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1 2 3 4

Don’t agree at all Don’t agree Agree Totally Agree

Circle the number that matches your agreement with each statement

“borrowing it.”

9.  Saying bad things about others doesn’t hurt anyone. 1 2 3 4
10. Bullying has to be a part of growing up. 1 2 3 4
11. It’s okay for a kid to hit someone who is bullying them. 1 2 3 4
12.  Kids who are bullied usually do something to deserve it. 1 2 3 4
13. It’s okay to leave someone out if they are annoying. 1 2 3 4
14. It’s okay not to help someone being bullied if others aren’t 1 2 3 4
helping.
Self-Efficacy for Defending
1 2 3 4 5 6 7
Not well Poor Fair Neutral Ok Well Very well

Circle the number that matches how well you can:

1. Tell a student who slaps, punches, or pushes another student to 1 2 3 4 5 6 7
stop?
2. Tell a student who leaves others out, spreads rumors, or says
. . . 2 3 4 5 6 7
mean things about another student behind their back to stop?
3. Tell a student who calls someone mean names, teases, or says
. 1 2 3 4 5 6 7
mean things to another student to stop?
Collective Efficacy for Defending
1 2 3 4 5 6 7
Not Well Poor Fair Neutral Ok Well Very Well

Circle the number that matches how well the students and teachers at your school can:

1.

Work together to stop bullying. 1 2 3 4 5 6 7



112

1 2 3 4 5 6 7

Not Well Poor Fair Neutral Ok Well Very Well

2. Work together to stop students slapping each other. 1 2 3 4 5 6 7
Work together to stop students punching each other. 1 2 3 4 5 6 7

4. Work together to stop students pushing each other. 1 2 3 4 5 6 7

5. Work together to stop students spreading rumors about each 1 2 3 4 5 6 7
other.

6. Work together to stop students leaving each other out. 1 2 3 4 5 6 7

7. Work together to stop students saying mean things behind each
other’s backs.

8. Work together to stop students calling each other mean names. 1 2 3 4 5 6 7
9. Work together to stop students saying mean things to eachother. 1 2 3 4 5 6 7
10. Work together to stop students teasing each other. 1 2 3 4 5 6 7

Empathy Scale for Children and Adolescents

1 2 3 4 5 6 7 8 9
Very Very
Strongly | Strongly | Somewhat Somewhat | Strongly | Strongly

Disagree | Disagree | Disagree | Disagree | Neutral Agree Agree Agree Agree

Circle the number that most closely matches your agreement with each of the following items (Remember

to rate each item based on how you feel)

1. It makes me sad to see a girl who can’t find anyone to play with.

2. People who kiss and hug in public are silly.

3. Boys who cry because they are happy are silly.

4. Ireally like to watch people open presents, even when I don’t
get a present myself.

5. Seeing a boy who is crying makes me feel like crying.

6. 1 getupset when I see a girl being hurt.

1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3

5 6
5 6
5 6
5 6
5 6
5 6

7 8 9
7 8 9
7 8 9
7 8 9
7 8 9
7 8 9
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1 2 3 4 5 6 7 8 9
Very Very
Strongly | Strongly | Somewhat Somewhat | Strongly | Strongly

Disagree | Disagree | Disagree | Disagree | Neutral Agree Agree Agree Agree

Circle the number that most closely matches your agreement with each of the following items (Remember

to rate each item based on how you feel)

10.
11.
12.
13.
14.
15.

16.

17.

18.
19.
20.

21.

22.

Even when I don’t know why someone is laughing, I laugh too.
Sometimes I cry when I watch TV.

Girls who cry because they are happy are silly.

It’s hard for me to see why someone else gets upset.

I get upset when I see an animal being hurt.

It makes me sad to see a boy who can’t find anyone to play with.
Some songs make me so sad I feel like crying.

I get upset when I see a boy being hurt.

Grown-ups sometimes cry even when they have nothing to be
sad about.

It’s silly to treat dogs and cats as though they have feelings like
people.

