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CHAPTER 1 - INTRODUCTION

There was a horrific forest fire. All the animals ran outhe woods to safety. But the

hummingbird filled its tiny beak with water and flew back into sineoke, dropping its

mouthful over the flames and returning for another load. The other laniatghed at
this minuscule effort. “What do you think you are doing?” the animalsked. Poised
for yet another trip over the fire, the hummingbird replied, “I'm doingatvl can.”

(Wangari Maathai, as cited in Little, 2006)

When the Nobel Committee announced on October 8, 2004, in Oslo that it hdeddeci
award its Peace Prize to an environmentalist, many peoplepegoexed. Unable to fathom
what an environmentalist and a peace prize had in common, these obsenesirprised to
learn that an environmentalist won during a time when the wanstgarrorism was raging in
Iraqg and Afghanistan, and North Korea and Iran were attempting torprociclear weapons
arsenals. Besides this unusual international context, there veaora field of 194 nominees,
among them U.S. President George W. Bush, British Premier Tamy &hd Pope John Paul I
(“Women and Gender,” 2004). Despite these impossible odds, the 2004 NolePreacvent
to Wangari Maathai from the Green Belt Movement (GBM) in y&erin its press release, the
committee noted that the prize was awarded to Maathai

for her contribution to sustainable development, democracy and peace.oReBaeh

depends on our ability to secure our living environment, Maathai stands at the fituat of

fight to promote ecologically viable social, economic and cultureéldement in Kenya
and Africa. She has taken a holistic approach to sustainable develdpateeibraces
democracy, human rights and women’s rights. She thinks globally esdlacally.

(“Press release,” 2004, October 8)

Though the committee gave the prize to Maathai in particularedbgnized the
achievements of the GBM she founded and has headed for over 30 yedeseaSity mistaken
for “just” an environmentalist organization, the GBM is also engaggaromoting women'’s

rights, human rights, education, sustainable development, democrdintppton, and peace,

among other issues. The movement has taken this broad approach bec&wse oppression,



inequality, environmental destruction, and political instability asréotenected problems. As
Maathai put it, “[O]nce you start making these linkages, you can norldlagest tree-planting.
When you start working with the environment, the whole arena cdmesan rights, women'’s
right, environment rights, children’s rights...everybody’s rights’e(feh, 1992). Because these
problems are intertwined, the GBM seeks to address them witle aclucational practices that
aim to achieve broad social change. Obi (2005) posited that, parycwan the African
continent, the combination of environmental, political, and feminist appeaisbeen a vital
factor in the GBM'’s efforts to stimulate international pressureAfrican governments. While
the Green Belt Movement is not the only African organization relying on thiofygproach, it
is one of the more prominent ones. It has achieved global recogmitth Maathai’'s Nobel
Peace Prize award and its involvement in the United Nations Enwerdriftogramme’s Billion
Tree Campaign. Furthermore, unlike intranational movements, the BeeMovement has
been at the forefront of training community leaders from othercédrinations, using its
approach as a model to stimulate tree planting and educational prog@instter understand
the GBM'’s approach to social change, this study investigates ttedogenent of the GBM'’s
rhetorical frame and the interaction of that frame with tH@MG educational praxis. The
present chapter functions as the introduction to the study by bdiesigribing the history of the
GBM, justifying the study, providing a theoretical foundation to domiavement studies,
discussing the research questions, explaining the texts chosdre fandlysis, and previewing
the layout of the dissertation.
History of the Green Belt Movement

During the early 1970s, Wangari Maathai returned from studyitigel United States and

Germany to find that the entire Kenyan landscape had changedtidedinaVast stretches of



formerly lush, green land were barren and desert-like. Latewshid tell reporters that “in
Kikuyu, my mother language, there’s no word for desert. Yet today ofumir land is parched”
(Cook, 2005). She also noticed that the resulting lack of firewood bieaiting trees, and nearby
water supplies meant the women could no longer provide for their éamih response, she
founded Envirocare Ltd., a company designed to provide women with seesdintpst they
could grow indigenous trees to improve their food sources, supplemenintimenes, and have
readily available firewood. The project failed and was ndauhyed when, in 1976, Maathai was
approached by one of Kenya's elite women’s societies, the Nat@mancil of Women in
Kenya (NCWK), which helped her found Save the Land Harambee, now ka®whe Green
Belt Movement.

On June 5, 1977, Save the Land Harambee planted its first severiotreesk the
worldwide celebration of World Environment Day and dedicated them t@askedd&enyans who
had made outstanding contributions at the community and national (#edshai, 2007). This
strategy has become standard procedure for tree-planting cersmasniehas reciting the
following commitment declaration:

Being aware that Kenya is being threatened by the expansideseft-like conditions;

that desertification comes as a result of misuse of the landyacohsequent soil erosion

by the elements; and that these actions result in drought, maémjtfdmine, and death;
we resolve to save our land by averting this same desédrtifickarough the planting of
trees wherever possible. In pronouncing these words, we each makesamaper
commitment to save our country from actions and elements whicldwlepkive present
and future generations from reaping the bounty of resources whibh @rthright and

property of all. (Maathai, 2004a, p. 21)

Yet, despite their importance, these symbolic tree-plantingmmemes do not form the
movement's centerpiece.

At the heart of the GBM are everyday tree plantings by elagryvomen fulfilling basic

survival needs. Shortly after the GBM was founded, the organizatiad dse Department of



Forestry to provide it with access to 15 million tree seedliogs,for each Kenyan. Though the
Conservator of Forests laughed at the group and its plan, hel agrpeovide the project with
seedlings from the government-run nurseries at no cost. One ateay the recanted his
agreement because his department could no longer keep up with the nogdmed by the
GBM (Maathai, 2004a). Since then, the Green Belt Movement has taogheén to run their
own nurseries and grow their own seedlings, providing them with additimtaime.
Furthermore, the GBM has become involved in civic education seminars, planted oviiod5 m
trees in Kenya alone, sponsored the United Nations Environment ProgiamBitiion Tree
Campaign, and engaged in promoting women'’s rights, Kenya’'s detyoceampaign, food
security, and environmental education for schoolchildren.
Justification of Study

This study is justified for a number of reasons. First, becauséBiv is a non-Western
social movement, analysis of its rhetorical frames provides unigsights. Discussing the
emergence of grassroots efforts in the Third World, Escobar (1982need the notion that
only a small number of scholars had expressed interest in sooianmments beyond the
westernized world. He argued that much of this lack of intevast rooted in the rhetoric of
development, which gives a distorted image of the definition of advaamtem places beyond
industrialized countries. He posited that, instead of creatingliatie image, “development has
functioned as a mechanism for the production and management of tlie Waorld in the
postwar period” (p. 413). This idea is supported by Tilly's (2007, &l an Press, 2009)
suggestion that the study of political opportunity, or social movemenndeed “Western-
saturated.” While Tilly is one of sociology’s foremost movememiokrs, this saturation can

also be seen in rhetorical studies. Pinkerton (2009) contended thasowa movement studies



in the field of communication have focused on U.S. and European movementsiggnach of
the rest of the world. Instead, they explore the rhetoric ofegtilblished Western movements,
such as the black power movement, the student movement, and the wdiberdton
movement, amongst others. Conducting a rhetorical analysiseo2@07 Burmese protests,
Pinkerton (2009) discovered that social movement theory, becausecoltitsl restrictiveness,
fails to properly address a variety of factors that playeduaial role in the Burmese protest,
such as “non-oppositional rhetorical forms of communication, non-moderniseptants of
time, the possibility of collectivities functioning as distributedwueks, and the complexity of
identification with the movement” (p. 27). By studying the frasheMmployed by the Green Belt
Movement, this project attempts to increase our understanding &/eetern social movements
and their approach to social change.

Second, this study explores the GBM’s educational praxis. Whiledh@nunication
discipline’s interest in social movements is strong and variedséh, 2006), there has been a
lack of research on education (Holst, 2002). Discussing the connectiwaeberadical adult
education and social movements, Holst (2002) asserted, “[A]s amyovlged in a movement
knows, knowledge is a tool for the important work of political prakither words, we change
people’s minds in order that we may use that knowledge to changeottd (p. 83). In
movements, this education has to occur on two levels: Members and potemtibers need to
understand their positions in society, and society at large haaliperthe importance of social
change. Yet, while knowledge construction is crucial to movemenessicds importance is
often dismissed, both by the movements themselves and by resealttart, Foley (1999)
argued that “while systematic education does occur in some sum@ment sites and actions —

it is tacit, embedded in action and is often not recognized asngarp. 3). Even though the



phenomenon has been known as “education by collision” since the mid-1800sofeement
scholars have paid much attention to the role of education in sooisments. This study
attempts to address this lack of attention.

Third, the Green Belt Movement is significant not only because & non-Western
movement, but also — and more specifically — because of itsaggogal location on the African
continent. Press (2009) argued that African social movements have umelervalued and
understudied, and that their exploration can provide movement scholaigwaitlable insights
as well as further social movement theory. Exploring sub-Sahararoemantal movements,
Obi (2005) explained that interest in African environmental mowesnemerged only after the
collapse of the Soviet Union and the subsequent realization that envirahrfaetors impact
global security. More importantly, though, the author claimed thause a predominant school
of thought in the Westernized world has painted Africa as overpopulasshsdiridden, and
violence-prone, “scholars and policy makers have found it necessabyreaucratize and
depoliticize the emerging environmental movements so that they direaten vital Western
economic interests in Africa or challenge in any meaningfahmer the negative labeling of
Africa in the media and official circles” (p. 1). In that aed, it is crucial that African
movements such as the Green Belt Movement be included in schotséyale to shed light on
the strategies and tactics employed in the face of such adversity.

Lastly, because the GBM is a comprehensive movement organjzati@xamination of
its broad and interconnected messages and frames may help to theoramgoing debate
between movement scholars about the definition of movement organgas either old (OSM)

or new (NSM). Although developing a new definition or classifaratior social movements is



not the primary goal of this study, this study can contributeh® understanding of the
phenomenon of social movements at large as well as the theory guiding #s.studi
Foundations of Social Movement Theory

Rhetoricians have long worked to justify the study of social movemerite field of
communication by trying to create a distinct theory and methodhéostudy of social movement
rhetoric. Despite various theoretical endeavors, this has provenuldifiibte main reason is that
social movements are too complex and not unified enough to constituteywe wenre of
rhetorical criticism. If social movements were a unique gerenetorical criticism, then the
critic could apply certain standards of analysis to the rhetioriarticulating a theory of genre,
Campbell and Jamieson (1978) posited that “genre is a group efgfotsl by a constellation of
forms that recurs in each of its members. These forms, inigglappear in other discourses.
What is distinctive about the acts in a genre is the recurrehdfde forms together in
constellation” (p. 408). Yet, it is exactly this recurrence ainfs together that makes the
argument for a genre challenging in terms of social movemaatStewart, Smith, and Denton
(2007) have pointed out, social movements are large in scope in tegasegybphy, time, and
events. Treating them as a genre leads to a narrowing of apesobecause each movement
then abides by the recurring forms.

Since Griffin’s (1952) seminal essay on the rhetorical compondnsimiric movements,
several scholars have taken his call to study the rhetorittefpm as a mandate to establish a
separate theory of social movement rhetoric. Two of the more pronafferts demonstrate that
there is no unique genre and show the benefits of a varied approach.

One of the first scholars to take up Griffin’s challenge Waghcart (1972), who

furthered Griffin’s belief in a rhetorical component by suggesthat in order to conduct useful



and effective analyses of social movements, rhetoricians must bggabandoning historical
and socio-psychological definitions. In fact, he argued, a rhetatefalition is imperative not
only “as an aid to rhetorical studies, but because movementssargialty rhetorical in nature”
(p 86). The same author (1980) also advanced the argument that tralensmeements are
established through the use of confrontational rhetoric — i.e., rhetoric questiomibgsic values
and societal norms — as well as an exchange of rhetoric drettvee agitator and the
establishment, or what Cathcart (1980) called reciprocity @édiical enjoinment in the moral
arena” (p. 272). While not all scholars have subscribed to Cathtiaeory, it helped to create
the illusion that social movement rhetoric was distinct.

The challenge to Cathcart’s suggestion, however, is twofold: Diedé@njoinment is
not unique to social movements, and social movement rhetoric is ni@ditoithe interaction of
rhetoric between the agitator and the establishment. If we corgpaiee to mean that the
recurrence of a constellation of elements is unique to that ethtéy, Cathcart’'s theory falls
short. Studying Johnson’s War on Poverty, Zarefsky (1980) found thattdialeenjoinment is
possible between any two opposing rhetorical forces, whether moveamehéstablishment, or
the President and Congress. Furthermore, Cathcart (1980) believeontlggb“the degree that a
movement is able to continue to confront the system on moral groundsigartler a counter-
rhetoric in kind will it remain a movement” (pp. 271-272). This approacérlooks, for
example, rhetoric used to mobilize participants and alter thepeertéption of members. It also
does not address interaction between the social movements and thesdargty. Ultimately,
movements need to persuade the public to adopt their goals so that tlevpliddegin to

support the movements in pressuring the establishment.



The second scholar attempting to outline specific requirements, prepasdlstrategies
for social movements was Simons (1970), who suggested that reseaicbeld “examine
rhetorical processes from the perspective of the leader of ameovethe requirements he must
fulfill, the problems he must face, the strategies he may adopt to meet thosemeqtii (p. 11).
This approach raises several caveats. First, it assumes lithaio'ements have a clear
organizational structure with leaders and followers. While thig Ioestrue for some of the more
traditional movements, new social movement scholars have argud¢ldelzssumption no longer
holds up (see, for example, Whalen & Hauser, 1995). It is actuallg ghitllenging, for
example, to determine who are the true leaders of the Tga YRénile certain prominent figures
are relatively outspoken in favor of the Tea Party, none of thenydtaslaimed leadership.
Furthermore, focusing all of the attention on the leader agaoreg rhetoric produced by the
rest of the movement. Simons (1970) claimed that the requiremes$ioned could be
addressed only by the leader. Yet, this view does not take into c@atgidevhat happens in
social movement organizations when the movement leader is not pieserixample, under
“requirement one,” Simons suggested that “they must attract, amgigind mold workers (i.e.,
followers) into an efficiently organized unit” (p. 3). Turning to Becen Belt Movement, we
can see how this requirement is problematic. While Wangari Mdadlsabeen the single leader
of the GBM since its inception in 1976, she cannot possibly be at seerplanting ceremony,
nor can she lead each and every nursery. In fact, although the GBMckasralized structure,
mobilization of participants and maintenance of individual villag#stts are left to the villages
(Maathai, 2007). This in turn requires rhetoric to “attract, maintain, and mold rsdlkepeople

other than Maathai. If we were to use Simons’s (1970) theory to &oguwe unique genre of
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rhetorical criticism, we would have to focus our efforts only on l&aeler, and would miss
relevant and necessary efforts by the rest of the movement.

While there certainly was never complete agreement withinie¢he ¢f communication
on what constitutes a social movement, how it functions, and how to istublg matter was
further complicated by the “cultural turn” taken in the early 19@@0balen & Hauser, 1995).
Since then, scholars have spent much time debating the mesitsho$chools of thought rather
than focusing on the rhetorical significance of individual movement efforts.

Overall, the debate can be read as a change from universahdere.g., class and
economic struggle) to particularized demands (e.g., identity catistn and rights). More
traditional social movement scholars have assumed that movemectntrate on achieving
improvement for specific material issues, and that sociafjgiguarises out of economic and
materialistic inequalities (Cho, 2008). Based on Marxist thedhesbranch of social movement
scholarship has studied how social movement rhetoric functions to meomkmbers in their
effort to overcome economic challenges and improve their lives.ddeia movement scholars,
on the other hand, have suggested that a simple improvement istaladisig does not address
underlying, deep-rooted issues of power imbalance. Therefore,draftéalass,” topics of study
should include “identity, race and ethnicity, the body, ethics, neeratechnology, textuality,
representation, gender, globalization, hegemony, resistance, perfe;nmspace and place,”
amongst others (Carleone & Taylor, 1998, p. 338). Thus, understanding theuctcrstof
reality and identity-based topics provides insight into the impawukge has on people’s
perception of themselves in society as well as the creation of power.

Within the Green Belt Movement, elements of both schools of thoughepresented.

