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Chapter 1: Introduction

The media in its various forms has become a pergamnd endemic part of our lives.
Verderer, Klimmet, and Ritterfeld, (2004) contendédt the need to use mass media is
irresistible. Wang (2006) noted that the interna$ lestablished itself apart from television and
radio as a source of education, entertainment,ganéral information. In fact, not only has the
media been found to convey cultural and socialealiLee & Tse, 1994; Tan, 1998; Walker,
1999; Yang, Wu, Zhu., & Southwell, 2004) by inundgtus with news, views and exposure to
culture and society, the Internet and other forfnentine communications have also become a
fast and effective purveyors of cultural values anews (Melkote & Liu, 2000). Via the
Internet, college students are using computer-nedlienedia like Facebook and MySpace to
accommodate their social needs. (Junco & Mastredic2007). This particular form of
communication that provides people’s social andshtasnmunication needs has set itself apart
from the traditional media such as television aadia. (Wang, 2006). The integration of
entertainment and learning not only plays a rolpasitive reinforcer for the general audience,
(Slater, 2002) but it also provides sources of rgutement, educational learning and general
information (Singhal, Cody, Rogers, & Sabido, 20®inghal & Rogers, 2002). Being
completely free to cross geographical boundaried, keeing heavily conducted in English, this
social medium of communication has the potentiainftuence the exposure to English as a
language in many countries that may not have eapeed this access in the past. The results of
this research will not only serve as a basis faglisSh as a Second language educators in Taiwan,
but will provide a better understanding of incolgiorg various media for their classroom
instruction but also for United State educatorsatguire an in-depth understanding of these

possible newcomers (Lee & Devaney, 2007). Thisystuitl amplify the apprehension of cross-
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lingual, cross-cultural students that was expegdnby these Taiwanese college students and
will assist educators in areas of foreign languaggtruction and bilingual education to plan
appropriate curriculum and instruction to accomnedtoeir special linguistic needs both
cognitively and social-psychologically.
Background

Since survey participants in the study are collselents learning English as a second
language in Taiwan, a brief history associatingridlevance of the study will be introduced in
the following section. Thanks to the Chinese gom@nt’'s re-opening of their doors to the
western capitalists, Chinese students interestestudying abroad are now having American
dreams of their own. These new immigrants’ childrepresent significant numbers of the
international student population in American unsviées. Currently, there are more immigrants’
children than ever entering schools everywherehm Wnited States (Grant & Rong, 1999;
McDonnell & Hill, 1993). We refer to the subjecteibg investigated throughout the article as
Taiwanese college students studying in the Grebagpei City in Taiwan. The independent
variables are English language-oriented mass mawialy television and the Internet’s Social
Media, which would impact our output variable—degd acculturation. Moderator variables
such as gender, religion, areas of residence wefitesas another set of critical variants in the
measurement of its relationship to both input amighat variables.

English as a dominant languageln English as a Global Languagpublished by
Cambridge University Press in 1997, Crystal defitieel character of a global language as a
language that is being treated as, first of all,offitial language for the majority for many
countries; secondly, it should be considered asaity selection incorporated into the foreign

language curricula for English as a second langsagents (Crystal, 1997). Not only has the
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language of English touched so many people’s lilses,in the world of literature, the majority
of publications are printed in the English languagecording to Lin’s article in her research
paper submitted to Texas A&M University-Kingsville1994 (Lin, 1994).

English language brought about changes in languagmlicy in Asia. The language
has brought about dramatic changes in English Eggueaching policy throughout Asian
countries. Nunan (2003) explored the recognitionhef English language as being the priority
foreign language instruction in many countries sia resulting in changes in foreign language
policy. As result, the Japanese education depattimes also instituted a requirement of three
50-minute lessons per week, training their childierboth speaking and listening in English.
Similarly, China, an emerging global economic foitas also established English education as a
compulsory curriculum subject since 2002 and thécpamandates the commencement of
English language education starting at grade Qamaing through grade 11 (Nunan, 2003). This
does not include Taiwan. Through its partnershighwi the U.S., Taiwan had already
implemented English education commencing at the @gé as part of a required foreign
language curriculum (Nunan, 2003). Consequenty,only are Taiwanese students face taking
mandatory English language education classes atauearly age, equivalent to grade 1 in the
United States’ education system, they are alsaimred) to take the annual Joint College Entrance
Examination in order to be assessed to enter aedebiniversity in Taiwan. They then take a
one-year mandatory English course their collegshiman year (Lo, 2000). While achieving
excellence in the English language seems to bEfeit@very Taiwanese student whose desire is
to enter a college, the path of acquiring a seclamfjuage at a proficiency level that is
acceptable in the eyes of English language educasmms to be lengthy and often questionable.

The difficulties in moving down this path are saleStudents might encounter cultural
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adjustment difficulties because of the way the Ehglanguage is being taught in Taiwan.
Repetition and drill approaches to teaching Engéist being commonly used throughout K1-
K12 curriculum rather than authentic, meaningfybraaches to language teaching. To achieve
language proficiency one must acknowledge thatuagg proficiency impacts acculturation and
acculturation is a function of language proficien&lement, 1986). Clement (1986) further
suggested language proficiency functions as amvieméng variable that might bring forth self-
confidence, which according to Clement, serves les most important contextual factor
impacting acculturation in inter-ethnic contactndly, language cannot be separated from
culture in that language reflects culture. (Peter& Coltrane, 2003) Peterson and Coltrane
(2003) further advised that cultural context shdagdncorporated into the curriculum, and usage
of authentic media tools including television, firmews broadcasts, newspapers, magazines as
well as the menus from restaurants should alsoepmitied in the design of oral lessons. In
essence, language instruction should be both sttmgland culturally embedded.

The discussion will now to move to the independemtable in the study: first of all, the
impact that media such as television and the letdnave on acculturatiosgcondly, the impact
language proficiency has on acculturation.

Acculturation through media exposure. Several studies that go back as early as the
40’s to more recent studies affirm the positivatiehship between the use of American mass
media and acculturation (Cho, 1957; DeFleur & GsavEd67; Kim, 1988; Lasswell, 1948;
Richmond, 1967; Wright, 1986). In addition, Nagét869) claimed the more exposure that an
individual whose native language is not English teathe host media, the more acculturated that

individual will become, sustains one of the cenlrgbotheses in this paper. This suggestion was
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affrmed by Nagata’s partner Li (2005), one of tme@st prominent pioneers in the field of
communication for ethnic adaptation at the time.

Reese & Palmgreen (2000) added to this perspeethven they investigated United
States Indian immigrants and concluded that theiangldyed a significant role in bridging the
gap in their acculturation process. Moon and P2a@i07) further concluded that the media is the
most important variable that influences the accattan process. Lasswell (1948), DeFleur and
Cho (1957), Graves (1967), Richmond (1967) and Na(d®69). also claim similar findings.

Before going further, it might be helpful to defitecculturation.” Kim (1979) defined
the acculturation process as a “natural processadsptation, occurring in and through
communication. Some of the dynamics of the accatiom process were highlighted by other
researchers. For example, Sandowsky and Plake)1@éntified factors that affect the degree
of acculturation with respect to an individual’®wis on religion, food, entertainment and on the
use of language. Flege, Munro and Mackay (1998)nexed gender and the respective degrees
of acculturation. Finally, Padilla and Perez (206@)nd that independent variables such as
gender, religious belief, and residency interveimetheir study of media acculturation. Thus, a
person’s first culture will exert some influencetbeir acceptance of a second culture.

Following this line of thinking, Li’'s (2005) worfound that someone’s culture provides
an avenue for interaction enhanced by the crogsrallcompetencies that exist between the
individuals. Li used the cross-cultural model tesa&e how the dissemination of information
can be successful or can lead to outright faillitd@s is known as “cultural bump”, which is
usually experienced whenever there is a misundetstg. According to Li's claim, any culture
is learned and never genetic. The author pointdhaitthe influence of movies, television and

radio programs played a major role in the diffus@na culture’s customs, beliefs, and even
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morals between the interacting parties. Culturdfugion, is, therefore, important in the
development of cultures through the establishméminquistic equivalents that may be lacking
in the other cultures. Li (2005) concluded thatstiprocess of cultural permeation affects
positively the degree of acculturation and thatahsence or poor cultural diffusion would affect
the degree of acculturation negatively. Reese &ngeten (2000) investigated United States
Indian immigrants and concluded that the mediaqday significant role in bridging the gap in
their acculturation process. Moon and Park (200dN)chkuded that the media is the most
important variable that influences the acculturamwocess. Lasswell (1948), DeFleur and Cho
(1957), Graves (1967), Richmond (1967) and Nade6&9) also proclaim similar findings.

Research in the area of media accultumatias primarily focused in four domains. First,
there are studies that focus on the promotion @$scultural assimilation that can be acquired
through exposure to the host media (Cabasa, 2088ud» & Cho, 1957; Kim, 1979, 1984;
Moon & Park, 2007; Peterson, Jensen & Rivers, 1888hmond, 1967; Zohoori, 1988). Other
researchers focused on English as a second lan§DagelLee & Chang, 2007; Gambino, 2001,
Graham & Brown, 1996; Kang, 2006; Kim, 1979; Leeb& & Frongillo 2003; Lee, 2005;
Schumann, 1990; Wang, 2006; Young & Gardner 1986&. third research focus has been the
role of social media (Eaton, 2010; Itakura, 2004n#, 2005; Khabilan & Ahmad, 2006; Kim,
2010; Sokol & Sisler, 2010; Wang & Sung, 2009; Yig§09; Wang, 2006; Yu, Tien, Vogel &
Kwok, 2010;). The fourth area of research intetess been on mass media as a source of
information (Allen & Hatchett, 1986; Reese & Palmgn, 2000; Rio & Gains, 1998; Rubin,
1981, 1984).

In addition to the abundance of research in acatittn in media, Jiang, Green, Henley

and Masten (2009) examined the process of acatilarin relation to the acquisition of an
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English as second language and found that: (Inttre an ESL student is acculturated, the more
the likelihood this student will acquire the secdandguage, (2) there is a clear relation between
understanding a host culture and language (vepvafjciency, (3) second language acquisition
requires social and affective effort, and (4) atugakion is the most influential factor in second
language acquisition. Interestingly, however, Jiahal. (2009) pointed out that although the
degree of acculturation did improve speaking preficy it did not improve thpronunciationin
the second language.
The Proposed Study

This section includes: (1) problem statement; {@piicance and need for the proposed
study; (3) purpose of the study; (4) research dquest (5) research hypotheses; (6) null
hypotheses; (7) definitions of terms; and (8) agstions of the study.
Problem Statement

Research suggests that extensive exposure to sdfoglish mass media in Taiwan is
necessary to support students in learning Englssla &econd Language with because of its
impact on the degree of acculturation they willngiai their transition into the host culture. There
is, however, limited information supporting thisaich based on the particular demographic
population in Taipei, Taiwan. The number of collegedents from this area of the world coming
to United State colleges is growing faster overdbeades; however, little evidence was found
on the language-learning process, enough to supiperidea that these particular media will
strengthen and facilitate the process of acculturator Taiwanese college students learning
English as a second language.

Thus, there is a need to examine the effects adsxe to various English mass media on

Taiwanese college ESL students aged 18-25 andledroi their first-year college English
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classes in the foreign language department of tdniversities in Taipei City, Taiwan. The
students participated in the study were exposed least one of the English mass media, or were
eligible to be included but did not participate.
Significance of the Study

The need for this study stems from four main reasamd concerns. First, there is a
paucity of research conducted in the examinatiorthef statistical relationship between the
influence of the media and the acculturation precespecially as it relates to Taiwanese college
ESL students (Mansfield-Richardson, 2000). Thecsetedemographic in this study, Taiwanese
second-language learners, also demands a more eloemgive exploration as there has not been
sufficient attention given to the understandingaotulturation among this group. Second, little
research has been conducted examining the influginttee media on second language learning
through the acculturation process (Mansfield-Ridean, 2000). Third, the recent research
conducted also lacks any unifying consensus (LaR&®¥3). Finally, there are few research
studies on degree of acculturation influenced leyube of internet provided by the host country
(Melkote & Liu, 2000). Thus, this study will re-@imasize the significance of the cultural-
maintaining approach during the process of acatittm advocated by John Berry’'s model of
acculturation (Berry, 1980).
Purpose of the Study

The study investigated the degree of acculturatiemnEnglish media among students
aged 18-25 attending a Taiwanese college in T&jg| Taiwan. The study adapted the media
part of the Bicultural Involvement and Adjustmertag for Hispanic-American Youth (BIAS)
designed by Szapocznik in 1980 to assess the feadioe English media by the Taiwanese

students. The ten-level oral language proficiensgglines established by the American Council
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on the Teaching of Foreign Language (ACTFL) wereduto evaluate the participants’ oral
language proficiency in English. The media secfrom the questionnaire initially designed by
Huang (1993) to elicit the amount of time spentnoedia per week was replicated. The central
thesis investigated in this study was that thera dear relationship between exposure to the
media and acculturation among foreign and secamguiage learners.
Research Questions

Three research questions were examined.
1. Is there a statistically significant correlatioetween English Oral Language Proficiency and
the degree of American acculturation of Taiwaneske@Ge ESL students?
2. Is there a statistically significant correlatioetween exposure to English television media and
the degree of American acculturation of Taiwaneske@Ge ESL students?
3. Is there a statistically significant correlatioetween English social Internet media and the
degree of American acculturation of Taiwanese @ellESL students?
Research Hypotheses

Three hypotheses were tested in the study. Theg fedows:
H1 English Oral Language Proficiency and the degfe®merican acculturation of Taiwanese
College ESL are positively correlated.
H2 Exposure to genre-specific English televisioogpams and the degree of American
acculturation of Taiwanese College ESL studentgpastively correlated.
H3 Usage of English social Internet media and #greke of American acculturation of
Taiwanese College ESL students are positively tigd.
Null Hypotheses

The following specific null hypotheses were exagai:
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1. There is no statistically significant correlatioetween English Oral Language Proficiency
and the degree of American acculturation of Taivgan@ollege ESL students.