I get mad when I see a classmate pretending to need help from
the teacher all the time.

Kids who have no friends probably don’t want any.
Seeing a girl who is crying makes me feel like crying.

I think it is funny that some people cry during a sad movie or
while reading a sad book.

[ am able to eat all my cookies even when I see someone looking
at me wanting one.

I don’t feel upset when I see a classmate being punished by a
teacher for not obeying school rules.

—
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Portrait Values Questionnaire (Male Version)

1 2 3 4 5 6
Not at all A Little Somewhat A Lot Very Much
Like Me Like Me Like Me Like Me Like Me Like Me

Please read each description and think about how much each person is or is not like you

10.

11.

12.

13.

14.

15.
16.

Thinking up new ideas and being creative is important to him. He likes to
do things his own original way.

It is important to him to be rich. He wants to have a lot of money and
expensive things.

He thinks it is important that every person in the world should be treated
equally. He believes everyone should have equal opportunities to live.

It’s important to him to show his abilities. He wants people to admire what
he does.

It is important to him to live in secure surroundings. He avoids anything that
might endanger his safety.

He thinks it is important to do lots of different things in life. He always
looks for new things to try.

He believes that people should do what they are told. He thinks people
should follow rules at all times, even when no one is watching.

It is important to him to listen to people who are different from him. Even
when he disagrees with them, he still wants to understand them.

He thinks it’s important not to ask for more than what you have. He believes
that people should be satisfied with what they have.

He seeks every chance he can to have fun. It is important to him to do things
that give him pleasure.

It is important to him to make his own decisions about what he does. He
likes to be free and not dependent on others.

It’s very important to him to help the people around him. He wants to care
for their well-being.

Being very successful is important to him. He hopes people will recognize
his achievements.

It is very important to him that is country be safe. He thinks the state must
be on watch against treats from within and without.

He likes to take risks. He is always looking for adventures.

It is important to him to always behave properly. He wants to avoid doing
anything people would say is wrong.

1 2

4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
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1 2 3 4 5 6
Not at all A Little Somewhat A Lot Very Much
Like Me Like Me Like Me Like Me Like Me Like Me

Please read each description and think about how much each person is or is not like you

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.
27.

28.

29.

30.
31.
32.
33.

34.
35.

It is important to him to be in charge and tell others that to do. He wants
people to do what he says.

It is important to him to be loyal to his friends. He wants to devote himself
to people close to him.

He strongly believes that people should care for nature. Looking after the
environment is important to him.

Religious belief is important to him. He tries hard to do what his religion
requires.

It is important to him that things be organized and clean. He really does not
like things to be a mess.

He thinks it’s important to be interested in things. He likes to be curious and
to try to understand all sorts of things.

He believes all the worlds’ people should live in harmony. Promoting peace
among all groups in the world is important to him.

He thinks it is important to be ambitious. He wants to show how capable he
is.

He thinks it is best to do things in traditional ways. It is important to him to
keep up the customs he has learned.

Enjoying life’s pleasures is important to him. He likes to “spoil” himself.

It is important to him to respond to the needs of others. He tries to support
those he knows.

He believes he should always show respect to his parents and to older
people. It is important to him to be obedient.

He wants everyone to be treated justly, even people he doesn’t know. It is
important to him to protect the weak in society.

He likes surprises. It is important to him to have an exciting life.
He tries hard to avoid getting sick. Staying healthy is very important to him.
Getting ahead in life is important to him. He strives to do better than others.

Forgiving people who have hurt him is important to him. He tries to see
what is good in them and not to hold a grudge.

It is important to him to be independent. He likes to rely on himself.

Having a stable government is important to him. He is concerned that the

—_
NS}

—_
o

4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
4 5 6
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1 2 3 4 5 6
Not at all A Little Somewhat A Lot Very Much
Like Me Like Me Like Me Like Me Like Me Like Me

Please read each description and think about how much each person is or is not like you

social order be protected.