Maathai’'s primary reason for creating the GBM was to prowdenen with ways to care for
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their families (Maathai, 2007). Because of deforestation, the \\aasl parched, and women
lacked the resources to improve or at least maintain thestyie. Certainly, fighting for food,
water, and survival is a very obvious economic and materialistie.iSéet, at the same time,
addressing this universal concern automatically led the GBNRkttode identity construction. By
teaching women how to provide for themselves, it also taught tberathink themselves in
terms of the society at large: to develop a greater undemstpodithe place, of the politics
around them, of the patriarchal structures constricting themtfgia@2004b). As such, studying
how the GBM frames social change rhetorically provides the aonwmation discipline with the
opportunity to broaden its approach to the study of social movements, nusyogd the
distinction between old and new social movements.
Research Questions

This study attempts to place the Green Belt Movement wittenctirrent definition of
social movement theory before examining the frame(s) employaetiebsBM as well as its
educational practices. The GBM’s broad approach to social chagyenplemented in response
to the pressing environmental, women’s rights, and economic issue&nyaKThe intent of the
study is to further understanding about the impact and effectivefessh a comprehensive
approach for this social movement in particular, as well asggtsficance for social movement
studies in general. In order to achieve this purpose, the studytlaski®llowing research
guestions:

RQ1: How did the Green Belt Movement’'s frame(s) develop ovehe course of its
existence?The goal of this question is to investigate the development dfahee(s) employed
by the Green Belt Movement. As Kuypers (2009) explains compat contrasting the

frame(s) established by a rhetor in several texts overahese of a designated period of time
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gives insight into the development of those frame(s). Conducting @ateamalysis of major
award acceptance speeches, this study outlines the establigtirftantes in each instance. The
results of each section are then used to delineate the developrttenfraine(s) over the course
of 20 years. The results gleaned from this analysis can illuenihmat Maathai framed the GBM
approach to social change in an effort to increase the acceptability of thatchpproa

RQ2: Do the GBM'’s practices follow critical pedagogical pringples? Relying on a
textual analysis of two manuals published by the GBM, this queastiestigates the practices of
the GBM using critical pedagogical tenets. As previously sugdethe GBM'’s objectives range
from environmentalism to human rights to democracy efforts. If empoerd and the reduction
of oppression are truly at the heart of the GBM'’s efforts, thenduestion should reveal the
movement’s use of critical pedagogical principles.

RQ3: How do the Green Belt Movement’s educational practiceseflect the frame(s)
established?Using the results of Chapter 3 and 4, this question explores wlagttidrow the
Green Belt Movement’s approach to education accords with its appmaobial change as put
forth in the frame(s) established.

RQ4: What insights can be gained from the exploration of th&BM'’s frame and
educational efforts with regard to their applicability beyond Kenya? Because of the often
narrow approach taken by movement organizations, social movementrsdhnaa grappled
with the applicability of social action frames beyond the speaidvement under investigation
(Benford & Snow, 2000). The Green Belt Movement’'s unique approach td shaiage may
decrease these questions and increase potential frame tdahgferedditionally, this question
also addresses how the influence of critical pedagogical prineiplsgategies for education can

advance a movement’s cause. Although education and knowledge constueaal elements
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for a movement’s survival, they are often not overtly articulatefliastioning strategies. The
GBM'’s focus on training and education suggests that being more teert the importance of
education could be beneficial to other social movements as well.

RQ5: What are the consequences of the GBM’s framing and edational practices
for social movement theory?This question attempts to address the challenge of placing a
movement organization within the two dominant paradigms availableegearchers. By
exploring the GBM'’s approach, this study furthers the argumenthbaGreen Belt Movement
does not fit neatly into just one category. Consequently, this sludyinates the limitations
current definitions and classifications of social movements the@ate for the study of social
movement organization. Thus, this study may be able to bridge the gaebedtaditional and
new social movement theory, and may provide a basis for collaboiiovell as a useful
approach to the study of contemporary social movements.
Texts

To answer these research questions, this study relied on twaf sexss, each of which
provides insight into certain elements of the GBM. The firsbb&txts was used to help answer
RQ1 and provide insight into the development of the GBM’s frame(s).this purpose, the
study utilized three award acceptance speeches given by dlienrant’s leader, Wangari
Maathai. The speeches, delivered about a decade apart, spagédy r20 years of the
movement’s activity. These three speeches were chosen amongatiyeginden by Maathai
because of their pivotal nature. The first was given in 1984 on tlasioocof one of the first
awards earned by the Green Belt Movement; the second wasitptese 1993 during the
Science Festival in Edinburgh, Scotland, at a time when Maathai and the @&Mimder heavy

attack by the Kenyan government; and the final oration chosen wathdf's acceptance speech
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for the Nobel Peace Prize in 2004. Although these documents sirtghaathai’'s rhetorical
efforts, they also provide valuable insight into the GBM’'s framof issues. As the
organization’s founder and leader for over thirty years, Maathabéas the source of most, if
not all, of its public rhetoric. Maathai has served as the movesnieatler since its inception in
1977 and is inextricably connected to its activities. In fact, Nded992) has suggested that it
is sometimes difficult to separate the GBM and Maathai becalueer complete immersion in
the movement. Furthermore, as the face of the movement, Maathah&jpsd most of the
movement's discourse since its inception, including the GBM’s pg&ore by international
audiences. Thus, her award acceptance speeches lend valuable intghis development of
the GBM'’s frame(s).

The second set of texts was used to explore the GBM's educgbi@uaices and help
answer RQ2. Both of the documents are manuals Maathai published tibaeldse GBM’s
approach to outsiders. The first manuidie Green Belt Movementas published in 1985; its
specific objective was “to document some facts about the movemémtdbe experience may
be more broadly shared with those interested” (preface). Thisraot served as the foundation
to explore the GBM'’s setup and educational approach because it disthescreation of the
movement as well specific facets of its procedures and objeclihesmanual was chosen for
this study because it is closest available thing to a founding do¢whéhe GBM. Although
Ndegwa (1992) referred to the Green Belt Movement's constitutiomisnstudy about
nongovernmental organizations (NGOs) in Kenya, this founding document daamatblicly
accessed. It stands to reason that many of the principles dbadnssiee constitution were

incorporated in this manual.
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The second document used in this portion of the study was Maathai’'sb20R4he
Green Belt Movement: Sharing the approach and the experi@iie book is an expanded
edition of the 1985 manual in terms of time span and content. Becaubedkisovers a longer
period of time, it stands to reason that it provides deeper insighthe development of the
GBM's educational approach. Additionally, this second edition includese nuw@tailed
descriptions of the early efforts of the GBM, and thus servesigplament or contrast any
findings uncovered in the first section of the analysis.

Again, both documents were published by Maathai. Viewing the GBélysbirough her
perspective could certainly be problematic; but, as alreadyaitedicone of the consequence of
Maathai’s total immersion in the GBM has been the fact thedt rof the movement’s rhetoric
stems from her (Ndegwa, 1992). As the public face of the GBM, ahednsistently shaped the
international public’s image of the GBM through her rhetoric. this consistency that makes
these two texts appropriate choices to answer RQ2, espenidiliyi of the fact that both texts
were published so that the GBM'’s approach could be implementedsaithe globe (Maathai,
1985, 2004a).

Organization of Study

The dissertation is divided into five chapters. The first chapgtifies the topic of study,
discusses the research questions, and briefly describes the metluadl@pproaches as well as
the texts selected for analysis. Chapter 2 explains the methaddltopls utilized for the study
by reviewing the pertinent literature on framing theory &l @as critical pedagogy. Chapter 3
investigates the development of the Green Belt Movement's (syreeeking to answer RQ1.
Through a textual analysis of the three award acceptance spaeehtoned above, this chapter

explores the GBM’s frame development. More specifically, aftenort background is provided,
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each speech is analyzed individually. Once all of the individnalyaes are concluded, the
chapter closes by tracing the development of the frame(s)tloeerourse of the chosen time
span. Chapter 4 provides an answer to RQ2 by examining the GBM’stiedugiactices for

critical pedagogical principles using a textual analysithefGreen Belt Movement's manuals.
Again, each text is investigated separately before broadeclusions about the GBM'’s

education approach can be derived. Lastly, Chapter 5 answers akdearch questions and
offers some insights into their meaning for rhetorical $on@ement scholarship. This chapter

concludes by discussing limitations to the study as well as proposing figaazate.
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CHAPTER 2 - METHODOLOGY

This chapter briefly discusses how rhetorical criticism functimefere investigating the
placement of social movement studies within the confines of rbat@malysis. In addition, this
chapter explains the basic principles behind framing, as wetsasseé in rhetorical analysis,
before providing insights into the procedures used in this study. | #sfychapter describes the
theoretical foundation of critical pedagogy, its utility asal of analysis for social movement
scholars, and the basic tenets used to explore the educationalegrastithe GBM in this
analysis.
Rhetorical Criticism

While traditionally focused on oratory, rhetorical or textual asialys no longer used
exclusively for analyzing speeches. Sillars and Gronbeck (20@bested that this method is
useful for the study of any text concerned with the evaluatioth@fbest use of persuasive
means. “Text” does not refer to a single written speech, btargthing that influences the
values, beliefs, attitudes, and behaviors of the public” (Hunt, 2003, p. 878 case of social
movement study, this includes, but is not limited to, speeches, tégablenails, rallies,
manifestos, and any number of symbolic protest acts, such asngpfayicoats with red paint
(as done by PETA) or shaming police officers by walking up tmthaked (as done by Maathai
and other protesting women). By concentrating on the effectivenetb®e gfersuasive means
utilized, rhetorical criticism can increase awareness of nfiate rhetorical choices and
maneuvers, “so that others might either incorporate them into div@irpractice or shy away
from them” (Zarefsky, 2006, p. 386). While Zarefsky did not refecifpally to the study of
social movement rhetoric in this essay, he did suggest that ‘idadtoriticism can be applied to

anything so long as the object of the criticism is explained by eefss to rhetorical concepts
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and issues” (p. 386). This notion was also supported by Campbell (2006), ogusqgul that
rhetoric is ubiquitous and indigenous, linked to culture, tradition, arglitege. She elaborated
on this idea by defining “rhetoric’ as “the study of language &o@ language shapes
perception, recognition, interpretation and response” (p. 360).
Benefits of Studying Social Movement Rhetoric

The communication discipline’s major contribution to social movementasgp is to
further understanding about the impact and effectiveness of thericheised by social
movements. Most rhetorical scholars (for example, Cathcart, 1972, 18805i1991; Stewart,
1980; Zarefsky, 1980) have agreed that social movements function throrggfagien. This
means that persuasion is one of the dominant tools available to social movement/taelr
goal of social change. As such, examining the rhetoric of somakments is necessary to gain
an understanding of how they shape their strategies of persuasiohi¢geatheir goals. The
lenses used to conduct rhetorical criticism, however, need not ktedino a single
methodological approach. In fact, Campbell (2006) concluded that approachesohhe
appropriate to the character of the rhetoric as well as ulieral context. In proposing a
functional approach to the study of social movement rhetoric, Sté@80) contended that
while the functions are not unique to social movement campaigns, tthdyrther illuminate
how the rhetoric helps to propel or retard the movement. Relyingeomtiitiplicity of lenses
available to them, rhetorical scholars can explore the impattteomovement’s rhetoric. The
rhetorical study of social movements, then, provides a catalogtmins that address anything
from how the movements interact with the establishment (e.g.eBoWchs, Jensen, & Schulz,
2010; Black, 2003), to how the movement help creates self-identity {él@len & Hauser,

1995; West, 2007), to the prescription of courses of action (e.g., Betvats 2010)Framing
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analysis can and should provide such an approach because it is concanaidypwnith the
ways language helps people negotiate and interpret events.

Although there are specific benefits that can be achieved througlyirsj social
movements rhetorically, it is important to recognize their chseiplinary nature. In fact, to
claim that social movements are purely rhetorical in natunergs the interest shown by
sociologists, political scientists, and historians in the developaighe rhetorical strategies. As
Lucas (1980) suggested, “[M]any sociologists how appear to #gaee¢he ultimate success of
social movements depends upon their ability to challenge persuapnegiling thoughts,
beliefs, attitudes and values” (p. 261). Moreover, social movements dspddlya complex
nature that sociological and rhetorical approaches should be seemplementary rather than
oppositional.

Framing

Framing was utilized as the lens through which a textual analysis of therptexts was
conducted to explore the development of the GBM's frame. Becausadka Belt Movement
is involved in a variety of issues, touching on environmentalism, huights, women'’s rights,
education, democracy, and peace, it is crucial to understand how thefr@Bkk its attitude
toward social change, as well as the various elements effads. It is unusual for a social
movement or social movement organization to take such a comprehapgrgach to social
change. Before being able to explore the specific issuesfdiesrid was necessary to investigate
how this frame impacts the movement’'s work and/or effectivendsss, The following section
clarifies the basic principles of framing and how it was utilized irptiesent study.

Based on the theories by Bateson (1972) and Goffman (1974), “framefeg’s to the

way people organize events in the world around them. Goffman (1974) propthedd “



20

definitions of a situation are built up in accordance with principfesrganization which govern
events — at least social ones — and our subjective involvement in them” (pp. 10-11). Thisssugges
that, in addition to classifying information in a way that allgveople to make sense of the
world, the language used to construct the frames influences whaeavand how we see it
(Sillars & Gronbeck, 2001). As Burke (1966) explained, “[E]ven if giwen terminology is a
reflectionof reality, by its very nature as a terminology it must lselactionof reality; and to

this extent it must also function also adedlectionof reality” (p. 46, emphasis in original). That
means that by choosing to select one aspect over another, a risetdredy made a decision
about how he or she desires the audience to perceive the issue.

The most common metaphor used to describe framing is that of a wordpigture
frame (based on Bateson, 1972, p. 188). Depending on the placement, sizde arf dhg
window (or picture frame), a person will have varying views ofséime landscape (or picture).
Framing functions in much the same way by including or excludiiegmation or by describing
an event in certain terms, “inducing us to filter our percepiotne world in particular ways,
essentially making some aspects of our multidimensional yealitre noticeable than other
aspects” (Kuypers, 2005, p. 186). Because it makes complex ideasnmosgeable, this
practice allows us to negotiate and interpret everyday eventsimespersonal setting, in news
reporting, or as a social movement advancing an agenda of change.

Although often used subconsciously, framing becomes a rhetorical device when it i
utilized to influence people’s interpretation of a situation. An analysis of thessedekien
provides an insightful way to understand the impact of rhetoric. Burke (1954) sughested
“[r]hetoric deals with the possibilities of classification inptrtisanaspects; it considers the

ways in which individuals are at odds with one another, or become identified with groups more
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or less at odds with one another” (p. 22). It is rhetoric that is needed to createutioity
division (Brock, 1985). By providing a new perspective, framing allows the rhetor avdiad s
movement to establish identification with audience members, giving them thewpiycid
align themselves with the rhetor or the movement. A rhetor can create thisnspectee by
selecting certain elements of the event and making them more salient thar([tteran,
1993).

Framing needs to occur in such a manner as not to collide witludenae’s perception
of reality. According to Burke (1966), “Any new rationalizatiomust necessarily frame its
arguments as far as possible within the scheme of ‘propedig®ying prestige in the
rationalization which it would displace” (p. 66). This means that wtalmers strive to make the
audience understand a concept differently, they try not to violateuthenae’s perception of
reality to an extent that would lead to alienation and, ultimatejgction of the frame. Benford
and Snow (2000) described the process as follows:

Frame articulation involves the connection and alignment of eventexqetiences so

that they hang together in a relatively unified and compellishiéam. What gives the

resulting frame its novelty is not so much the originality or mesg of its ideational

elements, but the manner in which they are spliced together andaderd, such that a

new angle of vision, vantage point, and/or interpretation is provided. (p. 623)
Because movement organizations such as the GBM attempt to ecadtchange, framing
provides a useful tool to realign audiences’ perceptions so thatfaélein line with the
movement's concerns and goals. At the same time, framingastigularly interesting tool to
study the rhetoric of social movements because of the importapesefasive discourse to the

movements’ effectiveness.

How to Conduct a Rhetorical Framing Analysis
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As suggested above, rhetorical criticism is concerned with the sfuthg effectiveness
of the rhetorical means used by a rhetor. Kuypers (2009) ardpa¢din contrast to social
scientists, rhetorical critics do not approach their object of stuithypreconceived hypotheses,
but let sometimes vague research questions guide their examimd the specific text(s).
Furthermore, a method should be thought of in terms of a perspectigasothiat guides the
analysis rather than a rigid construct that has to be followadh [perspective illuminates a
different element of the complex rhetorical act. Framing analysigdittdas one of these lenses.