2. There is no statistically significant correlatibetween exposure to English television media
and the degree of American acculturation of Taivgan@ollege ESL students.

3. There is no statistically significant correlatioetween English social Internet media and the
degree of acculturation of American Taiwanese @ellESL students.

Dependent and Independent Variables

The study investigated the relationship betweerfdhewing independent and dependent

variables.

Independent variables.There were three independent variables: (a) @ragjuage
proficiency level, 1-10, as set by the American @olon the Teaching of Foreign Languages,
(b) Number of hours of television watched per weeld (c) Number of hours engaged in social
media per week.

Dependent variable. The dependent variable is the degree of Americanlacation as
measured on a Likert-scale survey.

Definition of Terms

Acculturation: The process of becoming familiarized with the hasnhmunity through
the use of media (Kim, 1979).

Degree of acculturation:Using the Likert Scale of 1 to 5, how does a Tai@se college
ESL student prefer acquiring second language us@ga given the choice of American media

access such as television, newspaper, radio, maee, or the Internet?
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English as foreign language learners (EFL)Second language learners whose native
language is any other language than English andEtigtish language is the targeted foreign
language to be acquired.

Targeted language (TL): Targeted language refers to the language of English

Second language acquisition (SLA)This terms refers to English language acquisition.

English as second language learners (ESLs)earners of a foreign language whose
very first chosen foreign language learning expexeels English.

English language learners (ELLS): Language learners of English whose native
language is not English

Media Exposure: Time spent viewing technological devices thatwiglinformation to a
large audience, in particular, television and titernet.

Genre of Media: refers to first of all, television and secondilge social media and
exemplifies modern mediums that deliver informatiahout politics, economics, finance,
entertainment and leisure. They are as following;

1. Television:Programs that are aired only in the English languagraipei, Taiwan.

2. Internet Surfing: Any computer-mediated communication or social raddiernet
surfing activities including surfing the Internetrfgeneral purposes, communicating either
through MSN, Skype and Facebook with friends whuatve language is English as well as e-
mailing with members from the host community whoagive language is English.

Assumptions of This Study

This study assumed that English language learnarsllage in Taipei, Taiwan, who are

proficient in their native language, will have hiimtimal schooling at the K-12 level and will

have been exposed to and completed all their Ketjgired English courses before taking the
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guestionnaire survey. Another assumption for thielystvas participants taking the survey have
never been to the United States of America for #@rraducation. It also assumed that
participants involved were in the integration stageacculturation proposed by John Berry’'s
model of acculturation (Berry, 1980) in that papants were maintaining their initial identities

and cultural practices but sought out an intereanother culture.
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Chapter 2: Literature Review

This chapter consists of two sections. The firgttiea will address acculturation and
language proficiency by explaining the theoreticamework for these two constructs, followed
by the discussion of the empirical studies pertirtenthese variables. Second there will be a
discussion how television and the Internet fit ithis study’s theoretical framework; this will be
followed by an examination of empirical studiestthddress these two variables—in particular,
how television and the Internet have been studietthé context of acculturation and language
learning.
Theoretical Framework on Acculturation

Brown (2007) defined culture as “the ideas, customislls, arts, and tools that
characterize a given group of people in a givemogeof time” (p. 380). A more comprehensive
definition of culture was developed by Diaz-Rical &eed (2006), who viewed the term as:

The explicit and implicit patterns for living, thdynamic system of commonly agreed

upon symbols and meanings, knowledge, belief, mdrals, law, customs, behaviors,

traditions, and/or habits that are shared and migkine total way of life of a people, as

negotiated by individuals in the process of cortding a personal identity (p. 233).
This definition highlights the fact that culture asdynamic, instead of static process and is
neither something to be memorized nor a prograrncidra be encoded to dictate behaydiaz-
Rico & Weed, 2006).

With this concept of culture in mind, several sasdcontribute to a model of how one adapts

to a new culture. One early study (Redfield, Lmt& Herskovits, 1936) defined acculturation
as the process of adapting to a foreign culturduding changes that take place almost at the

instant when people with distinct cultures makstficontact with the host culture (Redfield,



14

Linton, & Herskovits, 1936. p. 149-152). In a moezent review, Espenshade and Fu (1997)
found that several significant cross-cultural stsdiave focused on the psychological adaptation
of these newly-arrived immigrants, as well as treghnic identities having an effect on their
degree of acculturation (p. 289). Garcia-Vazqué®¥%) noted much of the research dealt with
the rendering of a unified operational definitiondaassessing the appropriateness of the
instrument for acculturation (p. 305). In reseas€lparticular interest to this study, Berry (1997)
contends that learners of English language in eafidtic approach adapt four strategies during
the process of acculturating themselves. They raegiation (positive relationship to new and
old), assimilation (relinquishing old, embracingm)esegregation (retaining old, rejecting new),
and marginalization (relinquishing old and new®jp.

Theoretical perspective on language impacting acduwiration. Learning a second
language demands an individual to take on a nentitgeBrown, 1980). As a result, one adopts
a new culture; during this process of intertwiniagguage and culture, an adult learning English
as second language can reach his optimal languadieigncy level (p. 159). This process is
called acculturation, generally referred to asabieof adjusting to a new culture. The process of
learning a new language while being immersed irew oulture involves cultural conflict and
reconciliation of that conflict in order to come terms with the host culture This sustains the
investigator of this paper’s claim that Taiwanesadsnts acquiring English language must
undergo this psychological process of cross-culexperience.

According to Kumar, Trofimovich, and Gatbonton (8D0Olanguage and culture are
interconnected. Macintyre and Charos (1996) pragpdlsat communication is arguably the only
way to facilitate second language acquisition. &irtyi, the process of language learning itself is

socially and culturally constructed (Graham & Browi®96; Norton-Piece & Toohey, 2001;
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Tang, 2006 ). Adding to this premise, Stauble (}@flvised that in claiming a second language,
a learner’'s degree of acculturation is affecteddbr by of his own native cultural influences
(Stauble, 1981, p, 694-696). Schumann’s (1978) lagation model on second language
acquisition supports Stauble’s contention by assgthat the individual ELL has the choice of
how much to immerse oneself in the mainstream il order to take up a new language
while preserving the native culture (Schumann, 19@8 34). This explains how closely
intertwining the relationship between culture aadguage is. Berry (1980) further explained
acculturative strategies which an immigrant expers on both the individual and group levels;
individual levels include religious beliefs, langgaproficiency level in both native and the
targeted languages, ages, genders and educati@neashgroup levels include economic and
social-cultural status. Both Schumann and Berrgtauliuration models allow the investigator to
effectively measure the degree of acculturatiopasficipants as a result of various determinants.

Schumann and Berry’s findings are tightly tied ¢tual language learning. Additionally,
Gardner (1979) concluded that the success withiwlicESL student can achieve linguistically
depends on how much that individual can incorporatkural elements into the process of
acquiring his second language. This is later cordd by Keffe & Padilla (1987) in their study
of Mexican-Americans, where they argued that aacation entails a one-dimensional model in
which an ESL student attempts to integrate comigiét¢o the target culture with some degree
of resentment as a result of previous experiendtsdiscrimination by the members of the host
society. It also entails the retention of the matieulture’s identity and assumes that the
individual goes through a positive reinforcemeng.,i feeling and attitude are developed
positively toward the targeted culture during thhegess of acculturation (Keffe & Padilla, 1987;

Lee, Sobal, & Frongillo, 2003). However, Kang (8D(@ointed out that the one-dimensional
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model does not allow for maintaining bicultural mies. Schumann’s (1986) acculturation
model included the following social variables: sd@ominance, assimilation, preservation, and
adaptation, enclosure, cohesiveness and size, wemgg, attitude, and intended length of
residence. It also included four affective varigbldanguage shock, culture shock, ego
permeability, and motivation) which affect the qgtignand quality of contact that a second
language learner has with the target language contyni&chumann argued that “the degree to
which a learner acculturates to the mainstreamuageg group will control the degree to which
he acquires the second language” (p. 334). Acogrti Schumann, however, this claim is only
limited in the context of natural SLAsuch as when the learning occurs in an environment
removed from the student’s direct language insibaadr where the L2 is spoken. The author of
this proposed study will assume participants gaimgugh this process of psychological changes
have a similar amount of motivation and positivBtade. Schumann’s proposition based on
assimilation approach to acculturation contradiBesrry’s acculturation model where the
acculturation process can be bi-dimensional anch/itic.

Although Garcia-Vazquez, and Schumann called fdotal assimilation approach to
acculturation, the theoretical perspectives pravitte us by Berry, Sobal, Frongillo, Keffe and
Padilla all contributed to the development of tlwmaept that the acculturation process is bi-
dimensional and pluralistic. However, the author tbis study replicated an assimilation
approach throughout the paper which participantects randomly are assumed to be willingly
and are interested in the learning of the hosuceltRegarding this paper’s treatment of second
language acquisition (SLA) in particular, Kim (197@ffered three factors that lead to the
communication skills of a person learning a seclamfjuage (in this case, English) in a host

country. They are: “language competence, accuituranotivation, and accessibility to host
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communication channels” (p.22) Furthermore, Kim7@poffered 9 propositions positing the
various degrees to which an immigrant perceivesiatetacts with the host society. First, the
complexity of perception by an immigrant is largaelgtermined by the interaction that an
immigrant has with the member of the host soci®gcond, the more of the host society’s media
an immigrant consumes, the more complex an immigrgrerception of the host society is.
Third, the ability with which an immigrant is able communicate orally in English with the
member of the host society determines the amounthe@f communication he produces in
communicating with the local people. Fourth, therentanguage proficiency an immigrant
possesses, the more exposure to the host medimmaigrant would likely pursue. Fifth, the
greater motivation possessed by an immigrant, thatgr an immigrant’s participation with the
local people will be. Sixth, an immigrant’s motiiat to acculturate himself to the host society
has a positive impact on the amount of media exjgoan immigrant engages in. Seventh, the
ability to socialize possesses by in immigrant @fahe immigrant’s quality in his interpersonal
communication with the members of the host sociéighth, the varieties in the media
accessible to an immigrant significantly impact #mmount of host media consumed by an
immigrant. Last, perception about the host socieyy an immigrant not only is largely
determined by English language proficiency, willhiegs to be acculturated into the host society,
and media’s accessibility; but their perceptioraiso influenced by an immigrant’s personal
media consuming experience and their interperseaealalization (Kim, 1976. p.9-14.). Kim
(1976) also found that the immigrants with bettagksh command tend to have higher levels of
acculturation. Kim’'s (1992) acculturation theorygests that both personal communication with
the members of the host society and extensive expds media creates a subjective view of the

mainstream society in the viewer that coincideshw@erbner’s cultivation theory (1976).
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Gerbner observed that reality is somehow constilutiteough the viewing of the accessible
media by the host culture. This claim by both KimdaGerbner coincides with the central
hypothesis the author of this paper intends to egnvthe influence of English language
proficiency with respect to the degree of accutioraof Taiwanese English as second language
learners.

Questions about how an ELL’s language proficienitgcés acculturation, however, are
not viewed uniformly throughout the world of resgang scholars in the field of cross-cultural
studies. In the next section the investigator Wil discussing the empirical perspective on
language proficiency in relation to acculturatiokim, Berry, Gardner, Gerbner and Schumann
all played important roles in supporting the authoentral idea and they are selected because of
their relevance to the study. In the following temt, the investigator will provide empirical
research on oral language proficiency and how fitsiats acculturation.

Empirical Perspective on Language Proficiency WitRespect To Acculturation

A significant number of empirical studies have feed on the effect of language
proficiency on acculturation based on Kim, Gerbn&ardner, Schuman and Berry’'s
acculturation models. In this section, the invesdtg will first examine general studies that
include the effect English language proficiency basacculturation (Dao, Lee, & Chang, 2007,
Jiang, Green, Henley, & Masten, 2009; Gambino, 2@l&ment, 1986; Stauble, 1981; Kim,
1992; Garcia-Vazquez’, 1995). Second, the invasiig will examine studies that focus
specifically on the impact of oral proficiency oocalturation. The critique of the studies will be
reviewed at the end of the section.

Summary of studies.Acculturation was found to be significantly corrteld to language

proficiency among Hispanic-English bilingual chiédr (Gambino, 2001). In another study,
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Clement (1986) showed how the interplay of motmatiindividual attitudes and degree of
acculturation resulted in SLA proficiency. Clemeadapted interview questionnaires that
assessed students ethno-linguistic vitality, mdéitive and attitudes in an attempt to evaluate
their proficiency in spoken English as a secondjlage. It was found that minority group
members exhibited more self-confidence in theill skispeaking English as a second language
and were also judged to be more proficient than be¥mof the majority group. The level of
acculturation measured by the frequency of L2 useé the frequency of contact with L2
speakers was revealed to be functional in langyargéiciency; however, motivation and
attitudes toward L2 speakers and L2 culture were significantly correlated to language
proficiency. Thus, in Clement’s study, it is suggesthat a relationship exists between the
ability to communicate orally and the amount oftetdl knowledge being obtained.