36. It is important to him to be polite and to other people all the time. He tries 1 2 3 4
never to disturb or irritate others.

37. He really wants to enjoy life. Having a good time is very important to him. 1 2 3 4 5 6

38. It is important to him to be humble and modest. He tries not to draw 1 2 3 4
attention to himself.

39. He always wants to be the one who makes the decisions. He likes to be the
leade 1 2 3 4 5 6
r.

40. It is important to him to adapt to nature and to fit into it. He believes that 1 2 3 4 5 6
people should not change nature.

Portrait Values Questionnaire (Female Version)

1 2 3 4 5 6
Not at all A Little Somewhat A Lot Very Much
Like Me Like Me Like Me Like Me Like Me Like Me
Please read each description and think about how much each person is or is not like you
1. Thinking up new ideas and being creative is important to her. She likes to 1 2 3 4 5 6

do things her own original way.

2. Itis important to her to be rich. She wants to have a lot of money and 1 2 3 4 5 6
expensive things.

3. She thinks it is important that every person in the world should be treated 1 2 3 4 5 6
equally. She believes everyone should have equal opportunities to live.

4. It’s important to her to show her abilities. She wants people to admirewhat 1 2 3 4 5 6
she does.

5. It is important to her to live in secure surroundings. She avoids anythingthat 1 2 3 4 5 6
might endanger her safety.

6. She thinks it is important to do lots of different things in life. She always 1 2 3 4 5 6
looks for new things to try.
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1 2 3 4 5 6
Not at all A Little Somewhat A Lot Very Much
Like Me Like Me Like Me Like Me Like Me Like Me
Please read each description and think about how much each person is or is not like you
7. She believes that people should do what they are told. She thinks people 1 2 3 4 5 6

should follow rules at all times, even when no one is watching.

8. It is important to her to listen to people who are different from her. Even 1 2 3 4 5 6
when she disagrees with them, she still wants to understand them.

9. She thinks it’s important not to ask for more than what you have. She 1 2 3 4 5 6
believes that people should be satisfied with what they have.

10. She seeks every chance she can to have fun. It is important to her to do 1 2 3 4 5 6
things that give her pleasure.

11. It is important to her to make he own decisions about what she does. She 1 2 3 4 5 6
likes to be free to plan and to choose her activities for herself.

12. It’s very important to her to help the people around her. She wants to care 1 2 3 4 5 6
for their well-being.

13. Being very successful is important to her. She hopes people will recognize 1 2 3 4 5 6
her achievements.

14. It is very important to her that her country be safe. She thinks the statemust 1 2 3 4 5 6
be on watch against threats from within and without.

15. She likes to take risks. She is always looking for adventures. 1 2 3 4 5 6

16. It is important for her always to behave properly. She wants to avoid doing 1 2 3 4 5 6
anything people would say is wrong.

17. It is important to her to be in charge and tell others what to do. She wants 1 2 3 4 5 6
people to do what she says.

18. It is important to her to be loyal to her friends. She wants to devote herself 1 2 3 4 5 6
to people close to her.

19. She strongly believes that people should care for nature. Looking after the 1 2 3 4 5 6
environment is important to her.

20. Religious belief is important to her. She tries hard to do what her religion 1 2 3 4 5 6
requires.

21. It is important to her that things be organized and clean. She reallydoesnot 1 2 3 4 5 6
like things to be a mess.

22. She thinks it’s important to be interested in things. She likes to be curious 1 2 3 4 5 6
and to try to understand all sorts of things.

23. She believes all the worlds’ people should live in harmony. Promoting 1 2 3 4 5 6
peace among all groups in the world is important to her.
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1 2 3 4 5 6
Not at all A Little Somewhat A Lot Very Much
Like Me Like Me Like Me Like Me Like Me Like Me

Please read each description and think about how much each person is or is not like you

24. She thinks it is important to be ambitious. She wants to show how capable 1 2 3 4 5 6
she is

25. She thinks it is best to do things in traditional ways. It is important to her to
1 2 3 4 5 6
keep up the customs she has learned.