Drawing on Burke’s definition of “terministic screens,” OttdaAoki (2002) explained
that “frame analysis looks to see how a situation or event isdideimed” (p. 485). Rhetorical
critics do this by conducting a close textual analysis duringtwthiey investigate the text for
key terms, themes, metaphors, or descriptions of people, ideas, and (&régntan, 1993).
These themes represent a subject of discussion that is fianaepgarticular way. The frames
emerge as a consequence of the analysis. Because this metlwadodggroach functions
inductively and does not rely on a priori categories, critics do not kederehand the nature of
the frames they will find or the number of frames within theatedl act. It is entirely possible,
then, that some situations rely on a singular frame to advhaireagenda, while others employ
multiple complementary or even competing frames. Once the fraa@sbeen uncovered, the
critic constructs an argument about the rhetorical act's impatteffectiveness, using the text
itself as supporting evidence.

Kuypers’s (2006) studgush’s war: Media bias and justification of war in a terrorist age
provides a useful example that can help demonstrate how to condugfpthisftstudy. In his
book, the author explored how mainstream news media reported on Bush's raktat the

War on Terror. For this purpose, the author conducted a comparativeisrsseen the
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content of the president’s speeches and the content of the newssnmreg@ting of those
speeches. Rather than relying on a priori themes or framegekai discerned the frames
through repeated close-textual readings by looking first at tteedpré’s speeches and then at
the media’s reports. Only after discovering the frames ih eallection of texts did Kuypers
compare and contrast the results (Kuypers, 2009). This method derszhghiet although the
media continuously reported on the President’s rhetoric, their framhithg issues changed from
echoing the president’s perspectives to contradicting them andatdlymeven undermining
him. While Kuypers’s inquiry did not constitute a social movemamdystthe same principles
apply.

Procedures

To extrapolate the GBM’s frame(s), framing was used asethadological tool to
conduct a close-textual analysis of the three award acceppaeehes given by Maathai over
the course of 20 years. The time span of the three speeches allogredto show the
development of the frame(s) used. In order to arrive at understaheirtevelopment, though,
each speech was first explored individually, utilizing Entmafh®98) conception of framing,
namely selection and salience.

To begin, each speech was placed in its historical context toethk importance of the
occasion and the award to Maathai and the GBM. Following the Hdas€ription of the
background, the content and structure of each speech was describedvidgshy mentioned,
Kuypers (2009) suggested rhetorical scholars using framing ssmagyngage in it slightly
differently than social scientists. Instead of investigatexts for a priori categories, rhetoricians
conduct close-textual analysis to let sometimes vague résgaestions guide their analysis of

specific text(s). In that regard, framing is a lens througtchviine rhetor views the artifact in
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qguestion. This meant that, although the GBM is engaged in a variespandl concerns,
including environmental protection, women’s rights, sustainable developrdentpcratic
participation, and peace issues, the texts were not read forissass. Instead, each text was
read repeatedly to understand what issues Maathai singled out hnoéagbem. Because
rhetorical framing analysis does not rely on a priori categpthe actual specific content of the
speech speaks to the topics selected by the rhetor. Entman (198%) #rat by selecting certain
topics over others, the rhetor begins to shift the audience’s focusoftent of the speeches
provided the basis for the following framing analysis.

Taking the content into consideration, the object of the framinlysisavas to delineate
how Maathai wanted the audience to view the GBM'’s approach tol sbeiage. This notion
corresponds to Entman’s (1993) second tenet: salience, or making elements more
rhetorically important. This means that rhetors discuss topiosays that suggest to their
audiences how they want them to think about those topics. Of impotianees not only the
space allotted for these themes, but also the potential rhetorical effeetd&scription. As such,
the content of the speech functions to support the framing argumeathdvia language choices
were then scrutinized to illuminate how the themes helped edtahk overall frame(s) of the
speeches. The analysis of the three speeches then servedamtiagion to explore how the
GBM'’s frame(s) have developed over the movement’s existence.

Contributions to the Rhetorical Study of Social Movements

As mentioned in the introduction to this dissertation, framingyarsatan make valuable
contributions to the rhetorical study of social movements. The those promising areas are as
follows: 1) Rhetorical framing analysis can show how the moverstenes to fulfill certain

rhetorical functions. 2) This method helps trace the developmehe ahbvement’s rhetoric. 3)
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Through comparative analysis, insights can be gained into the perceptthe movement by
others, be they the establishment, the media, or the public.

First, framing analysis can show how movements strive to Ifulfksic persuasive
functions as well as provide judgment as to their effectivenasfdify) on Stewart’s (1980)
article, Stewart et al. (2007) argued that social movementritiateeds to fulfill six basic
functions: transforming the perception of social reality; altgtive self-perception of protestors;
legitimizing the social movement; prescribing courses of actmabilizing for action; and
sustaining the social movement. Each of these functions requitabeha@ovement provide its
interpretation of the issue/reality, and their effectiveness miispeon the articulation of
successful frames.

For example, the first function, transformation of the perception aalsoeality, can
reinterpret the past, the present, or the future. Over the courtseexistence, the Green Belt
Movement has touched on all three of these, but for the purpose of eXxamip®cus on how
the GBM framed the urgency of the present. When the GBM fadest, the most crucial issue
was to draw attention to the situation of women in Kenya asasgeib a possible solution: the
fields were erodingiow, women and children wemow malnourished, and streams we@w
drying up (Maathai, 2007). Although the obstacles seemed neaulyriaantable, the solution
was simple: plant trees. As Maathai (2007) put it, “I responded togbds of women. Their
issues were clean water, firewood, wood to build their shelter,haydnieeded nutritious food.
And everything they were asking of, | connected to the environmemt,.l 8ld the women,
‘But we can plant trees.” All of the issues facing the wonreKenya were linked to the felling
of indigenous trees. Hence, the destruction of the natural environrasrthesr GBM's frame in

addressing this persuasive function.
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In addition to showing how frames can help articulate the peveuasctions, this brief
example demonstrates that instead of introducing radically heughts and ideas, the GBM
relied on existing beliefs, attitudes, and values, reflectingddrdnd Snow’s (2000) claim that
a frame’s novelty lies in its ability to provide a new artgl@xisting events and experiences. By
addressing how movements strive to fulfill the persuasive functiarigssccan explore the
construction of the frames and judge their effectiveness based on their accpptantal.

The second major contribution of framing analysis to rhetorical lsamaement studies
is that it helps trace the development of the movement's rhefdns.involves a comparative
analysis of various pieces of movement rhetoric discussed imidssrtation. Since there are
roughly 10 years between each of the three speeches under considerationngotimgiaframes
demonstrates how the movement’s rhetoric has developed and evolvateoyears. This type
of insight is important for rhetorical critics because ibwal them to evaluate how movements
adapt to change and time constraints. Considering that time is ame grfetatest challenges for
most movements (Stewart et al., 2007), scholars and activists edike benefit from
understanding how the frames of successful or unsuccessful movéraeatsontributed to their
survival or demise.

One theory that might be of particular interest in this regattiat of Snow, Rochford,
Worden, and Benford (1986), who suggested that framing in sooia@ments usually occurs in
one of four contextsFrame bridging refers to the linkage of two or more ideologically
congruent but unconnected framEsame amplificatiorhighlights or clarifies an organization’s
principal theme by focusing particularly on its values or EeliErame extensiorprovides
movements with the opportunity to broaden the primary frame bydimg points of view that

are congruent but not yet officially includedrame transformatiorallows the movement to
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reshape old meanings and erroneous beliefs. Although the authors focusedads on
participant mobilization, the four contexts might help to explain iaremdetail how a
movement’s frames change over the course of time and how spaoifienstances require
specific frame adaptations.

Lastly, comparative framing analysis can provide insights ihto gerception of the
movement by others, such as the establishment, the media, and/or theNubh as Kuypers
(2006, 2009) compared a rhetor’s primary rhetoric — President Busheshgse— with the
media’s reactions, social movement scholars can engage in rttee gactice. This type of
analysis can take a variety of forms to answer a vaoétyuestions. For example, a scholar
could analyze the frames constructed by the Tea Party Movemdntompare them with the
frames reflected by mainstream news media, contrast catisernand liberal news media, or
look at the reactions by governmental officials. One could also a@ntpe rhetoric of orators
frequently appearing at Tea Party Movement rallies withréhetions of movement members on
websites and blogs. While the specific questions guiding each ef shedies vary, all of them
are oriented toward understanding how the frames constructed dogi@ movement are
reflected and perceived by the broader society. Considering thal mo@wements strive to enact
social change, understanding how the framing efforts are setbiv society is a crucial element
to success. Framing analysis can therefore help rhetoritals cto answers questions of
perception.

Critical Pedagogy

In order to answer RQ2, a textual analysis of two manualsewrity Maathai (1985,

2004a) was conducted. Utilizing tenets derived from Freire (1970, ahalysis explored

whether and how the GBM'’s educational efforts reflect clitpedagogical principles. The
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following section illuminates some key concepts of critical pega@mnd discusses the specific
element that was applied to this project.

At its most basic, critical pedagogy is a teaching philosoptended to empower the
marginalized and disenfranchised by focusing on the student’s dixpdrience rather than a
teacher-centered and text-based curriculum (Glenn, 2002). By dréwimgthe student’s life,
culture, and language, it allows the subject matter to become mMmeainingful and to provide a
frame for examining sociopolitical constructs confining and opprgsbm student (Freire, 1970;
hooks, 1994; McLaren, 2003). Freire (1970) exposed the traditional educatiotesth 8 a
banking system of education in which teachers deposit knowledge intotstwd¢ghout any
concern for the information’s relevance or usefulness. Instead of adyakmowledge and
equality, this educational system perpetuates existing oppressintures, providing those in
power with the means to keep those at the bottom at the bottom.

Based on Freire’s work, critical pedagogy is derived fromiced and progressive
educational movements aspiring to link democratic principles wansformative action
(Darder, Baltodano, & Torres, 2009). When oppressive culture and hegemegmystified
through a practical educational approach, students become empoweckdrdl] 2003).
Empowerment, for McLaren, meant not “only helping students understandngiage in the
world around them, but also enabling them to exercise the kind of cawgaded to change the
social order where necessary” (p. 85). While McLaren did not atkplimclude social
movements in his discussion of critical pedagogy, social movemgivMs © empower their
members to the extent that they not only understand but also haa@utlage to resist and enact
social change. As such, critical pedagogy provides a usefufdo@xploring the educational

practices of social movements in general and the GBM in paticli terms of this study,
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understanding the educational practices might give insight into dk&isability of the
comprehensive approach to social change the movement employs.

Freire (1970) argued that although teachers are the oppressors in the bankinglisggtem
need to become active participants in education as a libratoycpradooks (1994) suggested
that one of the greatest lessons educators can learn frore Frdiow a “critical privileged
thinker [should] approach sharing knowledge and resources with those... in need” (p. 53):

Authentic help means that all who are involved help each other mutgadwing

together in the common effort to understand the reality which thely ® transform.

Only through such praxis — in which those who help and those who aghedped help

each other simultaneously — can the act of helping becomdr@meethe distortion in

which the helper dominates the helped. (Freire, 1978, p. 8)

Teachers can and should become helpers in the struggle againssmppreut they need to be
aware of the danger of simply paying lip service to engagaxis. Freire (1970) posited that
“only by working with the people could [teachers] achieve anything atith@mtheir behalf” (p.
41). Therefore, it is imperative that teachers leave thess@ams and venture out into the
neighborhoods and streets (Scatamburlo-D’Annibale, Suoranta, & McLa@3§). This
argument also supports the application of critical pedagogy talsnovement studies, because
many social movements occur outside the classroom and thesstabit. The vast majority of
discussions of critical pedagogy, however, have indeed been limited ttoremploy its tenets
in the classroom (e.g., Glenn, 2002; hooks, 1994; McLaren, 1999; Pineau, 2002;kifoyasa
2007). Cho (2008) even argued that, in addition to giving greater weidhietclassroom,
“critical pedagogy is relatively weak in embedding the asialpf education in the structure of
economy and polity” (p. 4). By bringing critical pedagogy into abmovements, activists and

scholars alike can learn to employ critical pedagogicaltipescas strategies for education in an

effort to advance their movement’s cause.
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Despite growing interest in critical pedagogy, there afewaconcerns that need to be
addressed before discussing the particular tenets used in thysi@anBEminist scholars have
critiqued Freire and critical pedagogy as perpetuatingsstaniguage as well as patriarchy and
gender roles (Darder et al., 2009). Hooks (1994) explained that miechkigd’'s sexist language
and perpetuation of patriarchy is rooted in his cultural backgrountheAtame time, however,
she suggested that “Freire’s own model of critical pedagogyemitcritical interrogation of this
flaw in the work” (p. 49). Furthermore, despite sexist tendenEresie’s work is applicable to
women’s groups, such as the Green Belt Movement, because of lugriitean of the subject
position of those most disenfranchised, those who suffer the grasgsit\ef oppressive forces”
(hooks, p. 53), including women.

Ecological critics have argued that critical theory in gdnena critical pedagogy in
particular perpetuate the advancement of Western thought and bgltesising on the notions
of humanity, freedom, and empowerment (Darder et al., 2009). When thases \ale
overemphasized, indigenous knowledge and non-Western tradition lasestbeance. Bowers
and Apffel-Marglin (2004) suggested that privileging of individudletion in the name of
empowerment stands in stark contrast with those societies valimgunity knowledge and
collectivity, and may therefore lead to further alienation of &rbeings from nature. Yet,
addressing this critique, Gruenewald (2003) suggested that oneoisaiotild be place-based
critical pedagogy “that interrogates the intersection betwadanization, racism, classism,
sexism, environmentalism, global economies and other political thgme6). McLaren and
Houston (2004) proposed that critical pedagogues must work alongsidecialimsovements to

cultivate sites for capacity-building and democratization. Anatyzhe GBM'’s educational
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practices can help address the ecological criticism byngiplace-based critical pedagogy with
social movement scholarship.
Procedures

Freire (1970) described three elements needed for criticalgpg@ato occur:
conscientization, praxis, and dialogue. These three elements ugerk as the basis for
conducting the analysis of the GBM’s educational practicesteF(&€970) suggested the first
step in achieving education as practice of freedom has ¢ortseientizatioror, as hooks (1994)
translates it, “critical awareness and engagement” (p. 14).cohiscientization or awakening is
crucial to Freire because the oppressed “identifly] with the oppres they have no
consciousness of themselves as persons or as members of anesbpless’ (p. 46). It is the
moment when a person starts to think critically about the sdlhé/her identity in the political
surroundings that starts the process of transformation (hooks, 1994). Imohagnt, the
oppressed begins to move from an object to a subject. Investigdtengprocess of
conscientization within the GBM can provide insight into strategfesmpowerment for social
movements functioning in non-Western as well as Western circumstances.

The second element Freire considered significapiragis Indeed, conscientization is
never an end by itself but is inextricably joined with prakieoks, 1994): “It is action and
reflection” (Freire, as cited in hooks, 1994). This emphasis on praggests that instead of
passively depositing meaningless knowledge into the students, therteshchdd work to
actively engage students, making knowledge meaningful by drawing ostufients’ lived
experience. Drawing on personal experience, critical pedagibmysafor reflection of that

experience in relationship to the gained knowledge. Ultimately, dbkeaj critical pedagogy is
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to turn the oppressed object into a subject that can take the apfamiion to demand and
enact social change.

Both conscientization and praxis can be achieved through the thirdn¢]ehatogue
where students and teacher are jointly responsible for the prafceissating knowledge. Freire
argued that “knowledge only emerges through invention and re-invetitrmugh the restless,
impatient, continuing, hopeful inquiry humans pursue in the world, with thel\aod with each
other” (p. 72). As such, dialogue can be a liberating practice otie ibppressed are actively
involved in reflective participation.

While critical pedagogy is more often considered a prdctipproach to education and
theory rather than a methodological tool of analysis, Giroux (19&Bs}ridited the relevance of
textual analysis for critical pedagogy. The author suggebtdhrough analysis of educational
practices, the implementation of a critical pedagogy can be adlanbas, applying critical
pedagogical tenets as a methodological tool to the GBM’s nmrmralides insight in the
organization’s educational practices and allows conclusions about their impdddnee>BM’s
approach. Considering the implicit importance of education for so@aéments and the lack of
research in that arena, this study furthers scholars’ unddnsgpof education as a core element

to social movement praxis.
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CHAPTER 3 — FRAMING ANALYSIS
Maathai's Framing of the Green Belt Movement

This chapter delineates the frames used by Maathai in tatdwogt the Green Belt
Movement over a span of 20 years. As discussed previously, fopuhabse, three award
acceptance speeches were chosen, each occurring roughly 10 yeals &aah section of this
chapter, a different speech is analyzed, beginning with MastiRaght Livelihood Awards
acceptance speech of December 9, 1984. This is followed by arsianalythe acceptance
speech for the Edinburgh Medal in 1993 at the Edinburgh International &¢&ientival. The last
speech analyzed is Maathai’'s Nobel Peace Prize acceptance speecenmb&el0, 2004.