A recent cross-cultural study using 112 graduatevdi@ese students by Dao, Lee, and
Chang (2007) revealed a strong relationship betwaeguage proficiency and acculturation.
This study is consistent with the findings of Jiatgal (2009) which found that greater degrees
of immersion in American society leads to higheofigiency in the English language. Jiang,
Green, Henley, and Masten (2009) studied accuiturand English proficiency by examining
an older Chinese-English population. Correlationablyses revealed a strong relationship
between the degree of immersion in the dominaniego@nd proficiency in oral English.
Nevertheless, while speaking proficiency was fotmtde correlated with acculturation, accents
were not. Stauble (1981) additionally found thatimcreased use of the English language is
strongly associated with a higher level of profidg.. Kim’s model adds that the immigrant with

a better English command “may tend to have higheulturation motivation” (1977, p. 75).
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Critique of studies. Overall, the aforementioned studies showed thatli§ngoral
language proficiency affects cross-cultural un@erdings. However, the cited investigations
have three major limitations. First, the studenitDao et al (2007), Jiang et.gR009) and
Garcia-Vazquez (1995), had small numbers of respaisd Second, Dao et al. (2007) and Kim
(1997) neglected to provide respondents with stedided English proficiency tests. These
studies assumed all respondents had the same dé\ehglish competence. They failed in
distinguishing the impact on acculturation betwearticipants who had little or a great deal of
English proficiency. This proposed study will iistigate the relationship between participants’
oral proficiency level based RCTFL’s Proficiency Guideline§l999) with respect to degree of
acculturation of Taiwanese college level Englislaagcond language students. Dao et al. (2007)
used respondents from a restricted area which ptses an immediate concern for its
predictability for a larger population.

Several demographic factors, not sufficiently exsadi in earlier studies, will be
investigated in this study. For example, the degreacculturation, age, and marital status can
all be important factors in language proficiencyel(2005) investigated the relationship of
English proficiency and the degree of acculturationterms of U.S. media consumption in
Korean immigrants who were residing in Kentucky.eTiesults revealed that the use of the
Korean language over the Internet negatively cateel with acculturation. Those who did not
use English when participating in Internet-basedmmaoinication, were less proficient in speaking
English than those that used English frequentlyrédeer, younger and single Koreans were
more proficient in speaking English than older amairied Koreans due to their former higher

levels of U.S. media consumption (Lee, 2005). Thss study included the demographic
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variables studied above, such as gender and aga attempt to better explain the dynamics
within group selected from this study.

Despite these few faults in the above investigasaatlies, three strengths in the
aforementioned studies are worth mentioning. FiEsglish language proficiency for the
participating students was measured with standeddiests to determine the effect on the core
English academic performance (Garcia-Vazquez, 198819 et al., 2009). Also, three of the
studies included dummy variables for gender fotdogirediction (Jiang et al., 2009; Dao et al.,
2007; Garcia-Vazquez, 1995). Additionally, Clemé&r86) and Kim (1997) employed a large
number of participants in the questionnaire whintreased their studies’ resulting predictability
and ability to represent. The investigator will lgat data from a large sample using the
guestionnaire which will capitalize on the strersgthf the studies described above. In the
following section, the author will explore, discussd evaluate the theoretical perspective on
television with respect to acculturation .

Theoretical Foundation on Television and Its Effecbn Acculturation

Zohoori (1988) outlined the central theoretical mise underlying the connection
between acculturation and the media:

One salient need of immigrants is to adapt to th& kulture...Such adaptation

requires communication skills to establish meanihgbcial interaction with the

inhabitants of the new culture and to acquire im@tion about norms and
behavioral patterns of the host culture. The masgianare major components of
communication for adaptation and main sources fadrimation about the host

culture (p.105).
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Furthering Zahoori’'s contention, Kim (1977) offer@dropositions positing the various
degrees to which an immigrant perceives and interadth the host society. The nine
propositions are as follows: (1) The more involveien ELL has with the members of the host
society, the more complex the acculturation proogsk be. (2) The more media an ELL
consumes the more complex an ELL’s perception abwittargeted society will become. (3)
The more English proficiency an ELL possesses,gieater an ELL’s involvement with the
people from the local society. (4) The more Englsbficiency an ELL acquires the more
American media an ELL will consume. (5) The greaarELL’s motivation, the greater the
participation with the host members of the targetediety. (6) The more motivation a non-
English speaker has, the more he will choose expdstAmerican media. (7) The more socially
outgoing an immigrant is, the more chance of siweesimmigrant has in communicating with
the host members. (8) The more access an ELL hamtlia, the more time will an ELL spend
on media. Lastly, (9) The perception an ELL holoisthe host society is a result of the degree of
language proficiency. These nine propositions hesrbots for the arguments throughout this
paper.

Taking the argument a step further, Moon and P20KT) suggested that differeiorms
of American media like print, radio, television,dasocial media, may greatly influence the
acculturation process. By investigating the eftacbugh American mass media, researchers are
able to go beyond a superficial level (Kim, 197¢8el& Tse, 1994; Walker, 1999). Berger and
Luckmann (1966) claimed social media theories dupan a socially constructed reality theory
which prompts the creation of one’s subjectivityredlity through the input of various types of
media, and this accounts for ethnic identities, lrmwigrants perceive themselves as a group in

their host society. Inversely, the cultivation thedeveloped by Gerbner and Gross (1976), in an
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attempt to assert phenomena resulting from contiswexposure to television, constructs one’s
reality of the world in general and claims that ih#uence of television had supposed its
predecessors’ religion and education as a formexfianand that this had the greatest impact on
their perceived reality and social influence (GenhiGross, Morgan, & Signorielli, 1986).

Thus, the literature brings up some important doest Which media type or form is
most pervasive? Which is most influential? and, Whetors are important in understanding the
media in second-language learning?

A particular focus in the study of acculturationdaam central concern of the following
discussion will be the way that English as a sedanduage users have been influenced by
certain types of media and the extent to which &xigosure to the various media has assisted
them in language usage and acculturation. Thisiiaspect that is dealt with in a number of
studies. For example, in a study of the influentcErglish media in Japan by Potter and Chang
(1990), the result revealed that “...more people exposed to the mass media, especially
television; the more they will come to believe ttte real world reflects media content” (Potter
& Chang, 1990).

This view refers to the cultivation theory, whicls@forms an important aspect of the
present research. The cultivation theory arguets tha cultivation is an effect resulting from a
person's total exposure...to media such as televVigkotter & Chang, 1990). In other words,
pervasive media, such as television, has an intpattis more extensive than merely imitating
and learning to represent other cultures and sowahs and expectations (Walker, 1999). In
fact, the cultivation theory argues that exposuredrtain types of media actually shapes an

individual's perception and understanding of rgalit
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In sociological terms, this stance refers to thtbvidluals ‘construction’ of reality. This is
referred to as the *“cultivation hypothesis” (Pot&rChan, 1990). The Social Construction
Theory, which was propounded by theorists like Bend Luckmann in their work entitl&dhe
Social Construction of Reality: A Treatise in theciBlogy of Knowledgél1966), declared that
“...reality is socially constructed”. This work eraf insight into the ways in which “natural”
aspects of life are seen to be, in reality, soc@ditermined and constructed. As Berger stated:

Social order is a human product, or, more precjsalyongoing human production. It is

produced by man in the course of his ongoing eateration. Social order exists only as

a product of human activity. Both in its genesisc{al order is the result of past human

activity) and its existence at any instant of ti(secial order exists only and insofar as

human activity continues to produce it) it is a lmmproduct (Berger & Luckmann, 1966.

p. 51).

Therefore, theoretical schools of thought, suclthasCultivation Theory and the Social
Construction Theory, are important to the studytte$ topic of enculturation among foreign
language students and adults, as they serve assia tma a discussion on the theme of
acculturation. They will also form a foundation fitve present study on the media’s effects on
acculturation of Taiwanese adults learning Englisha second language. According to Berger
and Luckmann (1996), we rely on external secondawyrces, such as television’s news
programs, to seek, retrieve and acquire informatidrich otherwise lies beyond the existing set
of limitations. Gerbner, (1990) further supportedrger and Luckmann’s claim by specifying
that television plays a role that assists us tceetstdnd the world beyond our cultural experiences
and knowledge. In partial agreement with this viefvthe cultivation theorists is another

prominent social cognitive theorist, Bandura, wisswames that people acculturate themselves
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through various means. He explained that througiogure to the host media, such as television,
one can definitely understand the host country’uoe, because television programs convey
social context and values relevant to culture (Baad2002). Although both cultivation theorists
and social theorists agree that there is an aateiprelationship between media exposure and
acculturation, gratification theorists would argihat viewers choose to watch specific content
programming based on their different and persoeatia and desires (Moon & Park, 2007).

The above theories by Bandura, Kim, Gross, Mordgsignorielli, Gerbner, Zohoori,
Potter, Chang, Berger and Luckmann were chosenubecaf their relevance to the study.
Having established a theoretical framework, thiofaihg section will discuss empirical findings
on television pertaining to acculturation.

Empirical Foundation of Television With Respect to Acculturation

This section will provide a review of empirical easch that supports the hypothesis
claimed by Kim, Gerbner, Gross, Morgan, Signorielid Bandura that media facilitates
acculturation process for ELLS.

Summary of studies.Kim’s survey of 281 Korean immigrants in Chicagoealed that
after analyzing the data, three detrimental elemenere found to significantly impact
immigrant's media consumption patterns: (1) languagmpetence, (2) acculturation motivation,
and (3) accessibility to host communication chasr(®im, 1977. P.66). Kim does a more
thorough job of explaining the immigrant’s “infortnan-oriented use of the host media” than his
interpersonal communications behavior, i.e., irding with actual speakers of the target
language. The explanation is straight forward. Kasserts that interpersonal communications is
more complex, and more intense than when immigresdd newspapers, watch television, or

listen to radio because they are psychologicallplved to a greater degree (p.71). Thus, there is
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a bit of a comfort zone in receiving communicatémd interpreting it versus actually conducting
two-way communication face to face.

Lan (2007) referenced Albert Bandura’s social ctgaitheory of mass communication
as a worthy contribution to the discussion of nawlish speakers’ social learning process.
Bandura’s four human abilities “account for our iabdearning through mass media,” Lan
explains his hypothesis in that immigrants have renmositive attitudes than Americans do” was
backed up by Lan’s own study of 358 university giae students. Immigrants becoming
acculturated in America, she indicates, come tetéeb understanding of what an American is
through television advertisingLearning to consume as an American is an imporfant of
learning to be an American” (p. 19). In other wordsn-English speakers can understand
American culture faster if they choose to view Aio@n TV and American TV commercials
( O’Guinn, Lee, & Faber, 1986).

An article by Ryu (1977) entitled “Some Charactigegsof Korean Immigrants in the Los
Angeles Area: Initial Perceptions and Mass Mediec&aions” also underlines the important
role of the media, especially television, in thewtration process. One of the significant
findings from this survey was that the level ofiasb&nowledge among survey respondents was
relatively low. The mean score out of a possibfefeints was 4.99 (Ryu, 1977. p. 9). Females
were found to be generally lower than males in semwh cultural knowledge. The above
findings, therefore, place a great degree of onushe media as an important part of the
acculturation process. The study found that, “Moktthe respondents indicated that they
watched television when they had spare time” (p.k4yas also found that the media was used
for information, education and entertainment (p). IBelevision was found to be the most

effective of all the media for entertaining and Esiglanguage learning (p.14). In this regard,
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one of the central conclusions of the study wag thamass media like television and
newspapers serve as a surrogate function wheregirants tend to avoid direct contact with
American people and culture” (p.16). Significantlliye study ends with a suggestion that there
should be further research into the relationshigvben the media and the perception of the host
people and the environment.

While Ryu found some effects of gender in relationacculturation, Zohoori (1988),
looked at age and time spent in the U.S. as facBased on the hypothesis that suggested
foreign children tend to make use of television éolucation and instructional purposes more
than their American counterparts, and “[tlhe resualiso suggest that the cultivation effects of
television should be stronger among children witbrger periods of residency in the U.S. than
among those with longer periods” (Zohoori, 1988¢ & Tse, 1994). In fact, Zohoori (1988)
found that foreign children tend to identify witklévision characters and stereotypes more
strongly than their American counterparts. Thisliggpthat age may account for a greater degree
of acceptance of the social and cultural moresramths via the media, which can be translated
into a more intense degree of acculturation.

Another interesting study that poses a number @&stions relating to television and
acculturation is “Daytime Television Talk Shows ati@ Cultivation Effect among U.S. and
International Students” (Woo & Dominick, 2001). $hstudy examines the proposition that
exposure to daytime television talk shows can leathe cultivation of negative attitudes and
perceptions of interpersonal relations among stisdgm 610). The central hypothesis that is
tested in this study is that there would be a greatltivation effect with this type of media

exposure on foreign students.
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The Woo study is based on cultivation analysis, ciwhis related to the theme of
acculturation in that it examines the long-termeef$ of exposure to media, like television. This
form of analysis begins with a determination oft@ats of stereotypes that are conveyed in
television content, and then it conducts a surwveyich attempts to ascertain how this media
content relates to perceptions and interpretatiohshe world. The genre of the daytime
television talk show was used as a focus in theahyais, largely due to the increasing popularity
of this media type (Woo & Dominick, 2001. p.610)Therefore, this type of analysis and
theoretical perspective has relevance to the topacculturation, as this media type is one that
many foreign adults and children are likely exposed

Woo and Dominick (2001) found that foreign studetsisd to watch more talk shows
than their American counterparts. The study theeefoncludes that the influence of this type of
television is more pervasive and influential améorgign students (Woo & Dominick, 2001. p.
611). This has obvious implications for the topictbe present study in that this type of
television has to be considered in order to undedsthe effects of the media on acculturation.

Critique of studies. The studies investigated above reveals severatdlions. These
limitations will be discussed, and ways of accoumtfor them in the current study will be
explained.

