023359 

Weiser, D.A. & Riggio, H.R. (2010). Family background and academic achievement: does self-

efficacy mediate outcomes? Social Psychology of Education, 13, 367-383. doi: 

10.1007/s11218-010-9115-1 

Wilson, R., Wood, L., & Gaff, J.  (1974). Social-psychological accessibility and faculty-student 

interaction beyond classroom. Sociology of Education, 47, 74-92. doi:10.2307/2112167 

Yusoff (2010). A multicenter study on validity of the 30-tems Brief COPE in identifying coping 

strategies among medical students. International Medical Journal, 17(4), 249 – 253.  

Zhao, C.K. & Kuh, G. (2004). Adding value: Learning communities and student engagement. 

Research in Higher Education, 45, 115-138. doi: 10.1023/B:RIHE.0000015692.88534.de 

 

  



178 
 

 
 

ABSTRACT 

COLLEGE STUDENT ADJUSTMENT: EXAMINATION OF PERSONAL AND 

ENVIRONMENTAL CHARACTERISTICS 

 

by 

ALEKSANDRA M STOKLOSA 

August 2015 

Advisor:  Dr. Stephen Hillman  

Major:  Educational Psychology 

Degree:  Doctor of Philosophy 

This study used a multi-dimensional model of college adjustment to examine the 

relationships between multiple layers of personal influences and college adjustment (academic, 

social, personal/emotional, attachment to the institution, and overall adjustment) among 

emerging adults in a large urban university. The sample included 177 undergraduate students, 

ages 18-25, attending Wayne State University, who completed on-line questionnaires.  

Race and cumulative college GPA were related to academic adjustment. Being 

Arabic/Middle-Eastern was a consistent predictor of college adjustment. It was found that higher 

college GPA and being White was related to higher academic adjustment, while being 

Arabic/Middle-Eastern was related to lower academic adjustment. College GPA was the only 

personal/demographic variable predicting social adjustment. A positive relationship was found 

between the self-reported social class and the personal-emotional adjustment. Being 

Arabic/Middle-Eastern, first generation college student, or on-campus living, were related to a 

lower sense of attachment to the institution, while higher college GPA was related to higher 

levels of attachment. Higher GPA was related to higher overall adjustment, while being 

Arabic/Middle Eastern was associated with lower overall adjustment.  
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The perceived classroom comfort was positively related to all aspects of college 

adjustment. The number of hours spent socializing with students outside of class was positively 

related to social adjustment, attachment to the institution, and the overall adjustment. Current 

family obligations were related to stronger attachment to the institution as well as the overall 

adjustment. Lastly, conflict between school and family responsibilities was related to lower 

college adjustment scores.  

It would be helpful for university officials to pay special attention to students of various 

ethnic/racial backgrounds and first generation college students when designing special programs 

for students at-risk. In addition, enhancing classroom experiences could improve students’ 

adjustment. Lastly, support should be provided to students who are struggling with managing the 

conflict between family and school responsibilities.  
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