To begin, each speech is placed in its historical context to othinenportance of the
occasion and the award to Maathai and the GBM. Next, the contenfractdre of each speech
are described. Because rhetorical framing analysis does iobmeh priori categories, the
specific content of the speech speaks to the topics selectea iiator. As Entman (1993)
suggested, selectivity is one of the crucial elements mifiga as the rhetor begins to shift the
audience’s focus by choosing some elements over others. Descrigingctual topics of
discussion in each speech provides the basis for extrapolating tie($jaadvanced. Finally,
each section concludes with the framing analysis. As previoushyioned, the themes of the
rhetorical act suggest the frame used by the rhetor. As suchgitigial to identify how the
themes help establish the frame(s) of each speech. In terrBhatofan’s (1993) primary
characteristics of framing, this part of the analysis dedls the element o$alience— the most
important and noticeable element(s) described. By making séeneem@t rhetorically more
important, the rhetor suggests to the audience how he or she hemtsotthink about the topic.

Of importance here is not only the space allotted for the contaheasverarching categories
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that specific items fall into, but also the potential rhetorefééct of the description. Again,
because no a priori categories were used, citations from tleehspext itself function as
evidence. After the careful analysis of each speech, thedesbrs of this chapter provides a
summary of findings and an answer to RQ 1.
Right Livelihood Awards Acceptance Speech

On December 9, 1984, Wangari Maathai accepted the Right LivelihooddAinar
Stockholm, Sweden. She shared the award with Imane Khalifeh for dme ptorts in Lebanon,
Ela Bhatt and the Self-Employed Women’s Association in IndiaVdimgfreda Geonzon of the
Free Legal Assistance Association (FREE LAVA) in the ippihes. Though shared, it was the
first major international award for Maathai or the Greert Bielvement. Although the GBM had
been active since 1977 and had begun to draw the attention of some ioriatn@bnors in
recent years, the organization was still operating in relativeuoibg (Maathai, 2007). This
award and the acceptance speech that followed provided Maathai heitbpportunity to
introduce a larger group of people to the Green Belt Movement. As thehanalysis of
Maathai’s acceptance speech gives insight into the workindeseahbvement as represented by
Maathai’s rhetoric.

Background. Often referred to as the “Alternative Nobel Prize” (Plon, 200%,Right
Livelihood Awards were founded in 1980 by journalist Jakob von Uexkull to

recognize the efforts of those who are tackling [the chalemgsv facing humanity]

more directly, coming up with practical answers to challetigesthe pollution of our

air, soil and water, the danger of nuclear war, the abuse of basiahghés, the

destitution and misery of the poor and the over-consumption and spirituatypoi/ére

wealthy. (“Right Livelihood,” para. 2)

Realizing that efforts to meet contemporary challenges often diditnotto preconceived

categories, von Uexkull was frustrated with the Nobel Prize Fowmdatlimitations (Plon,
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2005) and wanted to provide a forum that would publicize and laud thests.efioe concept of
“right livelihood” is appropriate for this award because iergfto the fifth fold of Buddhism,
which teaches that individuals need to find a way to make a witigput doing harm to others
(Lopez, 2001). It also advances the notion that each individual is resgofwilthis or her

actions and their impact on this planet. In that vein, the Rightiho@ Awards stress practical
solutions to global and personal problems.

By 1985, the Award was so renowned that the annual award ceremony began to be hosted
in the Swedish Parliament. Although recipients have received dilgt@areasing monetary
prize (Plon, 2005), the true value of the award is in the publicityfoHatvs. As recipients and
their organizations are exposed to foreign donors that might not cdkenave heard of them,
there is a potential to increase not only monetary donations louinéésnational awareness of
their cause. Thus, the acceptance speech provides the unique oppoduinitsoduce the
audience to the person’s cause and organization. Maathai's 1984 speectivardkge of this
chance by outlining the GBM’s structure and activities.

Content and structure. Because this speech represented one of the first opportuaities t
expose the international audience to the Green Belt Movement, Méathsed on explaining
the GBM’s composition and structure as well as its actividssmentioned above, the Right
Livelihood Awards provide speakers and their organizations with the opggrto reach out to
potential donors. As such, Maathai chose to discuss elements that mtoodlice the activities
of the GBM in a way that would entice the audience to consider supgpdtihe GBM in the
future. With that in mind, Maathai addressed 11 different atessobtential donors might find

of interest.
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Maathai first set up the idea that althousie had officially been awarded the Right
Livelihood Awards, she was not the only one who was involved in the prdpedact, she
contended that she was accepting the award “on behalf ofunideavariety of people (Maathai,
1984, para. 1), and acknowledged the importance of everyone involved in the GBM. Thig shari
of acclaim showed the audience that while Maathai might beubkc face of the GBM, she
was only one small part in a larger effort, an important notiothi®mdevelopment of the frame
in the speech.

Next, Maathai commented on what the GBM does. This sectiondaectias a preview
to the speech. Not only did Maathai describe the GBM'’s basiatgadf tree planting, but she
also provided some basic background information on the philosophical underpiohitiges
organization. Once the audience understood that the basic activigegdlanting was designed
to reverse the adverse effects on the environment caused by humdwy, dlcey could better
anticipate the main argument.

In the next part of the speech, Maathai listed the reasonbddGBM’s involvement in
tree planting. In addition to providing specifics on the GBM, this @ecitontributed
significantly to the frame development. Maathai explained theresafor creating the GBM and
narrated the development of the organization, the people involved, andesmonsibilities.
After addressing the GBM'’s development, Maathai returned tmtigenal idea of this section
and concluded by listing the major reasons for the tree-plantingrgmo “One of the most
obvious results of deforestation and bush clearing is soil erosion” (p88#, 23), which “has
precipitated an energy crisis because wood fuel has become”s@@a@a. 24), which, in turn,
“precipitates another problem: malnutrition” (para. 25). This sedamstitutes the majority of

the speech, having itself 10 numbered subpoints, indicating its impottatieeoverall frame of
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the speech. Clearly, telling the story of the GBM introduced thesaaédiboth to what the group
does and to why it does what it does. At the same time, however, describingiteghaliowed
Maathai to build identification of her audience with Kenyan womeahoagh most of them had
not had to face living without access to sufficient water, fuel, food, or shibksrcould relate to
this existential fear. For many of them, the first instinct was\tito be a desire to help.

Of particular interest in this section of the speech is thepl@asgraph. While Maathai
seemingly was discussing just another area of GBM activitljis section, it did not fit with the
straightforward descriptions of the rest of the speech. Herah®laaiggested that one aspect of
the GBM's involvement had been the promotion of a positive self-ifag@omen. Curiously,
unlike in the other sections, she did not lay out specific elementheoflGBM that had
contributed to this area of interest, nor did she describe how prtlvéh GBM had become
involved. Instead, she used this moment to describe the public standvgmain in Kenyan
politics as well as the scorn women encountered if they condetimadichitations on their civic
participation. Considering the length of the paragraph, this subgsctlearly important to her,
although it was not tied directly into the rest of the speechh@ddlowing framing analysis
suggests, this paragraph seemed to be the beginning of a frame that wasutigttiieught-out.

Starting with next part of the speech, Maathai addressed sevagahatic areas to prove
the GBM'’s success and impact to the audience, such as the orgarszshort- and long-term
objectives (1984, para. 27), the origin of the GBM’s funding (para. b&)use of the funding
(para. 53), and the organization’s cooperation with the Kenyan governfpard. 60).
Interspersed with these more pragmatic areas, however, wexeran® more philosophical
guestions. For example, Maathai addressed why she believedishapproach had worked so

far, while answering the question, “[W]hy did it take women tot $kee green belt movement?”
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(para. 57). All of these sections were again designed to provideténeational audience with
enough information about the GBM to entice potential donors and/or sugptotérecome
invested in the GBM'’s success long after Maathai had finished this speech.

Finally, Maathai concluded by addressing the inevitable quesffhéat of the future?”
(1984, para. 63). She was intent on demonstrating to the audience thaartlo&al award would
be put to good use. She achieved this objective by explaining the imgodheeery human
being’'s involvement in changing the current course of environmentaludgésir and
emphasized the GBM'’s desire to reverse that course assvdll intention to use the financial
award to that end. By stressing the GBM'’s clear plan of actomuging the monetary award,
Maathai implied to the audience that its potential donations would b maod use as well.
While she never specifically asked the audience for donations or sujeotdpic selection and
organization of the speech suggest that Maathai considered thisnmmamepportunity to
advance the GBM'’s cause as well as its approach to social and environmental chang

Frame development In her Right Livelihood Awards acceptance speech, Maathai
framed the possibilities for social and environmental change mstef interconnectedness.
While she never used the term itself throughout the speech, theasetdcthe topics discussed
and the salience placed on certain themes suggest that Maah@dwher audience to
understand the importance of interconnectedness to social and environchenge. Maathai
realized that simply introducing the audience to the GBM would esiltr in lasting change.
Framing allows the rhetor to provide the audience with a different perspecinterpretation of
an issue, subject, or event; thus, Maathai attempted to provide her audience abile salution
to the environmental and social problems facing the planet. Forttersolution starts by

recognizing the importance of interconnectedness.
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To advance her argument, Maathai relied on two claims: (1) understandingptet of
cascading effects and (2) the importance of a global/local approachghbrduhe speech,
Maathai developed each of these elements by making certain themesleote Bhese themes
then became the building blocks for the frame.

Cascading effects. As mentioned above, the vast majority of the speech revolved around
the third section, where Maathai laid out the GBM’s organization, activitiesd@velopment.
She used this section to document the impact of cascading effects, both negative aed positi
advance her frame of interconnectedness, Maathai first needed to makei¢mee understand
that each action results in something else, leading to a trickling effecti® this by focusing
on two themes: (1) the negative effects of cutting down trees indisctatyimand (2) the
positive impact of the GBM’s mundane act of planting trees.

Maathai stressed the importance of understanding the cascafdicty &hen she recited
the commitment declaration used by the GBM before planting trees:

Being aware that Kenya is being threatened by the expansideseft-like conditions,

that desertification comes as a result of misuse of the land by indisdgrutéing-down

of trees, bush clearing and consequent soil erosion by the elear@htiiat these actions
result in drought, malnutrition, famine, and death, WE RESOLVE to savéaodrby

averting this same desertification by tree planting wher@eossible. (1984, para. 7,

emphasis in original)

This pledge explains clearly that a cascading effect is ldesBom a single negative action:
Cutting down trees indiscriminately leads to soil erosion, whicdtisléa drought and in turn to
malnutrition, famine, and death. Although the emphasis of the pledge ikeoeffects of

negative actions, it focuses on the possibilities that open up if the éd@Bthues to fight against
it by planting trees. To this day, reciting this declaratioa rtual at each GBM tree-planting

ceremony because it reinforces the interconnectedness bingl t positive and negative, to its

members (Maathai, 2007). Realizing that one action can have suctinged&! impact, while
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another has the potential to reverse that effect, is the dbegp in understanding the
interconnectedness frame.

Maathai furthered the theme of the negative effects of cudbmm trees indiscriminately
when she later explained in more detail how these elementslated. The way she described
the effects of deforestation allowed the audience to follow the stéips ainain:

One of the most obvious results of deforestation and bush clearthg ®oil erosion.
During the rainy seasons rivers are red with the top soil. lopstsoil leaves behind
impoverished sub-soil which cannot support agriculture and as a resulprimaatction
goes down....

Deforestation and bush clearing has precipitated an energylisasise wood fuel has
become scarce. Fetching of wood and preparation of food for the family
responsibility of the women. And so as wood disappears women and chadilen
further and further from home to look for firewood which may only turn outet twigs
and sticks. Where these do not exist they will turn to agricultesadlue and cow dung.
These are products which should be returned to the soil in order tatmaker for food
production. Burning these breaks the carbon cycle and creates a vigdasirc
agricultural production.

The crisis of wood fuel precipitates another problem: malnutridomoman with little
wood fuel opts to give her family food that requires little eneéagprepare. If she has
money she often turns to refined foods like bread, maize meal, tesotindrinks. A
woman may not appreciate what she must give her family to easaknced diet. That
ignorance, coupled with shortage of wood fuel provides an excddskground for
undernourishment and diseases associated with poor feeding habitsmidinggoeople
are caught up in this situation one can easily have a sickiys@rid a sick society is
unproductive. Unproductive people are eventually pushed down into the world of
underdevelopment. (1984, para. 23, 24, & 25)

While this quotation sounds like a laundry list of items, Maathavelhome the point that the
problem of cutting down original trees went beyond mere environmentalictes; it had

hindered the development of the people and had led to nearly insurmowsetideks. By
spending a significant portion of the speech outlining this negativeadiag effect, Maathai
impressed upon her audience that, while some simple act suchi@g dotvn a tree might seem

relatively unimportant in the grand scheme of things, understatithihghis one simple act was
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irrevocably connected to everything else was crucial in achiesaugpl and environmental
change.

At the same time, Maathai demonstrated the interconnectedndss frositive actions
that the GBM had engaged in, beginning with the mundane act ofnganties. She focused
much of the third part of the speech on telling the story of how the G&ddeveloped and
functioned. It had begun by taking trees to the people, who “claioreghe trees we issued at
public meetings” (1984, para. 12). Then the group had realized that the peegéd to relearn
how to grow trees because they had gotten used to cash crops gottefomore traditional
methods of farming. Once this had been achieved, “the demand $sr riezessitated the
establishment of tree nurseries” (para. 9), which resultetherfeed to train ordinary persons to
become seedling producers” (para. 9) and the decision “to make rsenmgroups our major
target groups” (para. 9). It also led to the decision “to purchasarsgedt a minimal price of
about US seven cents per seedling. This way not only do the ggaupshew and useful
knowledge but tree production becomes income generating.” (para. 14). Again, statatiuste
point that one action leads to another, even within the approach taken®BNtheEach part of
the GBM'’s effort was connected to another, both in the negative inipamorganization was
trying to overcome and in the proactive measures it used to solve its problems.

This notion was well demonstrated when Maathai talked about the peopleed in the
organization in addition to women’s groups. As she stated, “[T]h@atigajor objective of the
green belt movement was to help the needy urban poor of a cegaiafdNairobi. In mind were
the handicapped, school leavers, and the very poor” (1984, para. 17). As Maathaied, the
solution was to hire them as green belt rangers and nursenglatts who after “basic training

would [be] able to nurse the trees and assist the school childteknoEavhom attends a few



42

trees” (para. 17). According to Maathai, this not only provided people iwcome who
otherwise would have had difficulties finding employment, but it algmanded the workings of
the GBM. The nursery attendants helped schoolchildren tend tottreesghoolchildren, in turn,
learned how to take care of the environment. The process thus tgdnaveareness of the
benefits of indigenous trees to those could share that knowledge ifuttire. Furthermore,
Maathai elaborated, “[W]e noted that when the community identifippdrson who could play
this role they would mostly identify a very poor parent whose childray be having problems
with school fees” (para. 18). As a result, Maathai explairesl additional income then allowed
these parents to keep their children in school, advancing their esuaatl possibly improving
their future.

Interestingly, while the pledge recited by the GBM focusesstly on the negative
cascading effects of cutting down trees, in her speech Maatetised the order and focused
first on the GBM'’s positive impact. In terms of basic speech ozgéon, this structure makes a
lot of sense. Most students of rhetoric learn the principles ofapgimand recency in their basic
speech class (e.g., Beebe & Beebe, 2009; Griffin, 2009): Thapbeiraf primacy suggests that
audiences will best remember what they hear first, whilgtheiple of recency supposes that
they better remember the last thing they hear. The éffesitive placement of arguments is in
the middle because audiences tend to recall arguments placed indtle the least. While
Maathai established both positive and negative cascading effedtsilding blocks for the
interconnectedness frame, she wanted the audience to focus on thditesddy social and
environmental change. Because she believed acknowledging intectemess would provide a
potential solution to the problems facing humanity, Maathai wantedhubdleence to see the

effectiveness of the GBM'’s particular approach so that it wouldilbeg to accept the frame
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she offered. Maathai achieved that goal by placing the GRldsstive impact first, as well as
spending more time on this subject than on anything else in the speech.