First, the questionnaires used were only writtenthe English language (Beasley,
Chuang, & Liao, 2008; Clement, Baker, Josephsom\als, 2005; Dubreil, Corrie, & Cole,
2002; Kim, 1976; Potter & Chang, 1990; Woo & Dorskyi 2001; Zohoori, 1998) and this
gualitative research method posts an immediateecanior students whose second language is
not English. English as second language learndsiityato correctly comprehend the very

essential nature of the questionnaire itself besome immediate problem. This results in
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incomplete questionnaires with inaccurate datahénproposed study, however, the author will
make use of questionnaires with two language wvessieEnglish and Mandarin. This will
provide the participants the opportunity to choadgech language they prefer to use in taking
their survey. The rationae is not only to allow Hubjects to feel comfortable in responding, but
also to ensure that their responses accuratelctdfie participants’ intentions.

Second, in looking at the criterion variables addpih researche by Ryu, (1977) and
Clement, et al. (2005),V programs were broadly defined without specifyimigether it is news
or a talk show. This utilization of molar indepentigariables will not result in bringing about
any truly definitive findings.

Third, the smaller sample size of the majority feé aiforementioned studies (Ryu, 1977;
Herron, et al., 2002; Woo & Dominick, 2001) resdlten limited statistical value and it
precludes, to a certain extent, any definitive riptetations of the data. Herron, et al. (2002)
adapted a small sample size that limits the gematality of the data and only one level of
foreign language learners were being studied asi@de which minimizes the fact that other
levels of students with varied proficiency levelgyi benefit more or less in terms of acquiring
cultural knowledge from media sources. In otherdsothe sampling size used in the studies
investigated were not large enough to include waripermutations and variables that might
apply.

Fourth, the studies investigated chose participdrsn only one grade of students
(Herron et al., 2002; Zohoori, 1998), because scbhfiwials only permitted the researcher to
observe from an appointed educational grade lewehgd data collection. Data collection from

such a limited sample causes statistical validitbfems that limit the ability to project findings
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onto a larger population since other grade levélstodents might have achieved a much
different result.

Fifth, cited works did not address characteristicparticipating respondents’ proficiency
in English language by a validated measuring imsémt, which could produce statistically
imprecise data representation. One of the citecksvordicated a notable limitation to the study
involving young children which should be taken iatmcount. According to Zohoori (1988), the
characteristics of each of these participating dchit disclose problems for researchers
conducting data collection of a qualitative-desgindy. These concerns included children's
perceptual abilities, instability in respondingth® questionnaire, and limited ability to express
verbally with language proficiency during an intew, which affected both external and internal
validity (Zohoori, 1988).

In spite of these shortcomings, some strength efpitevious studies are worth noting.
First, the results of several studies of the refethip between the media and acculturation were
significant and noteworthy (Beasley et al. 200&r@nt et al. 2005; Herron, Dubreil, Corrie, &
Cole, 2002; Lee, 2007; Kim, 1976; Potter & Chang9@; Woo & Dominick, 2001; Zohoori,
1998). Herron, Dubreil, Corrie, and Cole (2002)isTéarlier research indicated a central finding
that, while books and television were found to magignificant role in the acculturation process
of foreign students, radio and music media didgsesm to play the same role. One conclusion
from their findings is that the media is resporesitdr both cultural and ethnic assimilation and
polarity. More importantly, in terms of the presstudy, Clement, Baker, Josephson and Noels
(2005) found that media exposure and usage over sinowed that the media, by influencing

identity profiles and language confidence, ¢ould also promote societal-level changes in the
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ethnic composition of the population” (Clement, Bgklosephson, & Noels, 2005. p. 418). This
suggests a far-reaching effect of media on acailtur and language proficiency.

It is also worth mentioning that the qualitativeaserement for criterion variables were
uniformly applied across the studies cited, andugeof media was comprehensive and included
a wide range of aspects, including exposure andiawethted needs (Beasley et al. 2008;
Clement et al. 2005; Herron, Dubreil, Corrie, & €02002; Kim, 1976; Potter & Chang, 1990;
Woo & Dominick, 2001; Zohoori, 1998;).

In addition, the methodology used in the aforenmrd studies was fairly
comprehensive and employed a select sample basextract data via interviews and
guestionnaires. The research studies cited aboeerdhl et al., 2002; Kim, 1976; Potter &
Chang, 1990; Zohoori, 1998) provided an extensiggght into the acculturation process and the
uniqueness of acculturation by specifying both exmgis and endogenous molecularly with
major theories and empirical practices. Their maagunstruments assessing both independent
and dependent variables were clearly defined qiagingly for statistical calculation (Clement et
al., 2005; Ryu, 1977; Zohoori, 1998;). Several ®si¢provided include independent variables
with detailed descriptions for the media’s genreesfic programs. (Herron et al., 2002; Potter &
Chang, 1990; Woo & Dominick, 2001).

In some respects, the present study replicatediquewones by using a qualitative
guestionnaire based on a large sampling size &ngatly provide the necessary power to reveal
the effect the impact media has on the acculturatito the host culture (Beasley et al., 2008;
Clement, Baker, Josephson, Kim, 1976; Lee, 200&I$®005; Payne, 2003; Potter & Chang,

1990; Zohoori, 1998). By contrast, the participantshe present study were drawn randomly
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from one university and two colleges across fouadgrlevels in Taipei suburbs, Taiwan
(Beasley et al. 2008; Potter & Chang, 1990; Zohd®98;).

Furthermore, the uniqueness of the individual’'sudiocation process, as a result of
exposure to media, among other factors, is suppdagehe finding that individual complexity in
the process of acculturation is dependent on varsmcial, sexual, and biological conditions;
such as gender and level of language proficientysTthe constructs examined in this study
included, but were limited to, exposure to the raedi
Theoretical Perspective on the Internet (E-Mail, Faebook, Skype, and Internet Music) in
Acculturation

Many recent communication sociology theorists redog that the process of
acculturation is one that implies a host of complaxiables, including the impact of English
television on acculturation, (Beasely & Chong, 20B8derico & Velez, 1986; Kang & Kim,
1998, Kim, 1976; Lan, 2007; Lee & Tse, 1994; Moor&rk, 2007; Potter & Chang, 1990; Ryu,
1977; Woo & Dominick, 2001; Won & Myong, 1988; Wgerl997; Yang & Wu, 2004;
Zohoori, 1988) however, the uses and gratificatieed for surfing the Internet that eventually
affect the degree of cross-cultural understandingswhat is largely being addressed by the
proposed study (Eaton, 2010; Singhal, 1997; Wan8ukg, 2009; Wang, 2006; Ying, Wang,
Sun, & Haridakis, 2009; Yu, Tien, Vogel, & Kwok, P0) is what is largely being discussed.

Studies in the past have mainly focused on Endéisguage learning as a result of the
usage of Internet websites like Skype and Facelfabilan, Ahmad, & Abidin, 2010). The
literature stressing the acculturative motivatiand need, which results in better cross-cultural
understandings with the members of the host sothetugh the use of the Internet are abundant

(Wang, 2006; Wang & Sung, 2009) Studies that spadly emphasize a particular Internet
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device such as e-mail (Itakura, 2004), Internet imuBeasley, Chuang & Liao, 2008)
Facebook, (Blattner & Fiori, 2009; Kwok , 2010) aB#type in regard to their roles in the
process of cross-cultural understanding, howewver saarce. Despite a thorough investigation,
little research was found on the effectiveness mfime communication on acculturation of
Chinese students whose native language is Mandarin.

Although researchers in the past have discussedanagul acculturation implications
within the framework of gratification theory, re¢ersearchers are starting to use a need-driven
theory, which was first developed to predict megplidterns to effectively apply the new social
media devices (Quan-Haase & Young, 2010). AccgrdinKatz , Haas, and Gurevitch (1973),
audiences view accessible media as a result ofopafpl objectives, and audiences are
consciously choosing the media to accommodate #teiady-constructed goals (Katz, Haas, &
Gurevitch, 1973, p. 165). Katz et al. (1973) ckaihthat there are five levels of needs that result
in consumption of media. They are cognitive neaffgctive needs, personal integrative needs,
social integrative needs, and tension-release n&mddrary to the uses and gratification theory
that emphasizes the power choice of the audieneeroedia; Katz’'s societal theory which only
focuses on the manipulation by media (Ye, 2005)zKand Gurevitch’'s theory contributed to
this study significantly because it allows the awtlof this paper to filter out other theories
associated with cognitive-driven media consumption.

A number of scholars have employed this theoryréaliot the degree of acculturation of
Chinese students using English-oriented Interneicde (Chou, 2001; Kim, 2010; Lee, 2005;
Walker, 1999; Wang & Sun, 2009; Yang, Wu, Zu, & 8well, 2004) In addition, people use
social network sites (SNS) because of social néeasaintain contact with old friends and to

make new friends (Flanagin & Metzger, 2001; WangS&n, 2009; Ye, 2005). As a result,
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college students developed varied dependence teratif types of Internet applications (Chou
& Hsiao, 2000). Junco and Mastrodicasa (2007) sedstudents of the modern era use Internet,
emails, and social media websites such as Face®modkSkype more frequently compared to
other social groups in the same generation. ChO01(Rclaimed students in Taiwan depend
heavily on the Internet when going to college bseathey often consider this popular social
media device as an important way to interact whith outside world. Chou and Hsiao (2000)
proposed that college students in Taiwan use ttegriet as part of their daily routine to get to
know people from other parts of the world whichnmbdles with the investigator’s central claim
that continuous exposure to the Internet might ltesu increased level of cross-cultural
understanding. Thus, the use of English-orientddrmet devices is supported as a potential
predictor of acculturation for this study.

The aforementioned theoretical perspectives clairbgdgratification theorists Katz,
Gurevitch, Haas, Lee, Flanagan, Metzger, Kim, YienTVogel and Kwok lay the foundation in
support of the central claim by the researchehis proposed paper. They were chosen due to
their relevance. They set the stage for the folh@aeémpirical section by suggesting substantial
understanding of the host culture could be obtaimed only through the use of television but
also through the use of the modern world’s fagiesiving social media, networking.

Empirical Perspective on the Internet (E-Mail, Fac®ook, Skype, and Internet Music) and
Acculturation

There are several empirical studies which inclutie effect of the Internet on
acculturation, that have their underpinnings basedhe Gratification Theory. In this section,
the investigator will examine some general studlest include the role of the Internet on

acculturation. The critique of the studies is rexad at the end of the section.
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Summary of studies.Melkote and Liu (2000) investigated the correlatimiween newly

arrived Chinese immigrants and English media. Tfaynd that international students and
scholars often choose the Internet as their pededevice to either browse the web for personal
enjoyment or information-seeking purposes. Melkabel Liu (2000) also concluded that the
Chinese ethnic Internet strengthens the tie fom@an@comers with their native Chinese culture.
Their finding suggested that, conversely, expodorghe English Internet will result in an
increased degree of acculturation. In additione I(2005) investigated the relationship of
English proficiency and the degree of acculturatioterms of United States media consumption
in Korean immigrants who were residing in Kentuckye results revealed that the use of the
Korean language over the Internet negatively cateel with acculturation. Those that did not
use English when participating in internet-basethmainication were less proficient in speaking
English than those that used English frequentlyrédweer, younger and single Koreans were
more proficient in speaking English than older amairied Koreans due to their former higher
levels of United States media consumption (Lee,5200ee indicated that the recent Internet
consumption phenomena; as result of technologidabhracement, has added another media
channel for acculturation. Lee (2005) conducte@assh on 700 Korean immigrant participants
with a questionnaire based on a 5-point Likertes¢thht asked questions on the amount of time
they spent daily on each of the specified four majctivities. These four activities were first
characterized by Flanagin and Metzger (2001) aerret, email, conversation and data
uploading. The response categories were on ari-pikert scale: (a) less than 30 minutes, (b)
30 minutes to 1 hour, (c) 1 to 2 hours, (d) 2 tooBrs, and (e) more than 3 hours (Flanagin &

Metzger, 2001; Lee, 2005).
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Wang (2006) demonstrated that not only was Inteusetin the host culture’s language
contributed to the psychological wellbeing of adiwdual, but also such a factor has significant
weight in the prediction for both depression angdiwaess. This emotional need-fulfillment
function is defended further by Kim (2010) in adisethat sought to find the motives that
encouraged Chinese and Korean students to patécipanternet acculturation. According to
the author, the Internet has influenced and chatiyeavay human beings live and interact with
each other. The Internet is seen as a haven fergfoistudents, to seek solace because of the
emotional uncertainties met in the new environn{&mn, 2010, p.1). This shows that that the
Internet does not only fulfill the informationalleg but it also fulfills the emotional needs of the
users. The unlimited information on the web prosid@mediate responses to the users, thus
enhancing the ease of interpersonal communicatibim thve new society. Kim suggested that
acculturation is not just a process that involves fixation of the new cultural elements to the
society, rather the sustenance of values that eeharitural heritage (p. 2).

While studying the possibility of having the virtuearning process, Yu, Tien, Vogel and
Kwok (2010) took into consideration the effectsttir@acebook has had in the process of
acculturation. They concluded that the practiceeogaging oneself in social networking sites
influences the process of socialization, sociakeptance, and acculturation. Behavior patterns
and norms coupled with whatever is observed invitieos and print media, has a positive effect
on acculturation (Yu et al., 2010).

Further examining the impact of the Internet, BeyasChuang, and Liao (2008) explored
the factors that influence on-line American Musitniersion or AMI in Taiwanese English as
foreign language students. The aim of the study twaascertain whether and to what extent

immersion and exposure to American music is a pesitfluence in literacy and vocabulary
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improvement among students. The methodology wadesh on the question of which
demographic factors are associated with Americasierimmersion. Another question put forth
was whether AMI was a predictor of changes in theabulary level of students, as well as in
their level of life-style literacy.