26. Enjoying life’s pleasure is important to her. She likes to “spoil” herself. 1 2 3 4 5 6

27. It is important to her to respond to the needs of others. She tries to support 1 2 3 4 5 6
those she knows.

28. She believes she should always show respect to her parents and to older 1 2 3 4 5 6
people. It is important to her to be obedient.

29. She wants everyone to be treated justly, even people she doesn’t know. It is 1 2 3 4 5 6
important to her to protect the weak in society.

30. She likes surprises. It is important to her to have an exciting life. 1 2 3 4 5 6
31. She tries hard to avoid getting sick. Staying healthy is very importanttoher. 1 2 3 4 5 6

32. Getting ahead in life is important to her. She strives to do better than others. 1 2 3 4 5 6

33. Forgiving people who have hurt her is important to her. She tries to see 1 2 3 4 5 6
what is good in them and not to hold a grudge.

34. It is important to her to be independent. She likes to rely on herself. 1 2 3 4 5 6

35. Having a stable government is important to her. She is concerned that the 1 2 3 4 5 6

social order be protected.

36. It is important to her to be polite to other people all the time. She tries never 1 2 3 4 5 6
to disturb or irritate others.

37. She really wants to enjoy life. Having a good time is very important to her. 1 2 3 4 5 6

38. It is important to her to be humble and modest. She tries not to draw
. 1 2 3 4 5 6
attention to herself.

39. She always wants to be the one who makes the decisions. She likes to be the
leader 1 2 3 4 5 6

40. It is important to her to adapt to nature and to fit into it. She believes that 1 2 3 4 5 6
people should not change nature.
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Participant Roles Questionnaire — Self-Report (Male Version)

Read the following stories and then answer the questions that follow each story.

A. There is a boy in your class named Victor. He acts weird sometimes and no one plays with
him very much. One day he sits on the bus and drops all his books. Some of the kids on the
bus laugh at him. Other kids ignore what is going on and try to stay out of it. One boy, Keith,
starts calling Victor names like “freak” and “weirdo.” Soon other kids join in and start
calling Victor names too. Then John gets up and tells everyone to stop calling Victor names.

In this situation, how often would you be:

1. One of the kids that laughed. Never Sometimes Often

2. One of the kids who }gnored yvhat' was going on Never Sometimes Often
and tried to stay outside the situation.

3. Ll'ke John and try to make the others stop calling Never Sometimes Often
Victor names.

4. Ope of the kids who joined in and started calling Never Sometimes Often
Victor names t0o.

5. Like Keith and start calling Victor names. Never Sometimes Often

B. A really popular boy in class, Jeff, is having a party and everyone wants to go. Jeff is mad at another
boy in class, Luke, and decides that Luke will be the only boy not invited to the party. Luke is
understandably upset and talks to his friends, Patrick and Brady, begging them not to go either. Brady
doesn’t want to get involved so he tells Luke that he really feels bad for him, but is going to the party.
Patrick tells Luke that he thinks Jeff is being mean and he will stay home with Luke and hang out with
him on the night of the party.

In this situation, how often would you be:

6. Like Jeff, you don’t want someone at your party Never Sometimes Often
that you are mad at.

7. Like Brady, and try not to take sides with anyone. Never Sometimes Often

8. L}ke Patrlck you try to comfort Luke by staying Never Sometimes Often
with him.

C. Lamar comes into the boys’ school bathroom where a bunch of boys are standing and joking around
with each other. One of the boys, Stan, says “Hey look it’s that geek Lamar. Let’s leave.” Logan joins in
and says, “Yeah, let’s get out of here where we won’t be bothered.” Jeremy, another boy in the bathroom
tells the group of guys, “Stop being such jerks.”

In this situation, how often would you be:

9. Like Stan and tell others to leave when someone

ve 10 Never Sometimes Often
comes up you don’t like.
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10. Like Logan and support Stan. Never Sometimes Often

11. Like Jeremy and tell the others to stop being Never Sometimes Often
mean.

12. How often does something like that happen Never Sometimes Often

around you.