Global/local approach. The second claim Maathai advanced in her speech was the
importance of a global/local approach. If things were trulg@mected as she suggested, then
change would depend on the involvement of everyone. By arguing fobalipcal approach,
Maathai suggested that the impact of the GBM'’s actions wouldnited if the rest of the world
did not approach change in a similar fashion. Again, she relied onhewmees to stress her
argument: (1) the need for community at the local as well aglobal level, and (2) the need to
accept responsibility at both the global and the local level.

The first theme for this claim can be found in the introduction, evhdaathai
emphasized the importance of community. As previously mentioned, shehisakdment to
highlight the idea that even though she was accepting the Rigdihdod Award, she was only
accepting it for all of those involved in the GBM'’s efforts:

| have not only come on my own behalf, but on behalf of the National Caiwibmen

of Kenya (NCWK), especially the numerous women groups who producérebe

seedlings in the fifty odd tree nurseries, the thousands of schadiechivho plant them

and take care of them under the dedicated leadership of thdieteat have come on
behalf of the green belt staff who give a presence of the movemesrmote places of
our country, the individuals who have planted trees on their plots and ot bhaly

person who has sponsored a tree in any of the green belts. | hagceratson behalf of
the donors who gave us funds to be able to translate our ideas into apregr(1984,

para. 1)

In this introduction, Maathai suggested that this community functiotiedocal level in Kenya
as well as the global level: The GBM'’s achievements to laateonly been possible because of
all the people involved, including farmers in Kenya and donors abroatlolithe financial

support from outside of Kenya, the GBM never would have made itahignfterms of framing

the approach to social and environmental change as interconnestetiedglaathai wanted the



44

audience to see that its role in change was as importahaiasftthe women and farmers in
Kenya who were actually planting the trees.

Maathai emphasized the importance of community not only by mentioliireg the
people who had won this award with her, but also through her languageshthroughout the
speech, Maathai utilized first-person plural pronouns, “we” and “ugfdgoe that change had to
be a combined effort. The only times she referred to herge# o express gratitude in the first
two as well as the last two sentences. Apart from that, sliethisdirst-person singular “I” only
when she addressed the question, “[W]hy did it take women to lstagiréen belt movement?”
(1984, para. 57). Yet, even in this part of the speech, she deferredrowtizehad helped turn
into reality the idea she “was just lucky” (para. 58) to haad. As she detailed, “I think that
women in the NCWK were quite good at pursuing that idea which fong time bore little
fruit” (para. 59). Again, the argument focused on community and tHengmess to work
together rather than individual success. By reiterating this notion of comimMiaigghai allowed
the audience to feel welcome to contribute to the GBM’s causeteplegition of the argument
increased the salience of this particular argument and frame for the audienc

The second building block for arguing for a global/local approach dweanaed during
the introduction, when Maathai mentioned that the GBM had beemtdfpeople] that with a
little bit of help from outside and much will to use their resosii@e their part they can reverse
the trend” of soil erosion, drought, malnutrition, and famine (1984, parah®)sliggested that
a global/local approach would depend on the acceptance of personal i@kfyoos both
levels: local and global.

Support for this idea can be found in Maathai's explanation of why Bl @as

actively planting and growing trees:
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Both bodies [the Kenyan Ministry of Environment and Natural Reseuraed the

Presidential Commission on Soil Conservation and Re-Afforestatierieaponsible for

re-afforestation efforts in the whole country. But we know that few govemtspand less

so in the developing world, can afford the financial and man-power resotgguired to
do what needs to be done. It is necessary for private/voluntary, nomgereal
organizations (NGOs) and individuals to be mobilized to provide attleashan-power

needed in afforestation programs. (1984, para. 11)

While it would probably have been easier to simply blame the goestrior not doing its job,
Maathai argued that because everything is interconnected, weedllto be responsible for our
own actions. In terms of the GBM, that meant Kenyans had to realize thatedgd to become
actively involved in reversing the trends of soil erosion and a#éffects by planting trees. For
the audience, it meant that they need to become active by suppo@BM’s efforts and
accepting its approach to social change.

Although the need for personal responsibility was interspersedgtimatithe rest of the
speech, it was particularly emphasized in the last sectionewhaathai discussed the future use
of the monetary award she was receiving. She began by speakiegsoha responsibility in
more general terms to make the audience understand that it betmigedy to Kenyans, but to
all of them as well. As Maathai contended,

We must continue to care and bother about issues which are not inetyecdoncerned

with the gratification of our physical senses. We are a uniqueaderto the ecosystem

on this planet earth and we have a special responsibility. fosetto whom more has
been given more will be expected then we must embrace ourlggspiansibility which

is more than is expected of the elephants and the butterflieskingrsare that they and
their future generations survive we shall be ensuring the survivalrobwn species.

(1984, para. 64)

Thus, according to this argument, for change to occur, all of humaretiedeo realize that

everything is interconnected and can only be changed if weedlidsponsible for taking action,

even if it does not seem to impact us immediately. This in necessitated an approach to
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change that did not focus only on one area or geographic locatiocornbined the local with
the global.

To emphasize this idea, Maathai concluded her speech by talkimgt the how the
GBM would contribute to change beyond Kenya. As she explained,y&&snnot among the
worst [in terms of environmental destruction] in Africa. And sonagst go beyond Kenya and
help raise awareness in other parts of the Continent” (1984, para. &thdviexplained that the
GBM planned to do just that by using the money of the Right ihwetl Award to “establish a
trust which could be used to provide seed money for the establishm@ogodms similar to the
green belt movement elsewhere in Africa” (para. 66). Indeetll9&®, the Pan-African Green
Belt Network was established, and Maathai and the GBM supported workslacpsg leaders
from other nations the basics of the GBM’'s approach (Maathai, 2007jaclldate these
teachings, Maathai published a manual that explained the philosophy, developmu et icture
of the GBM (Maathai, 1985 & 2004a). By advancing the mission of the GBkbnd Kenya
into other African nations, the GBM actively advances a local agprodemonstrating the
importance of feeling responsible for social change beyond one’s personabbeotpeation.

Gender inequality argument. As mentioned above, the last paragraph of the third section
seems slightly out of context with the overall framing effamtsthe speech. In this section
Maathai focused on the standing of women in Kenyan politics as well as thv@egattions to
those who attempted to improve the political participation of women. I&hgth of the
paragraph suggests that this subject was clearly importanta&thisl, but she did not spend
enough time on it over the course of the speech to warrant an indepdraine. Instead, it

seems to be something that she herself was still articulating.
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Although Maathai did not explicitly state what the GBM had donalitoinish the
unequal treatment of women or to promote their positive self-intagdact of the matter is that
the GBM is predominantly a women’s organization, founded by a wongeot, and employs
mostly women. As such, improving the life of women has always lzecentral concern for
Maathai and the GBM. It stands to reason that this section ajpdech should hint at a future
frame of inequality; however, Maathai seemed reluctant to deutdiogther in this speech. One
possible explanation for this is that at the time, she considtenaale important to focus on the
interconnectedness frame to advance the GBM’s mission of soclagéravironmental change
without losing too many supporters. As an outspoken woman, Maathai padesxced firsthand
how drawing attention to gender inequality can adversely affett pnafessional and personal
life (Maathai, 2007). It is therefore possible that, although she coedideis matter important,
she was not certain that a deeper discussion would not alienateidience and, ultimately,
detract from the main goal of introducing the GBM.

By concluding the speech talking about the GBM’s commitment toibgnts approach
to other nations, Maathai tied both her central claims togetherauBe she and the GBM
recognized the cascading impacts of positive and negative actiormggtrezation was willing
and dedicated to a global/local approach. As such, framing sowaénvironmental change in
terms of interconnectedness had the desired effect: Once peoplstand that each action has
consequences, Maathai implied, it would become self-evident that thetyatso be proactive
and think about these consequences beyond their own horizons. Seeing tusnmeetiedness
would open up possibilities otherwise not acknowledged: Instead of beingiveelrcas an
exercise in futility, tree-planting would comes to be perceived gl possibility for enacting

lasting change.
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“The Bottom is Heavy Too: Even with the Green Belt Movement” -The Fifth Edinburgh
Medal Address

In April 1993, Maathai accepted the Edinburgh Medal, an award givem itedavidual
who has not only proved to be an exceptional scientist or technologist, buwthonkas also
contributed to the social well-being of the community in whichoheshe works (P. Hymers,
personal communication, December 13, 2010). Maathai accepted the awagl adtime of
great personal and political turmoil. In the early to mid-1990s théaavas heavily involved in
democratization efforts in Kenya, and both she and the Green BelinMovdéound themselves
attacked repeatedly (Worthington, 2003). These attacks ranged frorderslas media
campaigns, to physical expulsion from the government-owned officBginobi, to near-fatal
personal attacks against Maathai (Maathai, 2007). In term oGBM’'s activities, this time
represented a turning point as the organization moved from meegalting trees to actively
engaging in political campaigning. As such, Maathai's speeclstvaa light on the framing of
the GBM at this crucial time.

Background. The Edinburgh Medal was first awarded in 1989 in conjunction with the
first Edinburgh International Science Festival (P. Hymers, persmmamunication, December
13, 2010). This festival was the first of its kind in the world, celéhg science and technology
by encouraging people of all ages to discover the wonders ofdHd around them (“About
Us,” n.d). The medal is one of the highlights of the festival, argivisn to a person who not
only has distinguished him- or herself in the sciences, but whm#ehutions have made a
lasting impact on the community. It is this added emphasis on comdribub the social well-

being of the scientist's community that distinguishes the EdinburgtiaMfrom other science
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awards. As Ramphal (1994) explained, “[T]his is not a mini NokbeeRor Science; it is more
like a mini Nobel Prize for Peace limited to scientists” (para, 3).

Maathai received that year's medal because of her applicat®riesttific knowledge in
a community that needed practical, employable solutions. In higlutdtion to the address, Lord
Provost Norman Irons (1994) explained that Maathai’'s “scientiic, dmvironmental and her
social activities have combined together in a manner that haghtrbenefit to hundreds of
thousands and in which she has persevered under both administrative anal timgsat’ (para.
1).

Content and structure. Unlike Maathai’'s Right Livelihood Award speech, this
acceptance speech did not function exclusively to introduce the BateMovement. In fact,
even the award itself seemed rather unimportant. While Maafeaenced her involvement in
science as well as its importance, it was not the centrat tifpihe speech. Instead, Maathai
focused on describing the challenges facing those at “the bofttime pyramid,” as she called
them. Ultimately, this speech was a scathing critique otittemstances that result in poverty
from environmental degradation and highlighted the GBM as a possible solution.

The other major difference from the Right Livelihood Award ataece speech was the
structure. While the previous speech had had clearly labeladrsgdhis one did not. Instead,
Maathai relied on a simple problem/cause/solution pattern. Accotdifgiffin (2009), rhetors
choose this organizational pattern for two primary reasons:ifitke speaker believes he or she
will be more persuasive by explaining how the problem came abmaitsecond, if the rhetor
believes that describing the causes can help the audience seeritiseof the proposed solution.
That Maathai spent the majority of the speech discussingatlses suggests that she believed

her speech would have a greater impact on the audience if theyexygrged to the causes of
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poverty resulting from environmental degradation and, consequently, baghmiore willing to
accept the GBM as a possible solution.

Maathai began the speech by explaining what she considered to peolihem. She
argued that the purpose of people’s lives is to strive for happindskiléiliment, regardless of
their living situations. This is an idea the audience could eaddye to. But, as she pointed out,
most people at the bottom face serious hurdles in attainingaaisagd, more importantly, often
they cannot even meet their basic needs. As such, Maathaiptdte to draw parallels and
differences between her audience and the bottom of the pyramid sioetla@adience could better
identify with frustrations resulting from the challenges the bottom faces.

Maathai identified these challenges as the cause of the praBleandivided them into
three major areas: unequal knowledge of science, environmentatldegn, and the difference
between childhood dreams and reality. The first hurdle Maathai medtiras unequal
knowledge of science. She touched on this subject when she discussrapbse of life as a
journey toward happiness and fulfillment to suggest that scienceoméisbuted to significantly
improving the global quality of life. Considering that Maathai \&wesepting a science award, it
stands to reason that her audience shared this belief. Yet, Massleated there were several
problems with this advancement brought on by science that her audmegbé not fully
comprehend. First, although humans better understood the world, they stibtdidke good
care of it. More importantly, however, the benefits of scienak been distributed unevenly.
According to Maathai, while those at the top could take advantageiasitific advancement,
those at the bottom still viewed it as magical and out of reach.

The uneven distribution of scientific knowledge also plays a role irs¢bend hurdle

Maathai mentioned: environmental abuse. She contended that the ppetbpét the bottom and
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at the top negatively influence the environment: the former fromdaakderstanding, the latter
from greed. Again, Maathai used this section to draw a cletinalisn between the bottom of
the pyramid and the top. While Maathai never said that the raaedigas part of the top, it was
implied.

The third hurdle Maathai described was the difference “betweasityrand childhood
dreams” (1994, para. 12). This was the longest and most involved tepussied in the speech.
To illuminate the importance of this aspect, Maathai reachecdbcwgrtaudience by explaining
that many people are brought up to believe that a good educatios #flewvulfillment of their
dreams. This again was an idea that her audience could identifbggbuse they themselves
had probably been brought up in that belief or impressed the impodaedecation onto their
own children. But Maathai pointed out that, unlike her audience, thodee dbattom then
encounter man-made obstacles that “prevent them from utilisindh mmtiche knowledge,
expertise and the experience they have acquired in their studies the course of their lives”
(para. 12). To illustrate her point, Maathai described own experi&mehad graduated from
college and received an appointment at the University of Nairobi, wsteeethen faced
discrimination because of her gender. Maathai continued with thmpdgaf her experience,
recounting the challenges she had encountered in her marriageebshausas educated and
wanted to continue her work. By telling her own story, Maathai movedisiteission from the
abstract to the specific. Being able to associate avaitethe story made it easier for the
audience to identify with her and, by extension, with the subject of discussion.

Focusing on her own story also provided Maathai with a perfectesego the last
section of her speech, where she presented the GBM as a sdhlgstated that her research

had led her “into environmental activism” (1994, para. 20) and withttiea creation of the
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GBM. In terms of audience effect, it was important for Maatharovide a solution at this point
because her description of the challenges facing the bottom hdy di&kesed significant
discomfort for her audience. As mentioned, Maathai had engaged inficdeiotn-building
strategies, and as such, the audience would want to know what codtthédo alleviate the
problems of those at the bottom. By describing the approach of the, GBdiprovided the
audience with a possible out. They could reduce their discomforhdpggeng in some of the
principles she suggested and by supporting the GBM and similar organizations.

Maathai concluded the speech by impressing upon her audience theamopoof
understanding the disastrous impact the sheer number of the bottom thasptanet. She also
returned briefly to the idea that science might providelatisn to the problems outlined above.
But ultimately, she suggested to her audience that science weutefiective as long humans
did not change their ways.

Frame development.Overall, the content and structure of the speech already suggest
that Maathai’'s primary concern at this point did not lie with thterconnectedness frame
previously advanced in the first speech. Instead, she arguesisita@mic inequality perpetrated
by the top on the bottom was the root cause for the problems faernthird World. Framing
systemic inequality as the cause, she framed interconnectedhes@ssible solution. As
Entman (1993) argued, one of the features of framing is to define m®blEauses, and
solutions. While the previous speech had focused mostly on framing thersotbts speech
concentrated predominantly on the causes of poverty as a consequence rarfinggial
degradation.

Inequality. Maathai relied on two basic claims to develop the inequalitydrgt) that

the bottom contributes to its own challenges, and (2) that the ¢dpngs existing inequality.
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Focusing mainly on the contributions of each group allowed Maathaigiee for a systemic
frame: If inequality is deeply rooted in both groups, then it perrsestery aspect of life.
Discussing the bottom’s part in addition to the top’s role migid bave made her audience feel
less attacked and, by extension, might have resulted in thejptaoce of her message. Again,
each of the claims was supported by a number of salient thdmaeswvere incorporated
throughout the speech.