In order to deal with these central questions,réspondents were asked the following:
How often do you listen to American music? How oftkd you download American music from
the Internet? How would you rate your familiaritthvAmerican music? This investigation was
linked to a website and to a research deign thaméxed different levels of exposure to
American music. The web site was also designeadb the respondents in terms of learning
activities related to the music. They found thatsth respondents who were below twenty-nine
years of age were more exposed to music than obd@ondents. A central finding, however,
was that music immersion alone is “...not a good jgted of vocabulary acquisition or literary
improvement” (Beasly et al., 2008). Another impattdinding was that a certain minimal
amount of competency in English is needed as a&@uisite to benefit from music immersion.
Those who never or occasionally speak in Englistevgegnificantly less immersed in American
music than those who somewhat often or frequempi®ak in English (Beasly et al., 2008. p.41).
Thus, this supports a central premise of this sttltgt music immersion is not a good predictor
of language advancement.

Another study that looked at the impact of the imé¢, focused on motivation for using
web resources. Yang, Wu, Zu and Southwell (2004 ws questionnaire as a measuring tool
whose sampling population was based on eighty-fioi@rnational students from a university
located in the mid-west United States. The resutggested a strong relationship between the

needto be acculturated and the degree of acculturabioather words, their study indicated that
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the stronger the motives of the surveyed Chinesdests, the higher their rate of using the
United States-based Internet websites. Wang and(&Z109) added that Chinese students were
motivated to use Internet substantially becaus@esfds to conduct information research for
either personal enjoyment or acculturation needsetmme socially involved.

Critique of studies. All of the previously cited researaxpressed that a substantial
amount of Internet surfing contributed to develgpan understanding of the host cultufeere
are, however, four limitations among the cited &sd

First, Wang and Sung (2009) applied an electroniesgonnaire through an on-line
provider, resulting in unreliable information beiogllected. Also, since participants in the study
were Chinese students who had stayed in the USitatbs from one to four years, this limited
the study’s scope in predicting effects. Other @sestudents with differing lengths of stays in
the United States might display completely difféneatterns of Internet consumption.

Second, some studies employed a rather small sgMaley et al., 2004; Beasley et al.,
2008; Chou, 2001; Kim, 2010). The use of smallen@angs yields greater potential for error
and wide confidence levels, which limit the studpredictability over a group of unknown
parameters. The investigator will use a larger damjze to avoid errors that result that could
threaten significant findings.

Third, there were no levels of English proficientyeasured using a standardized test
(Kim, 2010; Chou 2001; Yu et al.,, 2010; Beasleyakt 2008; Yang et al., 2004). The
aforementioned studies assumed all students hazhthe approximate level of English language
proficiency which limits its ability to generaliz&eaders have no way of knowing whether the
English proficiency level possessed by each ofpasicipating Chinese students had a direct

impact on the understandings of the host cultureutjh the use of English language-oriented
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Internet. Hence, this study intends to assess whéile English proficiency level will have an
effect on acculturation.

Fourth, Yu et al. (2010) only measured Internetensity by asking respondent’s
frequency of surfing the Internet via one particidacial media, Facebook. Using only one
proxy measure to predict social learning and agcafibn outcomes limited its scope to
authentically reflect networking usage patterns.

Despite the lack of certain elements in the citediss, some strengths are evident. First,
two of the studies effectively adopted a large darmgpsize (Wang & Sun, 2009; Yu et al.,
2010). In cross-cultural studies that involve gloestairesand interviews, the sample size is the
key component for calculating statistical power awill likely increase the study’s ability to be
generalized to other comparable populations (LihdloTaylor, 2002). Second, Kim (2010)
examined acquisition of a new culture from an imtlial usage pattern of various social media
such as e-mail, instant messenger; and Skype wharkases the validity and accuracy of the
resulting prediction. Third, Wang (2006) utilizeaetstandardized Test of English for Foreign
Language (TOEFL) to measure each individual pgaiing student’s language proficiency level
which allowed the study to forecast the direct iotpabears on the understanding of the host
culture. This present study used an adaptatiomeoT he Proficiency Guidelinesreated by the
American Council for the Teaching of Foreign Langes (ACTFL), as a rubric to measure
participating students’ oral language proficienecy an attempt to arrive at a meaningful
concluding prediction (ACTFL, 1999).

In summary, Chapter 2 provided the theoretical flaion and empirical evidence for
this proposed study examining how English oral legge proficiency coupled with English

media television and Internet usage impacts aaatitun of Taiwanese college students
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acquiring English as a second language. The follgwhapter presents a thorough description of

the methodology for this proposed study.
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Chapter 3: Methodology

A non-experimental, causal relational study utilzimultivariate statistics was used to
observe the relationship between each of the intkpe variables as well as the correlation
among them. This particular research design, thabyi many considered to be the most
fundamental structure for social study, enabledrésearcher to provide a significant amount of
information needed for easy interpretation (O’Salli, Rassel, & Berner, 2003). This particular
method of data collection was chosen for a numlbeeasons. In general, self-reporting has
been shown to provide the widest range of dataa#iodis for a more comprehensive sample and
respondent base. This enables the analysis ofthetbentral and peripheral variables to be more
inclusive and provide more verifiable results.
Framed Sampling from Population

To conduct this relational study a descriptive aesle method adapting pre-designed,
self-reporting questionnaires was utilized. Thisluded a convenience sampling method of
handing out questionnaires to a framed sampling @210 Taiwanese college students learning
English as a second language. Participating colétgéents were randomly selected from the
National Taipei College of Business and Chung Kuastilute of Technologyn Taipei, Lan
Yang Institute of Technology in Lan Yang Countyda@hihlee Institute of Technology in New
Taipei City. A 19-item questionnaire, including gtiens pertaining to basic demographic
information and how many hours per week a partitiggoends on television and Internet was
given. Each survey participant received clearrutsions and the surveys both in English and
Chinese. The nature of the questionnaire was inted and explained with detailed instructions

and assurances of confidentiality.
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Convenience Sampling

Convenience sampling is cost-efficient and saves ths the subjects chosen are usually
the ones available right away. It is the most wideded method for collecting ecological data.
Also known as subjective sampling, this method &edito gather data which does not
necessarily represent the population in the cuentext. It is also applied by biologists in their
line of work due to its ease of usage. The inforomafrom a convenience sampling is used to
make assessments about the sample characteristeadgnof a formal conclusion. (Marshall,
1996)
Self-Report

The self-report method was used as it was congidezebe the most appropriate
methodology to test the central hypothesis of shigly. As McDonald (2008) stated in a study
entitled,Measuring Personality Constructfhe Advantages and Disadvantages of Self-Reports,
Informant Reports and Behavioral Assessmeéhis validity of a measurement device “...refers
to the extent to which it actually measures whanténds to measure. Construct validity, then,
refers to the accuracy of a measurement of the¢kieal concept ...” (p.1).The advantages of
self-reports as well as informant reports in teowh&ehavioral assessment are as follows. First,
the individual can provide a great deal of insightl information in a simple five-factor response
model (p.2). Furthermore, self-reports can pro@ddeealth of data not easily accessed by other
means. “...no one else has access to more informatittran oneself, and this information is
rich with motivational and other introspective distéhat others might not be aware of...” (p.2).
Self-reported questionnaires are also advantageoubkat the respondents are likely to be
“...more motivated to talk about themselves than sthand they identify with the questions in

ways that others do not” (p.30n the other hand, one also has to take into at¢barfact that,
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“...self-reports are a fallible source of data, anishan changes in question wording, question
format, or question context can result in majomges in the obtained results” (p.3).

There are many potential problems of which the aedeer must be cognizant. These
include the fact that self-reports may include égsLimitations as such will be carefully
discussed in Chapter 5.

Data Gathering Procedure

The framed sampling of this study included thedwihg: 210 Taiwanese undergraduate
students enrolling at four National Accredited €gk-level institutions in both Taipei City and
County. This was the target group that completedstionnaires. The questionnaire took
approximately 10 minutes to complete.

The pre-designed questionnaire was geared towaniting] information related to hours
of exposure to the three specified mass media andbles corresponding to the acculturation
level. The questionnaire was divided into thredieas - questions about the media exposure per
day and week, acculturation, and other pertinemialbkes. Behavioral research protocols and
research consent was briefly explained before mgndut the questionnaire to participating
students. The project was approved by the requitathan Subjects Board before actions
described above proceeded.

Measuring Explanatory Variables Using Interval Numbers

The descriptive statistical calculation was basedours per viewing of each of the two
mass media avenues: namely; television progranastreninternet which included Skype, MSN,
e-mailing and any on-line activities that includefgg the American-related websites and any
videos that are both English in language and conencategorical units broke down to interval

units of how many approximate hours one voluntasdught out these forms of mass media per
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week, this allowed for a close examination of vi@oias. For example, “How many hours do you
view TV when you want to acquire news?” It shoudroted that accessibility to each of these
three English mass media is generally good. ExgosBumedia included time (total number of
hours per week) spent on the host culture’s Engé#vision, and was translated statistically to
the mean and standard deviation with alpha suggieste
Measuring Instrument for the Dependent Variable

Acculturation is considered by many researchera gsocess of adapting to the host
culture while, at the same time, giving up oneigioal culture, resulting in a substantial amount
of psychological stress (Szapocznik, 1980). Szapkcaroposed that acculturation should be
considered a process where an individual is legrtoradapt to the host culture by learning two
sets of rules: those of the original culture armséhof the host culture. Szapocznik developed an
instrument aimed at assessing how an individuadapting to the host culture with multi-
dimensional ways of living in a strange countnttts, with an attitude which is pluralistic and
multicultural (1980). The author of this reseasthdy adapted six questions from the Media
Section of Szapocznik’s Bicultural Involvement afdjustment Scale for Hispanic-American
Youths to measure acculturation levels impacte@iposure to various media. This particular
instrument has proven to be reliable with Cronbsclilpha: .93 (Hispanicism), .89
(Americanism); test-retest (6 weeks) .50 (H)/.79. (Fhe Likert Scale involved ratings of 1-5, in
which scale 1 represented not feeling comfortabtkscale 5 indicated feeling very comfortable
at accepting the American music, TV programs, hegrvideo and English printed media. Each
of the participants was solicited for their prefeges in the usage of language in the media from
their native to the hosting language of Englishspedents were asked to complete hours of

viewing for each of the media accessed. Alpha cweffts were calculated for the different
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subscales Validation was performed by measuring them agastandards established by
researchers in the past, who worked on other agatibn scales.

Most instruments designed to measure acculturadt@ave relied on specific cultural
behaviors and preferences as primary indicatoexodlturation. However, feelings of belonging
and emotional attachment to cultural communitiegehaot been widely studied (Kang, 2006).
The items constructed for this study were obtaipgdnodifying items from an Acculturation
Scale. This scale measures individual accultunadi® a linear function of the amount of time
that a person has been exposed to the host culiline. study analyzed self-reported behavior
items measured on a five point Likert Scale randgnogn 1-5 with an interval orientation for
intended future interpretation. Participants makeiaes from the least to the most for 7 items
adapted from Bicultural Involvement and Adjustmedtale for Chinese-American Youths
(BIAS) Items on the original Acculturation Scalathvas designed to assess the degree to which
a person feels comfortable in their involvemenbie culture to the exclusion of the other. In
that study the researchers wanted to study theedegrwhich a person feels comfortable in each
culture independent of the other (Szapocznik, Kesdj & Fernandez, 1980). Using a modified
version of the Acculturation Scale allowed for ttashappen.

Since acculturation is characterized as a bilineautidimensional process, (Miller,
2007, p. 118) it was important to have a measurisjument that looks at the multidimensional
variables that are being studied in a bilinear walhe instrument that was designed and is
adapted for this study worked well in allowing tlesearchers to look at the factors that affect
acculturation in relation to both cultures with wini the participants identified. Most
acculturation scales are inappropriate for adolgsserveys because they are too long, are not

applicable to differing ethnic groups, or are laagerbased only (Unger, Gallaher, Shakib &
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Ritt-Olsen, 2002). This scale was adjusted for thason and was kept short in order to remain
effective with this research sampling.

The researchers came to the conclusion after shedy that overall, the questionnaire
was a good fit for their study, but the validitypgared to depend on its use with subjects who
live in a context which appropriately reflects thébject’s biculturalism.

Measuring Instrument for Independent Variable

Respondents completed a revised version of Huaag;HBiei's interview questionnaire
that was discussed in his article “Media use indbeulturation process of Chinese immigrants
in Silicon Valley” (Huang,1993). Using a questioireaHuang asked his participants to indicate
hours of exposure to various English mass medtzat Guestionnaire was used in the collection
of ordinal data for this research study. This pnéstudy used an adaptation of the American
Council on the Teaching of Foreign Languages (ACT&i#al languagdlroficiency Guidelines
(1999) to measure different levels of ability tonmoaunicate that each of the participants
possesses. Self-Reported results by respondents gategorized into ten different levels,
specifically, first level being the weakest and tieth level being the strongest.

Scale of Measurement

To strengthen validity of statistical calculati@m interval scale was used throughout the
process of measuring both independent variableg’shof exposure to each of the media means,
and for the criterion variables such as the Likeele measurement of the level of acculturation.
Statistical Tools for Data Analysis

This relational, cross-sectional study included altile Regression Analysis to test the
hypothesis. The use of a multiple regression ama(ydRA) enabled the researcher to compute

the multiple correlation coefficients which indiedt the amount of variance in the criterion
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variable Y that is accounted for by the variatiarthe predictor variable X. On the other hand,
MRA also produced the appropriate F-test. In addjtthe coefficient of determination r 2 was
observed based on the set of predictor variablesX®] ... ,which were used to explain the
variability of the criterion variable Y. As a reguihe combined influence of the interdependence
among each of the independent variables in respebe observed criterion variable allowed the
researcher to determine which of the media hadntbst powerful impact for the criterion
variable of acculturation.