D. Itisrecess time and Seth, Joe and Craig are hanging out on the playground. They see Mark sitting by
himself on the jungle gym. Mark acts kind of strange sometimes and no one really plays with him. Seth
and Joe walk up to him and Seth says, “Hey, weirdo. I see your not play with anyone again today.” Joe
encourages Seth and says “Yeah! No one will play with you because you’re a freak.” Craig comes over
and starts laughing, ““ You guys are so funny!” David hears what is going on and rushes over to see what
is happening.

In this situation, how often would you be:

13. Like Joe and encourage Seth. Never Sometimes Often

14. Like Craig and just laugh with your friends. Never Sometimes Often

15. Like David and come around to watch the.

. ; Never Sometimes Often
Situation

Participant Roles Questionnaire — Self-Report (Female Version)

Read the following stories and then answer the questions that follow each story.

A. There is a girl in your class named Vicky. She acts weird sometimes and no one plays with her very
much. One day she sits on the bus and drops all her books. Some of the kids on the bus laugh at her.
Other kids ignore what is going on and try to stay out of it. One girl, Kelly, starts calling Vicky names
like “freak” and “weirdo.” Soon other kids join in and start calling Vicky names too. Then Julie gets up
and tells everyone to stop calling Vicky names.

In this situation, how often would you be:

1. One of the kids that laughed. Never Sometimes Often

2. One of the kids who ignored what was going on Never Sometimes Often
and tried to stay outside the situation.

3. Like Julie and try to make the others stop calling Never Sometimes Often
Vicky names.

4. One of the kids who joined in and started calling Never Sometimes Often

Vicky names too.

5. Like Kelly and start calling Vicky names. Never Sometimes Often
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B. One of the really pretty girls in class, Jenny, is having a party and everyone wants to go. Jenny is mad
at another girl in class, Lisa, and decides that Lisa will be the only girl not invited to the party. Lisa is
understandably upset and talks to her friends, Padma and Becky, begging them not to go either. Becky
doesn’t want to get involved so she tells Lisa that she really feels bad for her, but is going to the party.
Padma tells Lisa that she thinks Jenny is being mean and she will stay home with Lisa and hang out with
her on the night of the party.

In this situation, how often would you be

‘

6. Like Jenny, you don’t want someone at your party Never Sometimes Often
that you are mad at.

7. Like Becky, and try not to take sides with anyone. Never Sometimes Often

8. Like Padma you try to comfort Lisa by staying Never Sometimes Often
with her.

C. Lacy walks over to where a bunch of girls are standing and talking. One of the girls,
Samantha rolls her eyes and turns her back to Lacy. Then Lacy’s friend, Lindsay, rolls her eyes
and turns her back too. Then they both start to walk away. Johanna sees the other girls rolling
their eyes and leaving says, “Stop being so mean.”

In this situation, how often would you be

‘

9. Like Samantha and tell others to leave when .
ve 1t Never Sometimes Often

someone comes up to you that you don’t like.

10. Like Lindsay and support Samantha. Never Sometimes Often

11. Like Johanna and tell the others to stop being Never Sometimes Often
mean.

12. How often does something like that happen Never Sometimes Often
around you.

D. Itis recess time and Sally, Jessica and Kayla and hanging out on the playground. They see Leslie
sitting by herself on the swings. Leslie acts kind of strange sometimes and no one really plays with her.
Sally and Jessica walk up to her and Sally says, “Hey, weirdo. | see your not playing with anyone again
today.” Jessica encourages Sally and says “Yeah! No one will play with you because you’re a freak.”
Kayla comes over and starts laughing, “ You guys are so funny!” Christy hears what is going on and
rushes over to see what is happening.