As detailed above, Maathai used the majority of her speech taeutkquality as the
root cause for poverty and environmental destruction by describing in tetailitdles people at
the bottom face in their struggle for happiness and contentment. Innexgléhese hurdles,
Maathai also argued that certain realities of the bottonribate to the continued inequality
they experience. It is important to note, though, that while Maatim@loyed this strategy to
balance the attacks against the top, she did not necessarily blamedhe bbtee themes are of
particular importance for this element of the frame: (a)aek lof understanding, (b) the
perpetuation of the myth of easy advancement, and (c) the continuateantaih traditional
norms and values.

While perhaps not the most significant theme discussed in the hsplsk of
understanding was nonetheless important to Maathai. She focusedethenteprimarily on
environmental degradation and the bottom’s role in it. Maathai argued that

[tihe resources on the planet earth are not only limited, theglsoddeing degraded. The

people at the bottom of the pyramid do not understand limits to grwdhhey do not

appreciate that as they seek their own happiness and fulfilmentctudy adversely
affect the same resources and jeopardise the capacityuod fygnerations to meet their

own needs. (1994, para. 8)

For those at the bottom, the lack of understanding meant that thegueohto use resources

unwisely, without thinking about the consequences of living in a clos¢éehsyslot only had the
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lack of understanding resulted in unwise use of resources, it lmtedlthose at the bottom to
be misguided in their approach to enacting change. Bechesengjority of the people at the
bottom of the pyramid are both the causes and the symptoms of envitahmegradation”
(para. 10), they often do not see that their long-term behavior chaede teebe part of the
solution. Instead, Maathai argued, “[tlhe majority of the peoplthatbottom of the pyramid
would rather deal with the symptoms because their objectiveshargterm and are directed
towards immediate survival” (para. 20). Repeatedly emphasiziisglabk of understanding
throughout the speech, Maathai suggested that it significantly tmipbople’s ability to move
beyond inequality. By not seeing their own behavior as problematig,afee more likely to
dismiss ideas that would require serious change on their pastichs lack of understanding is a
building block for the inequality frame.

The second theme Maathai made salient with her claim that thenmi®trealities
contribute to the inequality frame is the perpetuation of the mythasy advancement. As
mentioned earlier, the idea of education as a means to advansestates was an idea that the
audience could easily appreciate. Many of them had been toldstdbkildren themselves and
would tell their children the same story. For Maathai, the idaadducation is a savior was a
myth, a fact that became apparent whenever someone atteimptexke it a reality. Maathai
contended,

[m]any of us at the bottom make our children believe that edurcetithe key to a good

job, a good salary and a good quality of life. They believe thatatidacwill get them

out of the bottom of the pyramid and provide comfort without efforteéinss easy
enough because passing examinations and moving to the next gradenneagasily. As
they struggle through school they console themselves with the pbsuseess which
will ensure them a place at the top of the pyramid. If that deygeod good grades and

certificates many of us would have little to worry about. We woweldn the top! (1994,
para 11.)
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While a good education was certainly not the cure-all atofheither, it was much less so at the
bottom. Maathai argued that in reality the myth of easy advamtenas just another element
put in place by the system to reinforce the inequalitiesdfégethe bottom. Once school was
over and grades were earned, people found that the reality was vastbndliffes she explained,

[b]etween reality and childhood dreams are many man-made hurkiles tive people at

the bottom fight against all their lives as they try to overcah@an and to achieve

meaningful development, improve their quality of life and realise datential. These
obstacles prevent them from utilising much of the knowledge, ezpeeind the
experience they have acquired in their studies and in the courseioflives. This
knowledge and experience is supposed to make the journey surer i@ndBrdashere is

a big difference between childhood dreams and the reality giyttaenid. At the bottom

of the pyramid, sooner or later we all learn that. (para. 12)

Maathai implied that by continuing this myth, the people at the bad&inup their children for
failure. Instead of focusing on being able to put their expertisgotml use, the youth still
believed in the easy fix of education and were disappointed and pbume when easy
advancement did not happen. To emphasize her point, Maathai used hereostoriif This
allowed the audience to put a face with the idea and, as suclg maasier for them to
empathize with the problems faced by the bottom.

Maathai’'s story, however, was mostly designed to delineatiashéheme for this claim:
that the continuation of some traditions and norms contributes to petrsnquality because it
creates varying degrees of inequality even among those at tioenb&tor instance, traditions
and norms establish codes of conduct for those at the bottom thatigreedds keep everyone
in their assigned places. These traditional expectations @batest insurmountable obstacles
for women. This section of the speech was given the most spacéabodagon, indicating the
importance of this element of inequality to Maathai. As her diley shows, women face

inequality from all directions. Even if they succeed in obtainingp@dgeducation and a well-

paying job, they have little hope of advancing beyond their initial position. Athisiadetailed,
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[m]obility upwards was too slow. It was as if | did not matternauch as the others.
There was something | did not have and | could not have. The hurdle had rotdimg
with passing examinations, having certificates or being a gooletedt had everything
to do with my gender! (1994, para. 16)
Gender was a factor that for Maathai far surpassed otherrdiecantributing to the inequality
frame. In her experiences, it was a compounding element thatwask even amongst those at
the bottom, designed to create a hierarchy of the bottom. Maathai remembered
Several years later | was in the village of my birth anttbbiod and | was at home with
people who were black like me. | was still not 0.k. This time toughas& my gender that
was the problem. | have since learned that at the bottom ofythenial there are very
strict cultural and religious norms which govern the birth, life aretrdef women in
society. These age-old traditions make the bottom quite heavy. (para. 17)
That Maathai chose to point out how traditions and norms had worked to paddkemto her
traditional and stereotypical gender role was particularly surprisingigering that she knew the
audience saw before them a successful scientist and sodwastasho had just received an
important science award. However, it would also have remindeddhéme impact of continued
traditions and norms on people’s ability to advance their lives. Chameethat members of the
audience had experienced similar situations, such as women who hadldebkay could not be
scientists, or men with a working-class background who had beenh&dhtid no business
attending college, or any of a number of other possibilities. 8\Mdathai tied this theme to the
contributions of the bottom’s realities to the inequality frameyatld have been easy for the
audience to make the leap to investigate how their own circooestamight have influenced
them, leading in turn to their increased appreciation for the fight of the bottanstagaquality.
Although Maathai spent much of her time talking about the contributions of the bottom to
inequality, understanding the impact of the top was more crumighé speech. Because this

speech took place in Edinburgh, Scotland, it is important to rememhethéhaudience was

most likely made up of dignitaries, scientists, Scots, and otheosweuld have been part of
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what Maathai called the top. With regard to the second framanadd in the speech, it was
necessary for that audience to realize their impact on ingguatily through this recognition
would they accept interconnectedness as a possible solution to andiaénvironmental
problems. While Maathai needed to be forceful enough for her audeiget the message, she
also needed to keep her argument abstract enough to avoid alienating them.

Maathai achieved the latter portion of this requirement byniglkbout the top in very
abstract terms. She never referred to her actual audismoerabers of the top, nor did she ever
personally address the audience using the second-personal singatarmptyou.” Instead, she
kept the “top” vague and faceless. At the same time, she wsesdtriongly worded themes to
support her claim that the top was at least equally to blanteedsottom, if not more so. The
two themes she relied on were (a) the greed of the top and (b) their willfulngeora

Maathai suggested that the top contributes to the plight of thenbdty being greedy.
Although Maathai used the word “greed” in her speech to address ankiy's greed impacts
the environment, she did not use the word itself to explain how the ¢ppé&d leads to
inequality. As such, she never told the audience per se that thair \ges a significant part of
the problem. Instead, she implied it by incorporating the ideahetaliscussion about science
and technology. She mentioned that “commercialised science balygenriched societies
which have made scientific discoveries and have been able to appiyatite create new and
efficient tools” (1994, para. 7) and wondered,

[W]ill those who have this know-how be willing to share it wheniieg them the

advantage over the bottom? How can they when with that advantagéhbegp) can

exploit not only their own resources but also the untapped resourcegibgltmthose at

the bottom of the pyramid? (para. 7)

Thus, science in the hands of the top contributes to inequalitypWsalhose who understand

the world better to take advantage of this knowledge. For example, she explained
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the top is blinded by insatiable appetites backed by scietiftaviedge, industrial

advancement, the need to acquire, accumulate and overconsume.... It prdraotes t

lifestyle of those at the top of the pyramid and sells ithasultimate in fulfilment and

happiness” (para. 8)

This then creates an ever-increasing schism between the Ina\vieavee-nots. While Maathai did
not go into detail about the lifestyle people were striving fog, abdience could likely have
identified exactly what it was they could do or have becauseiehce and technology. And
although she did not ask them specifically whether they would b@gvib give up their own
lifestyle to help balance the world, the question was implied.

At the same time, Maathai argued that those at the top apéewsraunwilling to see that
their ignorance can have serious consequences for the entide Ywor as long as we sustain a
pyramid the bottom will continue to gather momentum and may takeé ad with it where it is
always going... the abyss of the bottom” (1994, para. 25). Although she didavade as much
detail for this theme, it runs as an undercurrent throughout the speech.

Looking at the topics discussed in the speech, it becomes apfiaeMaathai felt the
need to make explicit certain notions the audience might not loewprehended otherwise. For
example, she began the speech by explaining how all people sirivappiness and fulfilment.
This, again, was an idea that the audience could easily identify As she suggested, “[W]e
wake up every morning to toil on the resources available to usasavé can realize the goal of
happiness and fulfilment” (1994, para. 2). She continued by pointing outidxphat this goal
is unattainable for the bottom. And not only are happiness and fulfilmgassible to attain,
but “there are not enough resources to meet even our basic nemds”2)p Her decision to be

this explicit suggests that Maathai believed the top to be ighofahe realities the bottom was

facing.
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For Maathai, the challenge with the top’s ignorance becomesemppahen the top is
trying to help. Maathai maintained that

[m]any governments, aid agencies and charitable organisations imeagty in the

symptoms of environmental degradation as they mop up the world. effess and

enthusiasm is demonstrated in dealing with the causes of the génbsigere so willing

to mop up. (1994, para. 10)

Because the top focuses on the symptoms rather than the caussguafity, they are likely to
build schools, suggest education as a solution, and bring in food aid and @ashWhile
Maathai did not mention any of the above specifically, herctahioices alluded to this.
Although she did not fault the top explicitly for the myth of easlvancement through
education, she went to great length to explain to them why educatios rdieallow
advancement for the bottom. The simple fact that she relateowrestruggles in epic detail
suggests that she feared the top still could not understand. thiwagnorance, she believed,
that prevented the top from accepting measures that might tipathece and eliminate the
pyramid.

I nterconnectedness as a solution. In addition to establishing inequality as the root cause
for poverty and environmental destruction, Maathai framed apprecfationterconnectedness
as a first step toward a solution. While less dominant in tpesech, the notion of
interconnectedness Maathai had already established in her Righhdod Awards acceptance
speech was reflected here as well. She reiterated thehdedenvironmental degradation is
brought about by soil erosion, deforestation, pollution and loss of biological diversityearir
systems” (1994, para. 9). But she did not go to great length tdigistavhat interconnectedness

is. Instead, Maathai set up the frame of interconnectedngmstasf a solution by (1) explicitly

calling for a shift in thinking and (2) using the GBM as a practical example.
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That a shift in thinking needed to occur was a notion Maathai advasédin the
speech. As soon as she had demonstrated that the life goal of hapmddsdfillment was
impossible to achieve for the vast majority of people on the planet, she contentted t

more and more people now strongly suggest that we are one sphaihsneeds to be

less arrogant and exploitative against what St. Francis calledrotlrers and sisters in
the wide spectrum of creation. Every other species has a rigiisioand to pursue its
own happiness and fulfilment and has no obligation to homo sapiens. Thessgiemild

assist each other and help each other to achieve the gogbphdéss and fulfilment.

Homo sapiens, by virtue of its higher intelligence and a capfaritove and compassion

should be more a custodian and less the exterminator. (1994, para. 6)

While Maathai here was referring more to our interaction nature than with one another, the
notions behind this part of the speech suggest that her solution regmegdrashift in thinking,
not only with regard to how we treat one another but how wedregtlanet. Recognizing how
all living things on the planet are connected with one anotherngbieed, would have to be a
major factor in achieving any kind of meaningful change, bec#uses greed that was
depleting the resources available.

More importantly, Maathai aligned understanding the importancatefconnectedness
with her primary frame of systemic inequality. According to Maathai,

[soil erosion, deforestation, pollution and loss of biological diversgitylirn are brought

about by political and economic policies and activities which aratdit by greed,

corruption, incompetence and an insatiable desire to satisfy theethflegos and
ambitions of those who wield political and economic power. They areedbaed by
population pressure, international debts and interest rates, low forcegport goods,

commodity protectionism and inevitable poverty. (1994, para. 9)

Because the interconnectedness of all things exacerbates thenppatdused by the systemic
inequality, recognizing that interconnectedness is the first wte@prd a solution. Maathai
wanted the audience to understand that simply implementing tempibxasy for random

problems would not get to heart of the issue. Instead, Maathai néwhedo realize that at the

center was recognition of interconnectedness. She suggested that
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[plerhaps part of the answer lies with man itself. Humans haxeatsess their roles on
this planet, reassess their values, reassess their understafidihg universe and
perception of what constitutes their happiness and fulfilment. Wehaway to reassess
our system of governance and seek security and peace not in adplyraiim a balanced

and harmonious whole. (para. 25)

Clearly, she was urging her audience to reconsider theurd&ttand asking them to engage in a
shift in thinking that would place the utmost importance on interconnectedness.

To help her audience understand what it would take, Maathai describ&BMeas a
practical example. Just as telling her personal story hehgateccomprehension about the myth
of education, the GBM'’s story made the solution more tangible. WhHengabout the work of
the GBM, Maathai explained that one of the fundamental difte® between the GBM and
other organizations was “[tjhe overall objective of the Movement...atee rawareness of
symptoms of environmental degradation and raise the consciousness of tpeapkvel that
would move them to participate in the restoration and the healingeoérivironment” (1994,
para. 20). Focusing on the foundational principles of interconnectedaathai argued that the
GBM began its work by advocating for a shift in thinking. Apprecgthe interconnectedness
of the environment with people’s living situation was crucial to createtefechange.

It is important to note, though, that for Maathai, recognition @raunnectedness was
just a first step in overcoming the problems of poverty and@mviental degradation. Once the
recognition was there, action needed to be taken that would saipigoprimary argument and
provide practical solutions. Describing the importance of the GBM®&-planting program for
the women, she explained, “Without education, capital, political amhoenic policies to
support them they find themselves engulfed in vicious cycles lafitdéng poverty, lost self

confidence and never-ending struggle to meet most basic needs” (E98422). While it was

important to understand systemic man-made inequality as theaws¢ and interconnectedness
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as a first step toward a solution, Maathai also reminded hegrangdthat much more needed to
be done: Rethinking how they did things might just allow them to effect actuajeehan
Nobel Peace Prize Lecture

On October 8, 2004, the Nobel Peace Prize committee announced thatiWwaihai
of the Green Belt Movement in Kenya was that year's Peaze Rureate “for her contribution
to sustainable development, democracy and peace” (“Press Rel2@84,” October 8). She
accepted the award on December 10, 2004, in Oslo, Norway. As wasaugt she gave the
Nobel Lecture in conjunction with the receipt of the Nobel diplomarardal. Because this
represents the highest honor Maathai and the GBM have receivee ttheéaspeech was chosen
as the last to be used for the framing analysis in this chdpf@ovides insight into Maathai’s
framing of social change and the Green Belt Movement during ttpsriemt phase of the
organization.

Background. Based on the last will of scientist Alfred Nobel writtenli895, five Nobel
Prizes are awarded annually (“Nobel Prizes,” 2011). Nobelnkefth of his wealth for the
establishment of a foundation designed to award a diploma, a medal, cash award for
significant achievements in each of the following five categoneedicine, physics, chemistry,
literature, and peace. The Nobel Peace Prize is awardéide“fgerson who shall have done the
most or the best work for fraternity between nations, the abolitioreduction of standing
armies and for the holding and promotion of peace congresses” (Nobikgdais CNobel Peace
Prize,” 2011). Each year a separate Nobel Peace Prize cemmetjuests nominations from
gualified nominators and, after a thorough review process, announcesatfe [gureate at the
beginning of October. Although the other four prizes are administgrégebNobel Foundation

in Nobel's native country of Sweden, he directed that the Peaze Beé given out by a



63

Norwegian committee. As such, the Nobel Peace Prize is sheiize to be awarded during
Nobel week each year and, unlike the other awards, the ceremonyplakesat City Hall in
Oslo, Norway. Since its inception in 1901, the Nobel Peace Prize basméene of the most
important and prestigious peace prizes in the world (Lundestad, 26@1has been given for
work in a wide range of arenas, including humanitarian effortgpeaade movements, advocacy
of human rights, mediation of international conflicts, and arms co(itxabel Peace Prize,”
2011).