Confirmatory factor analysis for each of the indegent variables’ significance for
distributional variance was carried out and disedsis detail. Correlations between variables
were performed as well. Each predictor derivednfindividual analysis represented time spent
on each of these three specific media, with theerdon variable being the acculturation level.
Hours viewing per day and per week with moderasoich as ages and gender were included in

each of the analyses presented.
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Chapter 4: Results

This chapter is divided into two sections: dgsore statistics and interferential
analyses. Descriptive statistics pertain to thes@ntation of demographic and other
characteristics that describe the sample in thudyst Frequency distributions are presented in
order to provide a profile of the students and messof central tendency and dispersion were
used to summarize the continuous data in this studyerential statistics were run based on
survey responses to address the research questidrisst the associated hypotheses.
Descriptive Statistics

Participant demographics. Participant demographic data, including genderrent,
grade, religion, residence, age, and years of foEnglish training, were examined in order to
provide a description of the sample for the assessmf external validity. Distributions of
demographic data for the participants are presemtéichble 1. All of the participants in this
study were mostly Taiwanese college students cilyreegistered with schools and who were
currently residing (99.9%) in the metropolitan acdaTaipei. All participants have had at the
least one year of formal English education. Theaye participant was a sophomore in college
and identified as Atheist. Participants were rathesnly distributed with regard to gender, age,
and years of formal English training.

In summary, many demographic factors play detriaerdles in the investigation of
acculturation and media exposure. (Lee, 2005). @girb with, of the total of 209 survey
respondents, there were 102 men and 109 womens@ect did not identify his or her gender
on the survey. The survey results show that thgekirgrade was mainly sophomore students
(69.4%) Also, the majority of the students as weeported Buddhists and Atheists.

(38.5%+49.3%=87.8%) Also, all respondents 99.9% &tatbast one year of Formal English
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training and the sampling being spread out mosilly ages between 19 and 20 (66.5%).

Table 1
Distribution of Categorical Demographic Variables fEntire Sample (N = 209)
Demographic Variable n %
Gender
Male 102 49 %
Female 106 51 %
Missing 1 --
Total 209 100%
Current Grade in School
Freshman 29 13.9%
Sophomore 145 69.4 %
Junior 27 12.9 %
Senior 8 3.8%
Total 104 100 %
Religion
Christian 19 9.3%
Protestant 5 11.7 %
Buddhist 79 38.5%
Muslim 1 0.5%
Atheist 101 49.3 %
Missing 4 -
Total 209 100%
Area of Taipei in which Reside
Taipei County 114 56.3 %
Taipei City 88 43.6 %
Missing 7 --
Total 209 100%
Age
18 30 14.6 %
19 88 42.7 %
20 49 23.8 %
21 39 18.9 %
Missing 3 --
Total 209 100%
Years Formal English Training
1 year 55 28.6 %
2 years 50 26.0 %

3 years 35 18.2 %
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4 years 52 27.1 %
Missing 17 -
Total 209 100%

Distributional characteristics of variables centralto analyses. All variables included
in the hypotheses were examined to describe thebdison of responses by the sample. These
variables included the ACTFL Language Proficien®if-Rating Score, BIAS Acculturation
Score, Total Hours of TV Viewed, and Total HoursIofernet Used. Categorical variable
distributions are presented in frequency tables medsures of central tendency are used to
describe the distributions of continuous variabl&escriptive data for categorical variables is
presented in Table 2 and descriptive data for nootis variables is presented in Table 3. For

descriptive data for continuous variables by iteee Appendix F.

Table 2

Descriptive Statistics for Categorical Variables Entire Sample (N = 209)

Variable n %

ACTFL Score
Novice-Low 42 20.1 %
Novice-Mid 59 28.2%
Novice-High 34 16.3 %
Intermediate-Low 28 13.4 %
Intermediate-Mid 18 8.6 %
Intermediate-High 11 5.3%
Advanced-Low 10 4.8 %
Advanced-Mid 7 3.3%
Advanced-High 0 0.0 %
Advanced-Superior 0 0.0%
Total 209 100%

BIAS Score
2 44 21.1%
3 21 10.0 %
4 27 12.9 %
5 30 14.4 %
6 42 20.1 %
7 10 4.8 %
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8 24 11.5%

9 5 24 %

10 6 2.9%

Total 209 100%
Table 3
Descriptive Statistics for Continuous Variables Eattire Samples (N=209)
Variable Mean SD MIN  MAX MED MODE SK KT
Hours TV  36.42 38.78 0.00 234.00 22.00 0.00 1.61 3.25
Hours Internet 54.95 64.59 0.00 554.00 41.00 0.00 423 24.85

Data screening. Data screening revealed missing data for fivéhefsix demographic
variables measured (see Table 1). There was reingidata for the primary variables examined
in this study. Data were screened to determineathgropriate statistical tests to examine
hypotheses. Given that each hypothesis will assdssariate relationship between either two
ordinal variables or between one ordinal variabtel ane ratio variable, non-parametric
statistics, specifically the Spearman correlatiamgeared warranted.

Spearman correlation is a non-parametric test tlagic are no parameters placed on the
distribution of scores (the data does not need donbrmally distributed). There are two
assumptions, however, that must be met to ensukalid result: (1) independence of
observations and (2) variables measured on ordimtatyval, or ratio scales.

There is no indication that participant’s scored hay influence on one another, so that
independence of observations was assumed. Thessicelluded in the analyses consisted of
ordinal (ACTFL and BIAS scores) and ratio (Totalu#® TV Viewed and Total Hours Internet
Used) data. As such, the decision to proceed $jibarman correlations was confirmed and no
transformations or alterations of the data wereesgary.

Inferential Analyses

Analysis of hypotheses.
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Hypothesis 1. Hypothesis 1 predicted that a significant assmriawould be found
between ACTFL Language Proficiency Self-Rating esaand BIAS acculturation scores. This
hypothesis was supported.

Spearman correlation was used to test this hypisthes the analysis sought to determine
the relationship between two ordinal variables. ignsicant, moderate to large, positive
Spearman correlation was found between ACTFL andiSBscoresp = .44,p < .001. This
result indicates that as ACTFL scores increasegsam the BIAS will also increase.

Hypothesis 2. Hypothesis 2 predicted that a significant assmriawould be found
between BIAS acculturation scores and Total NundsefrV Hours Viewed. This hypothesis
was supported.

Spearman correlation was used to test this hypisthes the analysis sought to determine
the relationship between one ordinal (BIAS scom] ane ratio (Total Number of TV Hours
Viewed) variables. A significant, small to modergpesitive Spearman correlation was found
between BIAS scores and Total Number of TV Hourewéd,p = .17,p = .012. This result
indicates that as BIAS scores increase, Total Nurab&V Hours Viewed will also increase.

Hypothesis 3. Hypothesis 3 predicted that a significant assmriawould be found
between BIAS acculturation scores and Total Nunabdnternet Hours Used. This hypothesis
was not supported.

Spearman correlation was used to test this hypisthes the analysis sought to determine
the relationship between one ordinal (BIAS score) ane ratio (Total Number of Internet Hours
Used) variables. The relationship between thesmhlas was not significanf = - .10,p =
.150. This result indicates that BIAS scores dbhave a significant systematic impact on Total

Number of Internet Hours Used.
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Confound Testing. A series of correlations were run to determine Wweethere were
significant relationships between the demograpladables measured in this study and the
variables central to the hypotheses. If a demdgcayariable was significantly related to both
variables in a hypothesis (assessed by bivariatelation), then it was considered a potential
confound. Once potential confounds were identjftedy could be statistically controlled by re-
running the primary bivariate analyses, but sepiyaby levels or categories of the potentially
confounding variable(s). This method could idgntgotential moderating effects of the
demographic variables.

Point biserial correlations were run when one \deavas on an interval or ratio scale
and one was a nominal dichotomous variable. Gawoueéicients were used when one variable
was on an ordinal scale and one was a nominal tichmus variable. Cramer’'s V was used
when one variable was on an ordinal scale and ani@ble was nominal with more than two
categories. Kendall tau-b was used when variainiesded either two ordinal scales or one
ordinal scale and one interval or ratio scale. alyn Eta coefficients when used when one
variable was on a nominal scale and the other wasnointerval or ratio scale. See Table 4 for

correlations among demographic and primary vargble

Table 4

Correlations among Demographic and Primary Variafie= 209)
Variable ACTFL BIAS TV Inter
Gender 14 .20* .07 -.11
Grade -.10 -.10 .06 -.03
Religion 21 .20 .25 .25
Residence .15 .04 .09 .08
Age - .25** - . 19** -.12* -.08
Yrs Eng 37** 23** 28** .10

Assessed by a combination of Point biserial, Kdigd&u-b, Gamma, Cramer V, and Eta
correlation coefficients
Significant correlations are indicated byp € .05) and **  <.01).

As shown in Table 4, Years of Formal English Tnaghwas related to Total Hours of TV
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Viewed, ACTFL scores, and BIAS scores; howeversehelationships would be anticipated, as
years of English training would expectedly increpegficiency and use of the language, as well
as acculturation. As such, Years of Formal Englishining was not considered a potentially
confounding variable. Similarly, Age was relatedlotal Hours of TV Viewed, ACTFL scores,
and BIAS scores. In contrast to Years of Formallishgrraining, however, Age would not be
inherently related to proficiency and use of theglaage and acculturation. Given the
relationship between Age and these primary varggabdge was statistically controlled by re-
running the applicable primary bivariate analys¢$ &énd H2) separately for each Age range.

Four Spearman correlations were run to assessetagonship between ACTFL and
BIAS scores by range of Age. Specifically, cortielas were run for (1) Age 18, (2) Age 19, (3)
Age 20, and (4) Age 21. Results revealed thatifsignt, relatively large, positive Spearman
correlations were found between ACTFL and BIAS esdor individuals ages 19 € .46,p <
.001) and 214 = .53,p = .001), but significant relationships were nairid for individuals ages
18 (p = .18,p = .331) and 20p(= .19,p = .18). These results indicate that the associati
between ACTFL and BIAS scores was moderated by Age.

An additional four Spearman correlations were rorassess the relationship between
BIAS scores and Total Hours TV Viewed by range geA Specifically, correlations were run
for (1) Age 18, (2) Age 19, (3) Age 20, and (4) Agk. Results revealed that a significant,
moderate, positive Spearman correlation was fowetdiden BIAS scores and Total Hours TV
Viewed for individuals aged 19 = .29,p = .006), but significant relationships were nairid
for individuals ages 18(= - .11,p = .574), 204 = .25,p = .086), or 214 = - .22,p = .168).
These results indicate that the association betB&&8 scores and Total Hours TV Viewed was

moderated by Age.
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These findings, overall, indicate that the assamatdescribed in Hypotheses 1 and 2 are

conditional and moderated by age.

Conclusion

As result of the revealing data reported from tiuelent demographic survey and the oral
proficiency survey that suggested first of all, @xpre to host television by Taiwanese students
was statistically significant higher than thosadstuts that only had little or none exposure to the
host TV in relation to acculturation. Secondly, m&nglish language proficiency an individual
student possessed, more acculturation effect satett compared to those that only had minimal
English proficiencies. Thirdly, internet usage origd a little effect on acculturation. The
independent variables exposure to television alerig internet usage was examined in relation
to language proficiency and the impact they haveaceulturation. The study concludes with
investigation that both exposure to TV and languagditate understandings of host culture for

those Taiwanese college students.
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Chapter 5: Discussion

This final chapter will tie together the reseafaidings and analysis in the previous
research, in light of one hypothesis at a timeldwohg this will be a discussion of limitations of
this study and implications for further researchtihe area of social media and language
acquisition.

The findings of this study provide empirical sugpfmr our efforts in establishing the
hypothetical ground. The conclusion derived frons ttudy is that the substantial exposure to
cross-cultural use of mass media such as T.V., main only lead to more meaningful
understandings of the host culture, but can astitlte the of acquisition of a second language.
Oral Proficiencies Impacting Acculturation Positivdy

Discussion of Hypothesis 1: Oral proficiencyThe first research hypothesis stated that
there is a statistically significant relationshiptwween oral proficiency and acculturation for
Taiwanese college students. The score from theeetirted ten-level rating scale recommended
by ACTFL, (American Council on the Teaching of AgreLanguage) was used to measure how
well a Taiwanese college student communicatesyordhe finding by using four Spearman
correlations to assess the relationship between FACand BIAS scores by range of Age
revealed interesting results. Specifically, catiens were run for (1) Age 18, (2) Age 19, (3)
Age 20, and (4) Age 21. Results revealed a raBtilarge, positive Spearman correlations
between ACTFL and BIAS scores for individuals a@®sonly ¢ = .46,p < .001) and 21p(=
.53, p = .001), but significant relationships were natrid for individuals ages 1% € .18,p =
.331) and 204 = .19,p = .18). These results indicate that the assotidietween ACTFL and
BIAS scores was moderated by Age. The findings mnernansistent with previous researches

(Clement, 1986; Dao et al., 2007; Jiang et al.,9260m, 1977; Stauble, 1981). Both Clement
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(1986) and Kim (1997) employed a large samplinghgir questionnaire-based studies , which
increased the studies’ resulting predictability ahility to represent a strong association between
language proficiency and acculturation. Garcia€uez (1995) and Jiang et al. (2009) who
adapted standardized tests to measure studengslalge proficiency revealed similar results
Jiang et al. (2009) tested a smaller group of 4l&Xe international students in his correlation
study which suggested increased language profigigmusitively impacts the amount of
knowledge of the host culture.