In this situation, how often would you be

‘

13. Like Jessica and encourage Sally. Never Sometimes Often

14. Like Kayla and just laugh with your friends. Never Sometimes Often

15. Like Christie and come around to watch the

. ) Never Sometimes Often
situation.
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APPENDIX B
PARENT INFORMATION SHEET

School Shorter Parental Permission/Research Informed Consent/Information Sheet
Template
An Investigation of Bystanders’ Responses in Bullying Situations:
Factors Associated with Intervention

Purpose:

You are being asked to allow your child to be in a research study at their school that is being
conducted by Heather Carroll, College of Education, Educational Psychology from Wayne State
University to investigate the responses of bystanders in bullying situations and factors that are
associated with intervention. Your child has been selected because he/she is a student in Middle
School in Grosse Pointe Schools.

Study Procedures:

If you decide to allow your child to take part in the study, your child will be asked to complete
surveys on bullying behavior, empathy, moral disengagement, defender self-efficacy, values, and
collective efficacy. Their participation should take no more than 50 to 60 minutes.

Samples of questions on each of the surveys include:

« Participant role questionnaire
Read a vignette and answer questions regarding the vignette using 3 responses: never,
sometimes, and often.

o Bryant’s Empathy Scale
Boys who cry because they are happy are silly.

It makes me sad to see a girl who can’t find anyone to play with.
I get upset when I see an animal being hurt.

o Moral Disengagement Scale for Peer Aggression
If kids fight and misbehave in school it is their teacher’s fault.

Teasing someone does not really hurt them.

It’s okay to treat badly somebody who is annoying.

o Defender self-efficacy
Tell a student who slaps, punches, or pushes another student to stop.

Tell a student who leaves others out, spreads rumors, or says mean things about
another student behind their back to stop.
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Tell a student who call someone mean names, tease, or says mean things to another
student to stop.

o Portrait Values Questionnaire
Two sentence verbal portraits will be provided indicating an individual’s goals,

wishes, and aspirations. (e.g., It’s very important to me to help the people around me.
I want to care for other people.)

o Collective Efficacy
How well can students and teachers at your school:

Work together to stop bullying?
Work together to stop students from slapping each other?
Work together to stop students pushing each other?

Copies of the instruments will be available for review in the office of your child’s middle school.

Benefits:

o There may be no direct benefits for your child; however, information from this study may
benefit other people now or in the future.

Risks:
o There are no known risks at this time to your child for participation in this study.

The following information must be released/reported to the appropriate authorities if at any time
during the study there is concern that:
o child abuse or elder abuse has possibly occurred,

There may also be risks involved from taking part in this study that are not known to researchers
at this time.

Costs
There are no costs to you or your child to participate in this study.

Compensation:

o For taking part in this research study, your child will be entered into a drawing for a
$50.00 gift card. One will be given at each middle school. In addition, your child will
receive a candy bar at the time of the study as a token of appreciation for participating in
the study.



124

Confidentiality:

All information collected about your child during the course of this study will be kept
confidential to the extent permitted by law. All information collected about your child during the
course of this study will be kept without any identifiers.

Voluntary Participation /Withdrawal:

Your child’s participation in this study is voluntary. Your decision about enrolling your child in
the study will not change any present or future relationships with Wayne State University or its

affiliates, your child’s school, your child’s teacher, your child’s grades or other services you or

your child are entitled to receive.

Questions:
If you have any questions about this study now or in the future, you may contact Heather Carroll

at the following phone number 1-519-567-2934. If you have questions or concerns about your
rights as a research participant, the Chair of the Institutional Review Board can be contacted at
(313) 577-1628. If you are unable to contact the research staff, or if you want to talk to someone
other than the research staff, you may also call (313) 577-1628 to ask questions or voice
concerns or complaints.

Participation:

If you do not contact the principal investigator (PI) within a 2-week period, to state that you do
not give permission for your child to be enrolled in the research trial, your child will be enrolled
into the research. You may contact the PI by telephone at 1-519-567-2934, email
Heather.Carroll@wayne.edu, or by mailing the attached tear-off sheet in the enclosed postage
paid, self-addressed envelope.
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Optional Tear Off
If you do not wish to have your child participant in the study, you may fill out the form and
return it to your child’s teacher.