Like the laureates before and after her, Maathai was chos@naf competitive field of
nominees because she was considered to best embody the fountiimgsrioutlined by Nobel.
As the committee explained in its press release,

Maathai combines science, social commitment and active polMose than simply

protecting the existing environment, her strategy is to securestaggigthen the very

basis for ecologically sustainable development. She founded tle® Bedt Movement
where, for nearly thirty years, she has mobilized poor womehatda 30 million trees...

Through education, family planning, nutrition and the fight against coomptne Green

Belt Movement has paved the way for development at grass-root Weebelieve that

Maathai is a strong voice speaking for the best forces ina@focpromote peace and

good living conditions on that continent. (“Press release,” 2004, October 8)

In terms of prestige, the Nobel Peace Prize is certainly one of theshigimors anyone could be
awarded. Additionally, Maathai was the first and to date the Afrigan woman to have been
awarded this prize. As such, it stands to reason that Maalénaise was highly anticipated. As
with the Right Livelihood Awards, Maathai’'s immediate audiem@s made up of potential
donors and supporters. In addition, because the Nobel Peace Prize igheneos$t prestigious

awards on the planet, and the speech took place during the newagedn2004, it was safe to
assume that this speech would be broadcast and reported across ¢hdt giadvided Maathai

with a unique opportunity to share the GBM’s success and approach Veitbea-than-usual

audience.
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Content and structure. Much like the first speech covered in this chapter, Maathai’s
Nobel Peace lecture followed a clear structure. Yet, in cstntimaher Right Livelihood Awards
speech, Maathai did not number her various points in this lecture.tiiites she created
divisions between the different portions of the speech by re-addydss audience. The phrase
“Excellencies, ladies and gentlemen” (2004b, para. 1, 10, 26, 41) becsigrefiar to indicate
that she was about to change gears. Each of the four sectionsdcav@adicular content area:
introduction/thanks, the Green Belt Movement and its development, cadtit;y, and
conclusion.

The introduction of the speech served two purposes. First, Maathdledulthe
requirements of an acceptance speech by expressing her gratitide &ward and explaining
the meaning of this award to her and the GBM. Second, this introductitredene for the rest
of the speech by providing a preview of the other two major secfildmes.second section
explained how the work of the GBM was tied particularly to womeights, education, and
democracy efforts, while the third section was a call-taadbr the international community as
well as African leadership.

Maathai’s second section addressed the GBM’s work and its devatbfrom mere tree
planting to democracy efforts. This part was important becaudesdribed the GBM to the
audience, providing them with a clear picture of Maathai’s visiorséoral and environmental
change. As previously mentioned, it is safe to assume that Maatbdience was much more
significant than usual and, as such, provided her with the rare oppotinpgrsuade people
from across the globe. Consequently, this section needed to peavficsconnections between
the various elements of the GBM’s work. Thus, Maathai not only touchéaeorornerstone of

the GBM — tree planting — but connected it to the importance of wamthe organization. She
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focused on their role in African societies: “[W]Jomen are thanary caretakers, holding
significant responsibility for tilling the land and feeding thaimflies. As a result, they are often
the first to become aware of environmental damage as resouomesedecarce and incapable of
sustaining their families” (2004b, para. 12). This painted the picdtiwomen as first defenders
of the environment. Continuing her story about the development of the GBNMhaaarned to
the idea of civic education as a way to help farmers makectin@ections between the
environment, their current living situations, and their politicahding. From education, Maathai
then moved to democratic engagement. According to Maathai, the G&Mexpanded its
activities to include democratic efforts when it became dleat effective stewardship of the
environment would not be possible without democratic space.

Interspersed with the idea of democratic engagement, Maathai addressed the
destruction of cultural heritage and its impact. This was the odyobthe three speeches under
investigation that considered cultural heritage as a sepaste. So far, she had referred to
traditional norms and values as contributing factors in inequalityhisnspeech, however, she
focused on the positive impact of culture on the environment.

She signaled the beginning of the third section of the speech bygaiceaddressing the
audience with the phrase “Excellencies, ladies and gentlemen” (2004b2@g This time,
however, Maathai also used the device to subdivide the sectintasefocus the audience’s
attention. Overall, this section was a call-to-action: Maa#iskied the audience to become
involved in environmental efforts and peace-building. But she attendedfé¢cedi sections of
her audience and emphasized different types of expectationsviovement. Maathai first

focused on the more general need to re-engage with the environment aretl goirthe
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importance of the involvement of humanity itself in this endeavor. Thenfusned to African
leaders and specifically called on them to act:

| call on leaders, especially from Africa, to expand democsgace and build fair and

just societies that allow the creativity and energy of tharens to flourish. Those of us

who have been privileged to receive education, skills, and experiencevemgower

must be role models for the next generation of leadership. (2004b, para. 31, 32)

As mentioned above, the fact that Maathai was the only Afsaanan to have won this award
was of particular importance, not only to her but also to the Afecartinent. It meant that the
world was taking note of the work happening in Africa. Additionally, paNlaathai’s notoriety
was due to her continued engagement in Kenya's democracy effidaisthai, 2007). By
singling out this section of her audience, she reminded Africatedsahat, although great
strides had been made, their work toward democracy and peac@ot done. The time and
space spent on this group suggests that getting her point acosd paxticular importance to
Maathai.

She also separated this portion of the third section from the remadgdesing the
address “ladies and gentlemen” (2004b, para. 35). Although Maathaihisesignifier at this
point in the speech, it was not designed to set up a new topieadnst was meant to draw the
audience’s attention away from Maathai's appeal to Africaddeaand back to the global
audience. Maathai had started the third section by appealing tootikeegeneral involvement of
everyone in environmental and peace efforts; now she returned segmsent of the audience
but provided various groups with more specific ideas for their involvement.

Maathai concluded the speech with a story about a stream that had rurhbydeewhen
she was a little girl. She reminisced,

| would drink water straight from the stream. Playing amongathewroot leaves | tried

in vain to pick up the strands of frogs' eggs, believing they wexgsb&ut every time |
put my little fingers under them they would break. Later, | saw #maiss of tadpoles:
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black, energetic and wriggling through the clear water agamestoaickground of the
brown earth. (2004b, para. 42)

Although separate from the previous section, this conclusion continuedltifer@ction as
Maathai told her audience that “the stream has dried up”.(pdjaand that “the challenge is to
restore the home of the tadpoles and give back to our childremlé efdeauty and wonder”
(para. 43). Ending with such a heartwarming, naturalistic stayye home the urgency of the
GBM’s work as well as the need for global involvement.

Frame development.Exposed to her largest and most diverse audience yet, Maathai
used this opportunity to propose the GBM'’s “holistic approach to developr(942b, para.
40) as a solution to environmental and social problems facingdhetplAs such, she set up the
frame that environmental and social change requires a holdtitos. While the ternholistic
most commonly refers to the medical field and its attemptieéb with the whole person instead
of just treating the physical condition, the term originates fhaism the notion that nature
produces wholes and not parts (“Holistic,” 1989). Keeping both definitiomsind, a holistic
approach to change requires addressing the problems and caudemnsiously. Furthermore, it
entails viewing potential solutions as needing to fit with the wholes provided by natur

Maathai suggested that the GBM'’s approach did so through two key dpgsoét) the
interconnectedness of all actions and (2) the need for a globallgmadach. As in the previous
speeches, Maathai developed these claims by making céreames more salient than others. In
this speech, however, she wove all of the elements togetheratdissithe frame, using the
metaphor of the tree, as will be demonstrated toward the end of this section.

Appreciation of interconnectedness. Although Maathai returned to the idea of
interconnectedness more strongly in this speech than in the previous ppreciaing

interconnectedness served only as a supporting claim in this spe¢as a frame itself. The
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two supporting themes she made salient here were (a) the raising ehesgand (b) the impact
of culture.

Much of the speech focused on describing the development of the GEknis of how
its activities had aided in raising its members’ awared®sit interconnectedness. Maathai
illuminated for her audience how various elements of human action aechcindn are
connected not only to the environment, but to other aspects of sbare, such as women’s
rights, sustainable development, good governance, and democracy. Raiglejspavareness
of these connections is a crucial element in the GBM’s appraoaaliows members to see the
whole picture and take individual actions accordingly. At the same titaathai introduced the
audience to the GBM'’s various activities and its history so tleeydcalso develop a new
appreciation for interconnectedness. By showing how this cornerstahe GBM’'s approach
had worked successfully for the organization and its members, Makgheonstrated to her
audience that a holistic approach was the right course of action beyond Kenya.

The importance of raising awareness became apparent whenaMaated how the
GBM had moved from tree planting to democracy efforts. Fortihd@aawomen’s rights are the
natural extension of tree-planting, civic education the naturahgxie of women'’s rights, and
democracy the natural extension of civic education. Starting vdthreasing the “lack of
firewood, clean drinking water, balanced diets, shelter and income” (2004b 143 the GBM
was automatically pointed to the need of including all of these etiwal concerns as well. For
Maathai, then, social change can happen only when the notion that “<vistalegelopment,
democracy and peace are indivisible” (para. 8) is recognized.rdd¢ognition is possible only

when people are aware of the interconnectedness of the various elements.
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Maathai followed this line of thinking when she talked about the GBM’s move from mer
tree planting to its involvement in civic education programs. cifalenge the GBM faced was
not only that the women did not know the importance of tree plantingeor e to plant trees,
but that they also did not feel responsible enough to take action. As she explained,

[i]nitially, the work was difficult because historically ouegple have been persuaded to
believe that because they are poor, they lack not only capital|doukmowledge and
skills to address their challenges. Instead they are conditiortsgliéve that solutions to
their problems must come from ‘outside’. Further, women did notzeetliat meeting
their needs depended on their environment being healthy and welg@daridhey were
also unaware that a degraded environment leads to a scrambleréer igs®urces and
may culminate in poverty and even conflict. (2004b, para. 16)

Thus, before the GBM could facilitate effective change, the womettede® become aware of
the interconnectedness of deforestation, soil erosion, drought, inequigaldlopment, and their
part in this development. At the same time, Maathai suggesteththatomen had needed to
become conscious of social and political issues beyond the environmaatediication classes
had remedied the situation. As Maathai argued,

[W]e developed a citizen education program, during which people ifidethieir

problems, the causes and possible solutions. They then make connecti@enlibeir
own personal actions and the problems they witness in the enviroamem society.
They learn that our world is confronted with a litany of woesrugiion, violence
against women and children, disruption and breakdown of families, antedisition of
cultures and communities. (para. 17)

Over the course of the classes, the women were able to aiptbkiems and figure out how to
tackle them. More importantly, Maathai suggested that the commhimitynade the necessary
connections to become more politically engaged as well. She clarified that

[in the process, the participants discover that they must beop#ne solutions. They
realize their hidden potential and are empowered to overcome inadigake action.
They come to recognize that they are the primary custodianbemeficiaries of the
environment that sustains them. Entire communities also come to amdetisat while it

is necessary to hold their governments accountable, it is eqodbyrtiant that in their
own relationships with each other, they exemplify the leadershigsvahey wish to see
in their own leaders, namely justice, integrity and trust. (para. 19, 20)
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By raising people’s awareness of the interconnectedness betvieers and impacts as well as
actions and possibilities, Maathai argued, the GBM was improvioglgs willingness to
become more engaged with the environment as well as the paitidadocial processes around
them. Thus, raising awareness was the first building block ablest interconnectedness as an
element of a holistic approach to social change.

Another crucially important element for Maathai was culture #rel restoration of
cultural heritage. While not new itself, this idea had not betcukated to this degree in the
previous speeches used for this analysis. Though Maathai had aoguiaditional farming
methods and the benefits of indigenous trees, she had not yet madal beltilage a separate
theme to advance interconnectedness. Furthermore, during her Edinbeddl &tdress,
Maathai had raged against traditional norms and values that hegjhaneus levels of
inequality amongst those at the bottom, impacting women in parti¢altris speech, however,
she elevated restoration of cultural heritage as “the misisikgn the development of Africa”
(2004b, para. 33). She argued that by rediscovering and accepting the mbsitieats of their
culture, people “would give themselves a sense of belonging, ideatity,self-confidence”
(para. 34). If one remembers the definitionshofistic, this idea is reminiscent of the medical
field’s desire to treat the whole person and not merely the physical conditi@nmmis of framing
the GBM'’s holistic approach as the solution to environmental andl gpolblems facing the
world, raising awareness addressed the physical condition, whileatulestoration added to
treating the whole.

To provide the audience with a specific example, Maathai desdtibedifrican tradition

of using thigi trees to encourage reconciliation. In particular, she codtende
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[u]sing trees as a symbol of peace is in keeping with a widadpifrican tradition. For
example, the elders of the Kikuyu carried a staff fromtthgi tree that, when placed
between two disputing sides, caused them to stop fighting and seekili@tion. Many
communities in Africa have these traditions. (2004b, para. 22)
It was these traditions, Maathai suggested, that needed tmeenbered and restored, because
“[sJuch practices are part of an extensive cultural heritaggch contributes both to the
conservation of habitats and to cultures of peace” (para. 23). This itxpleninded the
audience that cultural heritage was an important element inciguong interconnectedness: It is
cultural heritage that teaches people about the interconnecteoeisgsen themselves and
nature, while also reminding them of practices that encourage pmatereconciliation.
Broaching this topic with the mostly non-African audience was crucial in agiggher vision of
a holistic approach: While she did not explicitly charge thealed developed world with
undermining and ridiculing African traditions, she did suggest thaspihead of Western, or
new, values was having a detrimental effect on other cultures. $peafically, she said that
“[w]ith the destruction of these cultures and the introduction of velwes, local biodiversity is
no longer valued or protected and as a result, it is quickly dedjranld disappears” (para. 23).
While Maathai explicated the environmental repercussions of ldsodjversity, she implied
that the loss of cultural heritage would also lead to dissolutiompbitant societal values.
Appreciating how culture was connected to the environment and the fadwial of societies
was vital in achieving any meaningful change. Restoring thlisiral diversity was part of the
GBM's holistic approach. Specifically, she contended, “[flor thémson, the Green Belt
Movement explores the concept of cultural biodiversity, especiatly nespect to indigenous
seeds and medicinal plants” (para. 23).

It is important to note, though, that although Maathai delineated the restoratidtucdlc

heritage as an important building block for the appreciation of inteectetiness, she did not
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suggest that all cultural elements needed to be preserved. Uatilpeevious speech, Maathai’s
Nobel lecture did not outline specific aspects of culture thatichghate against women or other
groups. But she mentioned that “[c]ulture is dynamic and evobxes time, consciously
discarding retrogressive traditions, like female genital eitih, and embracing aspects that are
good and useful” (2004b, para. 33). By drawing this distinction, she iaditather audience
that she was aware of the obstacles some traditions bring lvaith. tAt the same time, she
encouraged her audience to look beyond these more challengingtia@ind appreciate the
positive impact they could have on development.

Global/local approach. The second claim Maathai used to advance the frame that
environmental and social change require a holistic solution focusedotementing this agenda
across the globe. While Maathai outlined the work necessary on tak lésel when she
described the GBM'’s development, she spent much of the speech aegscribetail what was
expected of (1) Africans and (2) the international community. Mdatbancentration on these
two groups did not indicate that the local level was of less impoet but it did imply that she
believed more work had yet to be done in other arenas. People @tahkeVel usually are much
more accepting of the GBM'’s program than political leadershifhe far-removed international
community, simply because they can see the benefits.

During her introduction, Maathai first suggested that she would highlige need for
Africans to take an important role in this holistic approach. WWdeathai outwardly addressed
her “fellow Africans” (2004b, para. 7) as a whole, her language @ahphat she was calling on
called on African leaders specifically to do their para@dvancing democracy. She called upon
them “to intensify our commitment tour people, to reduce conflicts and poverty and thereby

improve their quality of life... [to] embrace democratic governance, protectamnghts and
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protect our environment” (para. 7, emphasis added). This notion was chflater in the
speech when Maathai outlined the involvement needed to effect ct&mgastated, “I call on
leaders, especially from Africa, to expand democratic spadebuild fair and just societies that
allow creativity and energy of their citizens to flourish” (para. 31).