Referring back to the Gardner acculturation mod®i7Q) brings further clarity to the
findings here. Garner suggested that the succesh\ah ESL student can achieve linguistically
depends on the amount that individual can incotpocaltural elements into the process of
acquiring his second language. According to Gardnsocio-educational model (1979), an
individual creates an optimal language environmdgmgn he also understands the culture context
of that language.

Affective Consequence as Result of Exposure to HOBY

Discussion of Hypothesis 2Television. The second research hypothesis suggested that
there is a statistically significant relationshigtween hours of host TV consumed and
acculturation. The acculturation scores index wdapted in accordance with the work of
Szapocznik (1980), which had an index measure wiih derived from asking students hours
of exposures to media devices in the media seatibrthe Bicultural Involvement and
Adjustment Scale for Hispanic-American Youths toaswe acculturation levels impacted by
exposure to various media. The current study shothatl there is a statistically moderate
correlation which was moderated by age. Resultsaled that a significant, moderate, positive

Spearman correlation was found between BIAS scared Total Hours TV Viewed for
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individuals aged 19p( = .29, p = .006), but significant relationships were noturid for
individuals ages 18(= - .11,p = .574), 20 § = .25,p = .086), or 214 = - .22,p = .168). The
finding coincides with previously published resdws (Kim, 1976; Herron el at., 2002; Potter &
Chang, 1990). However, Lee (2006) had similar figdihat reported age was not significantly
correlated with respect to acculturation but seragd moderator.

In addition to being supported by earlier reseateiuies, the result of the present study
corresponds with social cognitive theory of massiwmnication. Bandura (2002), in his theory
of mass communication, suggested that through expd® media devices such as television,
one can definitely gain understanding of the hatiice. The finding can be also linked to Kim's
(1977) findings that in the learning of the secandture, the access to media devices for
students learning second language, impacts the ranodiknowledge a student will acquire in
regard to the host culture.

Discussion of Hypothesis 3: InternetThe third research hypothesis stated that theae is
statistically significant relationship between mmet usage and acculturation. Spearman
correlation was used to test this hypothesis, asattalysis sought to determine the relationship
between one ordinal variable (BIAS score) and aat rvariable (Total Number of Internet
Hours Used). The relationship between these asalas not significanp = - .10,p = .150.
The present study contradicts this hypothesis; kewethere are factors that could have
influenced the degree of acculturation, such asigemesidency at the time of receiving English
training, and religion (Padilla & Perez, 2003). &lsccording to Zohoori (1988), a qualitative-
design study involving young adults, particularlyildren, discloses problems such as limited
ability to respond to survey questions due to lamguage proficiency, or inability to

comprehend the questions completely, which affebtati external and internal validity of the
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final result. On the other hand, studies in thet e mainly focused on English language
learning as a result of exposure to internet webdike Skype and Facebook (Kabilan et al.,
2010). In addition, literatures that specificalljnghasize a particular internet device such as
email (Itakura, 2004), internet music, (Beasleylet 2008) Facebook (Blattner & Fiori, 2009;
Kowk, 2010) and Skype in regard to their rolesha process of cross-cultural understandings
are scare. Nevertheless, Beasley et al. (2008 dfthet insufficient language proficiency might
throw off results. A young person might, for exagpinake extensive use of the internet, but
their limited English proficiency makes accultuoatiunlikely or minimal.

In addition, the usage of the internet could bkduhto the social need to integrate with
the society. Katz et al, (1973) argued audiencemnedia have the purpose to use the media as
result of affective and social-integrative needbereé are a number of studies which have
employed this theory because of social need thanygoeople often have for maintaining
contacts with their friends (Flanagin & Metzger020 Wang & Sung, 2009; ye, 20e05). Chou
(2001), revealed that Taiwanese students oftertheseternet as a way of interacting with the
outside world. Chou and Hsiao (2000) proposed ainfihdings, which supported the potential
prediction of the third hypothesis of this study.hus, this hypothesis might be pursued further,
with an eye towards acculturation, but controlliaglanguage proficiency.

Limitations of the Study

This investigation has a few limitations despitgiiting statistical support for two of the
hypotheses. First, students who participated insthdy were mainly from sophomore grade; a
different outcome might have resulted had the sangdeen more evenly distributed throughout
four grades of students. Second, the fact thadestis were selected only from Taipei's

metropolitan area might have affected the outcofrt@e study. Lastly, at the beginning of this
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investigation, data and literature were scarce wébpect to the effects of the internet on
acculturation; thus, resources were very limitedh@ preliminary, hypothesis-forming stage of
this study. The hope is that future studies valleal more conclusive findings on the effects of
the internet with regard to acculturation.
Educational Implications

Several implications arise as result of this inigadion. First, previous results that had
focused on the media's influence on the degreeafitaration revealed macro-discoveries about
either television influence or English languagefigtency on cross-cultural understandings
(Kim, 1977; Lan, 2007; Woo & Dominick, 2001); butlg limited attention had been given to
effects of internet usage. Although the curreneaesh does not support the continued usage of
internet social media leading to increased undedstg of the host culture, research on oral
proficiency with respect to acculturation remainsry limited. Thus, both qualitative and
guantitative data from this study serve as impartamd interesting groundwork for future
research. Secondly, given the supportive results/ete from both hypothesis one and two,
administrators and educators might use the findaighis study as consideration to incorporate
a meaningful, authentic in-class television progthat reflects authentic teaching of the cultural
aspect of language (Peterson & Coltrane, 2003),emmoduraging the use of educational social
media that expands students learning outside afléssroom.
Direction for Future Research

This study provides comprehensive feedback to #@search questions (1) Is there a
statistically significant correlation between Esglioral language proficiency and the degree of
acculturation of Taiwanese College ESL students?) 1§ there a statistically significant

correlation between exposure to English televisioedia and the degree of acculturation of
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Taiwanese college ESL students? and (3) Is thestatestically significant correlation between
English social internet media and the degree ofulag@ation of Taiwanese college ESL
students? At the conclusion of this study, all haeé yet been answered in either the United
States or Taiwan. No research yet has includee thifective independent variables in one study
on acculturation. The study suggests both expasutelevision and oral proficiency are related
to the degree of cross-cultural understandings toit the internet exposure. Although
participating students from the four Taiwaneseegsk in the metropolitan Taipei area at the
time of completing the questionnaire survey had ha#l years of English course training,
outcomes might have been different if all partiofsaacross the 4 grades had a uniform length of
English training. In addition, the English coursdfered at the mandatory first-year level at each
of these colleges might have had a different set&ng syllabus from each other, which might
have produce different language proficiency att&nts as result of diversified curriculum and
instruction. Although the current study providesoaerall comprehensive groundwork for cross-
cultural examination resulting from viewing host Tahd increased language proficiency,
additional studies are still needed to add to ifieeature in the area of social-media networking
in relation to the facilitation of English languageoficiency. In the future, researchers are
recommended to continue to explore the findingshaf research by addressing the following
guestions:

1) Do social media such as Facebook and Skype faeilitee understanding of the host

culture?
2) Does exposure to a specific-genre program such\i$ i@ews broadcasting program
help to improve pronunciation aspect of the spdeeguage?

3) Does exposure to TV encourage students of secoigdid@e learning to interact with
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the host members?

4) Does the acculturation process take place at the tvhen an ESL student first
encounters second language learning?

5) Does the acculturation process take place mosteaiily when one’s language
proficiency reaches the higher levels?

6) Is there a difference in degree of acculturatiomwben a student with limited
language proficiency and a student with high l@féanguage proficiency?

7) Is there a statistical significant difference betweESL students learning at the

Metropolitan College from those learning the nemgiaage in a more rural area?

Conclusion

This investigation scrutinized affective factorspacting the degree of acculturation for
Taiwanese college students in the metropolitan afegaipei City. The exposure to the host
television not only facilitates the learning of thenguage, but it also incorporates cultural
elements in authentic acquisition of the seconduage (Li, 2005; Lan, 2007). The effect of
social media usage, however, remains inconclusiderequires additional research efforts. The
current findings with regard to exposure to hodevision and oral language proficiency
impacting a second language learner’s cultural kedge remains intact and consistent with
recent studies. Communication is a way to facdite¢cond language acquisition (Macintyre &
Charos, 1996) and the process of language leaitself is socially and culturally constructed
(Graham & Brown, 1996; Norton-Piece & Toohey, 200&ng, 2006). The benefits arising from
incorporating authentic learning from host TV prags and the oral aspect of the spoken
language are related to the real understandingsedfiost culture as well as offering outside-of-

the-classroom knowledge that is indispensable toonty current administrators and educators
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of foreign language, but to students who are re@dgmbark on optimal second language

acquisition. (Brown, 2007).

APPENDIX A. Statistical Table

Hypotheses Variables Scale Statistic
Hi: English Oral Dependent variable: Ordinal
Language Proficiency as
measured by the AmericanDegree of acculturation as
Council on the Teaching gfmeasured by the Bicultural
Foreign Languages Involvement and Adjustment
Guideline for Oral Scale (BIAS)Szapocznik, J.,
Proficiency (ACTFL-Oral | Kurtines, W.M., & Because the
Proficiency Guideline) Fernandez, Tatjana. (1980) predictor is a
significantly and positively nominal variable
predicts the degree of Independent variables: with ten levels, ning
acculturation as measured Ordinal | dummy variables
by BIAS of Taiwanese (a) English oral language will be created,
College ESL students aged proficiency as _ each of them
18-25 geasu_rled b% Americar comparing each

_ nggf?ilnor]o; Feorei n level of proficiency
R1 To what extent is there a g reig to the first level
statistically positive Languages Guideline -
correlation between (a) for Oral Proficiency. (novice low). Then,
: the dummy

English Oral Language . .
Proficiency as measured by The 10 groups are variables will be
the self-reporting novice Iqw, novice mid entered_ into the _
questionnaire based on 10 novice high, regression equation
groups outlined by the intermediate low, in the first step as
American Council on the intermediate mid, control variables.
Teaching of Foreign intermediate high, Spearman's Rho is
Languages for Oral advanced low, used to exam the
Proficiency and the degree of advanced mid, correlation if they
acculturation of Taiwanese advanced-high, and are to be correlated
College ESL students aged Superior.
18-25 as measured by the 19-
item questionnaire adapted
from the Bicultural
Involvement Adjustment
Scale.
Ha: Exposure to English | Dependent variable: Ordinal | Exposure to English
TV media as measured by TV media as
hours of viewing per week BIAS scale measured by hours
significantly and positively, of viewing per
predicts the degree of Independent variable: Ratio week will be
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acculturation as measured
by BIAS of Taiwanese

Exposure to English TV

entered into the
regression equatior

College ESL students agedmedia as measured by hours in the second step;
18-25 after controlling for | of viewing per week TheR? change and
English oral language its significance will
proficiency (ACTFL). Control Variable be reported.
ACTFL
Hypotheses Variables Scale Statistic
Hs: Surfing of English Dependent variable: Ordinal | Surfing of English

social Internet media as
measured by hours of
surfing per week
significantly and positively
predicts the degree of
acculturation as measured
by BIAS of Taiwanese
College ESL students age
18-25 after controlling for
English oral language
proficiency (ACTFL).

R3 To what extent is there a
positive statistical significant
correlation between (e)
surfing of English social
Internet media as measured
by hours of surfing per week
and the degree of
acculturation of Taiwanese
College ESL students aged
18-25, as measured by the
self-reporting 19-items
guestionnaire survey adapte
from the Bicultural
Involvement Adjustment
Scale.

d

o

BIAS scale

Independent variables:

Exposure to English

TV media as measureq
by hours of viewing pe

week

Exposure to English
video-DVD media as
measured by hours of
viewing per week

Reading of English
printed media as

measured by hours pe

week
Surfing of English

social Internet media a

measured by hours of
surfing per week

Control Variable

ACTFL

social Internet
media as measured
by hours of surfing
per week

will be entered into
the regression
equation in the
fourth step; Thé¥
change and its
significance will be
reported.

Utilizing Simple
regression analysis
to reveal effects of
language oral
proficiency on
acculturation.

Any possible
violation of
underlying
assumptions such g
multicollinearity
and correlated erro
terms will be
examined by
checking the VIF

statistic and Durbint

Watson test.

1S
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APPENDIX B
BEHAVIORAL RESEARCH INFORMED CONSENT

Title of Study: Impacts of Language Oral Proficign€elevision and Internet on Acculturation
of Taiwanese Adult University Students

Principal Investigator (PI): Huang Yu Lin
College of Education
(586) 404-2842

Purpose

You are being asked to be in a research studyeofdlationship between weekly exposure to
media and the degree of acculturation by Huang ¥y & PHD candidate from the College of
Education, Wayne State University, Detroit, Michmgal.S.A. because you are either a
university or college student in Taipei, Taiwan whmative language is Mandarin Chinese. This
study is being conducted at Wayne State UniverBigtroit, Michigan, U.S.A and subjects used
in the study will be randomly selected from the ibla&l Taipei College of Business, China
college of Technology and Science, Chi-Lee CollegeTechnology, Lan-Yan College of
Technology in Metropolitan Taipei area in Taiwdine number of participants to be selected
randomly for this study are two hundred and tweRtgase read this form and ask any questions
you may have before agreeing to be in the studgelireported test, based on the American
Council on the Teaching of Foreign Language’s tmabuage guideline will be administered
along with a questionnaire surveying time spenfTohand Internet to deterismine the possible
relationship existing among factors described.

In this research study, we are studying the impatime spent watching English TV as well as
surfing the Internet on cultural understanding. @bdity to speak English will also be examined
in relation to cultural assimilation.