I do not allow my child to participate in this research
study. Name of Child

Printed Name of Parent

Signature of Parent Date
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APPENDIX C

BEHAVIORAL DOCUMENTATION OF ADOLESCENT ASSENT FORM
(ages 13-17)

Title: An Investigation of Bystanders’ Responses in Bullying Situations:
Factors Associated with Intervention

Study Investigator: Heather Carroll

Why am [ here?
This is a research study. Only people who choose to take part are included in research studies.

You are being asked to take part in this study because you are a student at your middle school.
Please take time to make your decision. Talk to your family about it and be sure to ask questions
about anything you don’t understand.

Why are they doing this study?
This study is being done to find out about bullying behavior and bystander’s responses in

bullying situations.

What will happen to me?
You will be asked to complete surveys using the computer.

How long will I be in the study?
You will be in the study for 50 to 60 minutes.

Will the study help me?
You will not benefit from being in this study; however information from this study may help

other people in the future

Will anything bad happen to me?

There are no risks for your participation.

Will I get paid to be in the study?

You will be entered into a drawing for a $50.00 gift card. In addition, you will receive a candy
bar after you submit your survey.

Do my parents or guardians know about this? (If applicable)

This study information has been given to your parents/guardian.
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What about confidentiality?

We will keep your records private unless we are required by law to share any information. The
law says we have to tell someone if you might hurt yourself or someone else. Ms. Carroll can use
the study results as long as you cannot be identified.

The following information must be released/reported to the appropriate authorities if at any time
during the study there is concern that:
o child abuse or elder abuse has possibly occurred,

What if I have any questions?
For questions about the study please call Heather Carroll at 1-519-567-2934. If you have

questions or concerns about your rights as a research participant, the Chair of the Institutional
Review Board can be contacted at (313) 577-1628.

Do I have to be in the study?

You don’t have to be in this study if you don’t want to or you can stop being in the study at any
time. Please discuss your decision with the researcher. No one will be angry if you decide to stop
being in the study.
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APPENDIX D

WAYNE STATE UNIVERSITY INSTITUTIONAL REVIEW BOARD APPROVAL

IRE Administration Office
WAYN E STAT E B7 East Canfield, Second Floor
Detroit, Michigan 48201
UN NERS]TY Phone: (313) 577-1628
FAX: (313) 993.7122
http://Irb.wayne.edu
e ———

NOTICE OF EXPEDITED AMENDMENT APPROVAL
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The purpose of the study was to examine defending and verbal bullying and the role of
social cognitive variables, including empathy, values, moral disengagement, and efficacy among
middle school students. Middle school students (n=282) in grades 6 through 8 in an urban public
school district in Michigan participated in the study. Data were collected using a self-report
survey format during the 2013-2014 school year.

Social cognitive variables were analyzed by grade and gender. Results indicated a
statistically significant main effect for gender. Female students reported significantly higher
scores for empathy, self-transcendence values and openness to change values, in comparison to
male students. Male students had significantly higher moral disengagement than female students.

Collective efficacy, moral disengagement, conservation, and self-enhancement, differed
significantly among the sixth, seventh, and eighth grade students. A statistically significant
difference was found for conservation values between sixth and seventh grade students, with
seventh grade students having higher conservation values. Comparisons among the three grade

levels for self-enhancement were statistically significant.
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Gender differences were not found with respect to verbal bullying and defending, but
there were significant grade differences. Sixth grade students had significantly higher scores for
defending than either seventh or eighth graders.

Moral disengagement was the only statistically significant predictor of verbal bullying;
students with higher levels of moral disengagement were more likely to participate in verbal
bullying. In predicting defending, three statistically significant predictor variables emerged: high
defender self-efficacy, high empathy, and low moral disengagement.

Implications for researchers, teachers, school administrators, mental health professionals
and school policy makers. Additional research is needed to further the understanding of the

influence of social cognitive variables on defending and bullying behavior.
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