Study Procedures

If you agree to take part in this research study, will be initially asked to provide basic
personal information such as your gender, religlmelgef, area of residency, ages and completed
formal English training or courses followed by tweslquestions (question 6-17) about weekly
media consumption and at the end questions 18-L@sik how much do you enjoy watching
English media programs as assessed by the Likahe 3€5. This part of the questionnaire



66

survey will take about 12 minutes. Lastly, you vadl taking a self-report, oral proficiency
assessment adapted from the American Council ome¢behing of Foreign Languages to
determine your level of English oral proficiencydayou will be assigned one of ten levels;
novice low, novice mid, novice high, intermediate/) intermediate mid, intermediate high,
advanced low, advanced mid, advanced high or addasaperior. This test will only require
10-15 minutes of your time. You will not be requir® state your name, telephone number or
any other personal information that might revealryoersonal identity. You will be allowed to
leave spaces blank and stay in the survey if yonaldhave access to either television or the
Internet.

Benefits

The possible benefits to you for taking part irstresearch study are first of all, you might be
made aware of the impact accessible media has e@radhuisition of the English language.
Secondly, results from the study may benefit ottedents in the future that are thinking of
coming to America either to work or study, and tioée of the ability to speak English in

acculturation.

Risks

There are no known risks at this time to partiéguratn this study.

Study Costs

Participation in this study will be of no cost towy

Compensation

You will not be paid for taking part in this study.

Confidentiality

All information collected about you during the cearof this study will be kept confidential to
the extent permitted by law. You will not be iddiedl in the research records by a code name or
an identifier. Information that identifies you penslly will not be released without your written
permission. Consequently, all consent and questiomrsurvey forms will be kept in safe,
confidential environment for up to three years. ldger, the study sponsor, the Institutional
Review Board (IRB) at Wayne State University, atdeal agencies with appropriate regulatory
oversight [e.g., Food and Drug Administration (FD®)ffice for Human Research Protections

(OHRP), Office of Civil Rights (OCR), etc.] may liew your records.

When the results of this research are publishedismussed in conferences, no information will
be included that would reveal your identity.

Voluntary Participation/Withdrawal
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Taking part in this study is voluntary. You hate right to choose not to take part in this study.
Questions

If you have any questions about this study nownahe future, you may contact Huang Yu Lin

at the following phone number: 586-404-2482. If ywave questions or concerns about your
rights as a research participant, the Chair ofitlsétutional Review Board can be contacted at
(313) 577-1628. If you are unable to contact trseaech staff, or if you want to talk to someone
other than the research staff, you may also cdB)Y3®%77-1628 to ask questions or voice
concerns or complaints.

Consent to Participate in a Research Study

To voluntarily agree to take part in this studyuyaust sign on the line below. If you choose to
take part in this study you may withdraw at anyetinfou are not giving up any of your legal
rights by signing this form. Your signature belowdicates that you have read, or had read to
you, this entire consent form, including the risk&l benefits, and have had all of your questions
answered. You will be given a copy of this condent.

Signature of participant / Legally authorized resgrgtative * Date
Printed name of participant / Legally authorizepresentative * Time
Signature of withness** Date
Printed name of withess** Time
Signature of person obtaining consent Date

Printed name of person obtaining consent Time
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*Remove LAR reference if you don’t intend to

consent participants that have or may have a LAR.

** Use when participant has had this consent form
read to them (i.e., illiterate, legally blind, tedated

into foreign language).

Signature of translator

Printed name of translator

Date

Time
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APPENDIX D: QUESTIONNAIRE SURVEY

1. What is your sex? Mat&emale
10000000 O

2. What is your religion? Christianity___ Protestant Buddhist Muslim Atheist
200000000 oo HININ L0 (1] HININ

3. Which area of Taipei do you live in? Taipei Coun__ Taipei City__
3.00000000a O00o

4. How old are you? 18 19 20 21
4. 00007 L10] L] L] HININ

5. How many years of formal English training or sms completed? 1yr 2yr 3yr Ayr

5.00000000000000000000? OO U (10 U

Question 6-12 please check the | Television Hours Internet Hours
media type and its relevant hours 00 /N 4% N

consumption
ujodoououououooogog
Ooodooaoooooooanot]

6..1 obtain news mostly from
6.00000000
Ooon
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7.When | want to know about U.S
news, | use
7.0000000000000

8.When | want to know about
Chinese-related news, | use
s.0noooooooooooogn

9.When | want to know about
fashion trends or general news
(entertainment, health, cooking,
shopping, fashion etc.), | use
9.00000D00000DOd
Oo0ooooooon(ooooodg
Oooooan)

Television
1]

Hours
NN

Internet
DA £%

Hours
AN

10. When | want to know more
about American people and their

lives, which of the following is most

helpful?
100000000000040n
mininininininininininininininininin

11.When | want to relax and be
entertained, | choose:
11.00000000000000000
]

12 Do you usany of the following
English media regularly? Please
check that all apply.
7.000000000000000000
CO(0000)

13. Do you us@ny of the following
Chinese media regularly? Please
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check that all apply.
13.000000000000000o(o
[010)

14. On an average day, how man
hours do you use the following
English media means to further
your acquisition of the English
language?
1400000000000 0(NEE) O
Ouoodoododaoo

16.Which of the media means listed

the one that you are most likely to use

to know about Taiwan?
l16.0000000000000d
Do000ooo00(0oon)

is

17..Please check all that apply to
the media access that is going to
help you the most about learning
American culture
170000000000000000(0
00)

Questions 18-19

Bicultural Involvement and
Adjustment Scale for Chinese-
American Youths (BIAS) With 1
being “Not at all” to 5 “being very
much”
uoduoooooodooooonn
0100050000000000040ad
ugoogog

Not at all

Hardly

Somewhat

Substa
ntial

Very much

Questions 18-19
How much do you enjoy
00000

1000500000000000000D000D0

Scale from 1-5; 1 represents the least like todicates

the most fondness for using English media

18.American T.V. programs
oooood

1

2

3

4

19. American Internet (chatting
with your American friends, surfin
American websites, E-mailing to
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your American friends).
uoduoooooodooooonn

Questions 6-17 adapted from Huang,Bao-Huei’s imt@nguestionnaire survey in “Media use in the aitoation
process of Chinese immigrants in Silicon Valleyiugng,1993). Questions 18-19BIAS is adapted from
Szapocznik’s Bicultural Involvement and Adjustm&gtle for Hispanic-American Youth’s Media Sectioithw
Scale: 1-5; Cronbach’s alpha: .93 (Hispanicism)(&®&ericanism);test-retest (6weeks).50 (H)/.79(A).
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APPENDIX: E

American Council of the Teaching of Foreign Languags Proficiency Self Report Form
(English Version & Chinese Version)

Please check in the checking column that applig®to corresponding level of English
proficiency’s description

Levels (10 Description of Criterion for Each Qualified Level Checking

Levels) o000 Column

L0 O

(+00)

1 Novice Exhibiting no oral ability to be able to engagaistraight

Low forward conversation and displays inconsistency in

1%) BB P pronunciations.
Ouiodoododoodioioddoddododaono

2 Novice Exhibiting oral ability to communicate with limitacbcabulary

Mid and displays difficulty in responding to straigbtward

20000 questions that are pertaining to the survival qaestin the host
society. Minimal response with only few words orgses to
guestions asked.
Ooodgoooooooooodan

3 Novice Exhibiting oral ability to communicate on a levehdar to an

High intermediate low except displaying inconsistenfqgenance in

30000 communication. An individual at this level only diays limited
confidence in answering with topics that are strtH@yward and
structured questions.
Ouiodoooodgouoododoouoooodoouooaot
ooogogaoon

4 Exhibiting oral ability to communicate in topicsatrgenerates

Intermediate | only towards straight answers. Survival topics saglordering

Low from a menu and asking for direction as well agpgihay for

40000 clothes. Displays difficulties in answering nonasghtforward
questions in both social and academic settings.
Ouiodoooodgouoododoouoooodoouooaot
Oooogoooodan

5 Exhibiting oral ability to communicate in sociapios such as

Intermediate | personal needs, family, and interests as wellgissdhat are

Mid pertaining to everyday tasks for survival in theissnment of

50000 the host culture.

J00000000000000000000000000000000
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6 Exhibiting oral ability to communicate in socialp@gts of every

Intermediate | day topics with ease and confidence but displagsnsistent

High performance when engaging in lengthy conversatmh a

601010 hesitation is evident.
Ooodgooougoooougooouigooodgoooodan
OO0

7 Advanced | Exhibiting oral ability to communicate fully in neecademic

Low setting, somewhat limited in formal setting butpdy's

70000 repetition as strategy in the course of exchange.
HRHRXBEEELNEZOFETREELFURNEED
BEEEIETRBYUFBEBZREENIRBRE L CRENH

8 Advanced | Exhibiting oral ability to communicate with confidee in

Mid almost every informal occasion with selected forowdasions.

80000 Tendency to use delaying strategy to avoid higeeslltasks.
Ooodgooougoooougooouigooodgoooodan
Oooodooo

9 Advanced | Exhibiting oral ability to communicate with accuyaand

High fluency in selected settings; able to provide stmex arguments
with precision relevant to the topic but patterreabrs might

Cnininin appear.
Ouiodoooodgouoododoouoooodoouooaot
Oooon

10 Advanced| Exhibiting oral ability to communicate with accuyeand

Superior fluency in all required settings; able to provideistured

ooood arguments with precision pertaining to the topic.

goooooduoboduoboouuobooguuooouuooog
ooooodooooggoog
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APPENDIX: F

Descriptive Statistics for Continuous Variableslieyn/Question Number (N=209)

Variable Mean SD MIN  MAX MED MODE SK KT
Hours TV

Q7 461 6.39 0.00 35.00 2.00 0.00 1.86 3.69
Q8 1.54 3.28 0.00 20.00 0.00 0.00 2.86 10.01
Q9 3.75 6.25 0.00 34.00 0.00 0.00 1.97 3.77
Q10 554 835 0.00 30.00 0.75 0.00 1.45 0.86
Q11 1.97 424 0.00 24.00 0.00 0.00 3.00 10.11
Q12 3.59 6.37 0.00 30.00 0.00 0.00 191 284
Q14 2.15 451 0.00 48.00 0.00 0.00 576 52.08
Q15 560 7.00 0.00 36.00 2.50 0.00 1.64 3.12
Q16 1.13 444 0.00 56.00 0.00 0.00 9.88 116.39
Q17 429 7.35 0.00 84.00 2.00 0.00 6.57 66.86
Q18 3.09 534 0.00 56.00 1.00 0.00 526 46.51
Hours Internet

Q7 6.17 11.11 0.00 84.00 2.00 0.00 3.77 17.80
Q8 3.74 6.45 0.00 60.00 1.00 0.00 442 29.78
Q9 6.16 11.30 0.00 100.00 2.00 0.00 5.03 33.25
Q10 6.07 11.11 0.00 100.00 2.00 0.00 4.48 28.90
Q11 3.63 6.04 0.00 60.00 1.00 0.00 489 37.85
Q12 9.03 16.02 0.00 154.00 5.00 0.00 5.10 36.00
Q14 3.39 6.51 0.00 60.00 1.00 0.00 5.38 38.88
Q15 7.56 14.42 0.00 150.00 4.00 0.00 6.54 55.29
Q16 1.86 3.40 0.00 24.00 1.00 0.00 3.48 14.59
Q17 430 8.35 0.00 84.00 1.00 0.00 5.63 45.87
Q18 3.72 536 0.00 56.00 2.00 0.00 5.15 44.40

See Appendix * for survey content
Note that no Q 13 was contained in the survey
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The majority of recent cross-cultural research witgard to the media’s impact on
acculturation has been aimed at Chinese immigrausulturation by the media in the United
States with relatively little attention to Taiwaeegollege students’ state of change in
acculturation by various media sources while acg@iEnglish as a second language. There are
significant numbers of studies on assimilationtie host culture by both the ethnic and host
media; however, there is a paucity of literaturedshon the one-dimensional media impact on a
particular demographic group which can be eas#dgdd to various types of media affecting
acculturation. This study investigates the pogsjbdf the existence of the relationship between
oral language proficiency, television media, an@ tmternet with respect to degree of
acculturation on Taiwanese college-aged studeots fiour colleges in Taipei, Taiwan. The
study starts with an initial literature review dretcauses of media’s impact on English language
acquisition and acculturation. Television and theernet are used as independent variables to
predict the degree of acculturation. A total of tmondred and ten participants wemdlege-aged
students whose native language is Mandarin. Thdystocorporates both qualitative and

guantitative research methods to elicit data anantily on the survey’'s feedback. A pre-
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designed questionnaire survey consisting of twainrg questions were handed out to 210
students randomly to elicit required responsesratahical linear multiple regression analysis
will be deployed to confirm the variables that hae most impact on acculturation. All
participants demonstrated significant changes aulagation as a result of their great interest
and substantial time spent on the English mediaffer@ent results between the groups using
demographic variables (religion, areas of resideand gender) were entered to triangulate data.
An arousing result was revealed when variables \wdded in multiple regression equations to
anticipate types of media significantly affectingggee of acculturation.

Furthermore, both TV and Internet represents affectariables in predicting degree of
acculturation. Nevertheless, replication studieshwdifferent moderation variables such as
religious beliefs and genders might be needed lidata this outcome. The paper concludes with
possible implications for needed changes in curreat-practices and recommendations for
future research that is required addressing th&iperg issues. Suggestions for further studies
that would better accommodate these problems imag tlvat would assist foreign language
educators in better understandings and apprecitdroBnglish language learners in Taiwan will

be revealed.
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