Although she did not spend significant time on developing this th@énmmnetheless
became clear that outlining the responsibility of Africans andcafr leadership was of
particular importance to her in this speech: They were the ndlyidual group she mentioned
in addition to several elements of the international community. §gested earlier, one of her
reasons for highlighting the importance of Africans might have beemwliktinction as the first
African woman to win the Nobel Peace Prize. This award drewvdinlel's attention not only to
Kenya in particular, but to the African continent in general. ikdhsshe wanted the world to see
that Africans could and would play an integral part in their owreld@ment. The fact that she
seemed to call on African leaders specifically could have beemesult of her own political
fights over the years. While there is no specific evidencénfs in the text, Maathai’s efforts for
democracy in Kenya had been long-standing (Maathai, 2007). Becaukadiad first-hand
experience fighting against dictatorship, she may have wamnteset this stage to call on other
African leaders to continue their commitment to democratic political sgstem

Yet, it would not have been enough if Africans were the only oaesmplement a
holistic approach to change. If the so-called developed world did not cltangeproach to
development, peace, and the environment, no amount of change in Afriggoivgsto make
much of a difference. For that reason, Maathai appealed most Igttonghe international
community and the rest of the world to accept a holistic approadirstAindication of this

required change came during the introduction, when Maathai mentioned,
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In this year's prize, the Norwegian Nobel Committee has plduectritical issue of
environment and its linkage to democracy and peace before the Worltheir visionary
action, | am profoundly grateful. Recognizing that sustainable develapmemocracy

and peace are indivisible is an idea whose time has come. (2004b, para. 8)

Not only did she reiterate the importance of interconnectednedsisinnstance, but more
importantly, she pointed out that most people had not yet recognizedadgection. By
thanking the committee for “their visionary action” (para. 8), Mdaslhiggested that viewing
environmentalism, peace, and democracy as inextricably connectedtilivas revolutionary
idea. This notion was supported by the reactions that followedntimuacement of Maathai’'s
nomination. Many observers were perplexed by the committee’s ctiwte/ear, calling the
Peace Prize a farce because they did not understand how treagptaould facilitate peace
(Bethell, 2004/2005). In mentioning the committee’s extraordinary siegi Maathai
acknowledged that lack of understanding and used the moment to call ondnEnca to
participate in the acceptance and practice of the GBM’s approach.

Maathai also suggested that the international community ne¢aledccept its
responsibilities. She first hinted at this element when she resmbihé challenges the GBM
faced in the beginning, in stating, “[O]ur people have been persuadedieiehthat because
they are poor, they lack not only capital, but also knowledge and skilisstead they are
conditioned to believe that solutions to their problems must come‘fnatside’™ (2004b, para.
16). While Maathai did not explicitly fault the international coamity for this conditioning, she
did imply it. As such, she spent much of the third section of theckpestlining what the

international community must do to advance a holistic approach to envimtainaed social

change.



75

Maathai left no doubt that the international community had to be@mgaged for the
GBM'’s approach to be successful outside of Kenya. Neither logd Isave any room for
hesitation:

In the course of history, there comes a time when humanityllesida shift to a new

level of consciousness, to reach a higher moral ground. A time wheawsdo shed our

fear and give hope to each other.

That time is now.

The Norwegian Nobel Committee has challenged the world taerotne understanding

of peace: there can be no peace without equitable development; amdccdhebe no

development without sustainable management of the environment in a dgrnanch

peaceful space. This shift is an idea whose time has come. (2004b, para. 28, 29, 30)
Not only did Maathai reiterate the importance of a holistic @ggr that appreciates
interconnectedness, but she also added a sense of urgency. Aiitgr @a African leaders,
Maathai listed what various elements of society needed to dadér to achieve peace. It was
this part of the speech that provided that audience with a possiptssesto Maathai’s request
for change. Not only did she ask “governments to recognize th®ftgbcial movements” (para.
36), “civil society [to] embrace not only their rights but also rtiesponsibilities” (para. 36),
“industry and global institutions [to] appreciate that ensuring ecangustice, equity and
ecological integrity are of greater value than profitarat cost” (para. 37), and “young people to
commit themselves to activities that contribute toward achieWieg long-term dreams” (para.
39); Maathai also reminded her immediate audience that “f}teme global inequities and
prevailing consumption patterns continue at the expense of the enviroantepeaceful co-
existence. The choice is ours” (para. 38). To get to the higher groraid, Maathai contended,
everyone must change their thinking about the environment, governance, derglopm
consumption, rights, and much more. As mentioned before, if peace, egualmtit social

change were to be a reality, her audience needed to accepsubtainable development,

democracy and peace are indivisible” (para. 8) and take a “hdigtimach to development”
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(para. 40). This holistic approach could only be achieved if theypeatténterconnectedness
across the globe and acted accordingly.

The tree. Connecting all of these elements was the symbol of the trea. dweng the
introduction, Maathai had already used the metaphor of “seeds &’'€@04b, para. 4) when
she explained the meaning of having won the Nobel Peace Prize:

Although this prize comes to me, it acknowledges the work of coumtiéssduals and

groups across the globe. They work quietly and often without recmgndi protect the

environment, promote democracy, defend human rights and ensure equaliéerbe

women and men. By so doing, they plant seeds of peace. (para. 4)

Throughout the remainder of the speech, the tree became the metagharove together
interconnectedness and the need for global change to establistintiectifiat a holistic approach
was the road to environmental and social change.

Maathai picked up the metaphor of the tree as a signifier fercmnectedness in the
second section of the speech by talking about the GBM’s tree-gaantiivity. At first, “[t]ree
planting became a natural choice to address some of the inili@ineasls identified by women”
(2004b, para. 14). But the tree planting also expanded women'’s rightsséeba “women gain
some degree of power over their lives, especially their socidl economic position and
relevance in the family” (para. 15). It was also the treeldththe GBM to offer civic education
courses because the women did not understand how the trees would hefitubgon. By
understanding the interconnectedness of things, the women of the GBMWM begethink
themselves, and the process of shifting began. Lastly, the tree @ahtieetGBM’s democracy
efforts and culture to women’s rights, education, and environmentalism because

[t]he tree became a symbol for the democratic struggle ily&eitizens were mobilised

to challenge widespread abuses of power, corruption and environmentahagsment.

In Nairobi 's Uhuru Park, at Freedom Corner, and in many patteafountry, trees of

peace were planted to demand the release of prisoners of consanehee peaceful
transition to democracy (para. 21)
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During the struggle for democracy, the GBM not only planted peaes but used these trees to
settle conflicts, remembering the aforementioned tradition of thigi trees.

Although Maathai did not explicitly link this metaphor to the seceotam used to
advance a holistic frame — global involvement — she subtly suggiestdideral importance of
trees to the environment in her conclusion about the stream ofifhada: the stream had dried
up because of deforestation. Maathai implied that if the internatbonainunity began to work
holistically against environmental destruction and social inequatign there was the chance
that this home of the tadpoles could be restored and that we “goweédback to our children a
world of beauty and wonder” (2004b, para. 43). It is clear from thi/giaahat for Maathai,
social change can come only when we begin to shift our thinking andstamttbthe importance
of a holistic approach to social and environmental change. For Maalhaf this can happen
through something as simple and innocuous as planting a tree.

Summary of Findings

Presented with the opportunity of addressing international audidiiedswith policy
makers, potential donors, and supporters, Maathai used her speechestigebffframe both
the need for environmental and social change, and the GBM’s appdlh topic. As the
above analysis has shown, each speech offers significant insightMaathai’s framing
strategies. Thus, following the chronological timeline of the otedl acts furthers the
understanding of the frame development over the course of the movement’s existence.

Because Maathai's Right Livelihood Awards acceptance speech hgafirdst major
international award for Maathai or the movement, Maathai had tohesspeech not only to
introduce the workings of the GBM, but also to bring forth a firstnapt at framing its

approach. The analysis suggests that Maathai concentratededapiteg an interconnectedness
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frame: that is, she argued that understanding the interconnectedragsns and effects is a
crucial step in solving environmental and social problems facing the planet.

To advance this frame, Maathai relied on two claims, each suppgrteevbral themes
represented in the speech. The first claim Maathai made wagasiive and negative actions
both have cascading effects. By describing the GBM'’s actviéiel the people involved in the
movement, as well as the trickle effect of environmental dgetstn, Maathai chose to discuss
topics that would illuminate clearly how intricately connectedheaction is to the next. The
second claim used to support the interconnectedness frame tiedlimgsedfects to a
global/local approach. The audience needed to understand that eackh aftians has
consequences, not only for them but across the globe: that everyon¢onieectsme engaged in
environmental and social change, and that we are all interconnected with one. another

During the Edinburgh Medal address, Maathai took a different approdute $te still
framed interconnectedness as part of the solution, the maybtitye speech focused on framing
inequality as the root cause for environmental and social problenssmEant that, in contrast
to the previous speech, the second speech under investigation relied camte®, ach of them
supported by a number of claims that can be derived from the thelvesscad throughout the
speech.

The more significant frame of this speech was concerned wablis$iing inequality as
the root cause for the problems of environmental destruction and povextyhdi delineated
this frame by making both the bottom’s and the top’s contributionsetguality salient. While
she posited that the top’s contributions were steeped in greedwvidihd ignorance, she
suggested that the bottom’s contributions were more attributaltheitorealities than to their

willing participation. Acknowledging the roles of both groups in ineitpallowed Maathai to
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argue for the importance of accepting interconnectedness asa etement in finding a lasting
solution. It should be noted that Maathai outlined the bottom’s impameating several layers
of inequality and, with them, a hierarchy of the bottom. The mgsbitant of these layers was
discrimination against women, which prevented any meaningful adsasf women in much of
the Third World.

The second frame Maathai established in this speech was thestandeng of
interconnectedness as the potential solution to inequality. As compéatedher Right
Livelihood Awards acceptance speech, Maathai did not spend the majbritye argument
explaining interconnectedness. Instead, she focused her supporting amagmglicitly calling
for a shift in thinking at both the global and local levels. To dematestnow this shift in
thinking could facilitate interconnectedness as a solution, she thee@BM as a practical
example.

Lastly, in the Nobel Peace Prize lecture, Maathai’s imgnof the GBM shifted gears
again. While inequality as a frame had been particularlyfgignt in the second speech under
investigation, Maathai focused this speech on establishing the trhenvironmental and
social change requires a holistic approach like the one used b@BNe In terms of the
supporting claims, this speech is quite interesting: Maathagatd the frame of
interconnectedness established in the previous two speeches to aisg@pgtment, while she
also returned more strongly to the idea of a global/local plan of attack.

In arguing for taking a holistic approach to change, Maathal iderconnectedness as a
cornerstone argument to cement her frame. If people understood hicatéty connected every
aspect of the world is, then, Maathai suggested, our solutions faraoigm would be far more

effective. To support this claim, Maathai relied on two major tlsetheoughout the speech.
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First, she acknowledged that the biggest issue with her vision atapebple had not yet fully
appreciated the importance of interconnectedness and, with thagetidor a holistic approach.
As such, her supporting theme focused on the need to raise awadasesthing the GBM's
activities as proof of the effectiveness of raising awa®n8econd, for the first time Maathai
explicitly mentioned the importance of restoring cultural lhget as an element of
interconnectedness. This theme became important when people stareclading the new way
of thinking as proposed by Maathai. While she asked her audienueréase their awareness of
interconnectedness, she also wanted to ensure that importanbmia@ditisdom did not get lost
and societies did not lose their heritage and identity.

In addition to interconnectedness, Maathai explained that a b@lgtroach requires the
involvement of everyone at the global and local level. While she tee GBM’'s work as an
example of how this approach looks at the local level, she supportedgienent by focusing
thematically on the international community and African leadecth Bf these groups, she
suggested, still needed convincing. For this approach to be succdéissfulwould need to
recognize their role in it.

This analysis suggests that the frame(s) employed byhdiaghanged over the course of
the 20 years under investigation. Yet, although there was a shith, ohtitce content and themes
remained the same. What changed, primarily, was the emphasihdVigplaced on various
elements. Looking at each of the speeches individually has providgghtimsio Maathai’s

framing efforts.
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CHAPTER 4 — PEDAGOGICAL ANALYSIS

Pedagogical Analysis of the Green Belt Movement

The analysis in this chapter answers RQ2 and investigates wkis#h&BM’s practices
follow critical pedagogical principles. For that purpose, two pryaxts were used: (I)he
Green Belt Movementa booklet describing the GBM’s work and organization, written by
Maathai in 1985; and (2Z)he Green Belt Movement: Sharing the approach and the experience
an expanded version of the earlier manual written by Maathapalidshed in 2004. Each text
provides valuable insight into the GBM’s practices through desmmgtof the organization,
activities, and procedures. Using both manuals provides insight into Veéopiment of the
GBM'’s educational practices over time.

Despite the fact that both manuals were authored by Maatlhair rdtan a variety of
GBM members, this circumstance actually provides consistencylwatys available for the
rhetoric of social movement organizations. As already explainedthisialaas been the public
face of the GBM since its inception and, because of her deep shnomén the organization, has
shaped public perception of the GBM (Ndegwa, 1992; Worthington, 2003). MarHicaily,
these manuals were designed to share the GBM'’s approach withkengan audience. Over
the past 30 years, that audience’s perception of the GBM hasshapad predominantly by
Maathai. Thus, instead of being problematic, Maathai’s authorship sé thanuals proves
beneficial.

This chapter is divided into three sections. In the first secti@nptactices found in the
1985 manual are discussed; the second section focuses on the différetwossn the 1985
edition and the 2004 expanded edition; and the third section provides a sumniadingfs

about the GBM'’'s pedagogical approach. The first two sections bagin with a brief
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description of the books and their place in the GBM’s development, faldyen analysis of
the practices described in each text. For this purpose, this chelsron the tenets outlined by
Paulo Freire (1970), who argued that conscientization, praxis, andudaéog all necessary
elements for a critical pedagogical approach. As previoorggitioned, critical pedagogy is a
teaching philosophy intended to empower the marginalized and disdnéeohdy focusing on
the student’s lived experience. According to Freire (1970), dripedagogy involves three
primary elements: conscientization, praxis, and dialogue. Conseigorizis the process of
raising students’ critical awareness about their placemerteirwbrld. Praxis is the tool that
helps in the conscientization process by making knowledge meaningfulpphcable to the
student’s life. Lastly, dialogue needs to occur between allegarivolved to create knowledge.
Exploring the manuals for conscientization, praxis, and dialogue proaidesiswer to RQ2.
While each of these three elements is investigated sepatajyare intricately connected with
one another, and for critical pedagogy to occur, all three must be present.

The Green Belt Movement (1985)

Background and content.Published in 1985, this booklet of 77 pages came in the wake
of Maathai's and the GBM'’s first international award, the HRid.ivelihood Award. As
mentioned in the previous chapter, the award acceptance speeategrdda@aathai with the
opportunity to introduce the GBM to a largely international audienceofutiotential donors.
One of the points she particularly emphasized in the speechhed@SBM’s desire to use the
monetary award in an effort to expand its approach into other Afnedions. This booklet
seems to be a consequence of that desire. In the preface, Maatiianed that GBM members
were often approached to discuss the organization and provide field dexionst and

descriptions of the GBM’s work. As she contended, “it has now becoosssey to document
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some facts about the movement so that the experience may bdnmadéy shared with those
interested. Hence this booklet” (Maathai, 1985, preface).

Not only was the GBM receiving more international acclaim durggdarly to mid-
1980s, but it also became independent of its founding organization, the NGM#ONal
Council of Women of Kenya). As Maathai (1985) explained, the GBidpid growth led to the
decision of registering the movement as a separate saci@884, with the result that “its aim
and objectives can henceforth be pursued independently for the lenaffit (p. 76). As an
independent organization, the GBM needed to ensure its continued growtbf theeways to
spur such growth was to share the GBM’s approach with other sociaments and social
movement organizations.

The development of this manual embodied one of strategies used ®RBkhé¢o achieve
broader acceptance of its approach. Over the course of eight chfaetbai described the
GBM's history, objectives, procedures, achievements, finances, datstrand future.
Additionally, she included the forms used by the GBM to establisengbelts and nurseries.
Much of the same information appeared in several chapterssligtitly different emphasis. It
appears that the manual served two purposes: (1) It allowed thesesiatl in the GBM'’s
approach to potentially replicate it, and (2) Maathai includedgostigh information to address
guestions for those interested in donating to or supporting the moveérhentainalysis focuses
on descriptions of practices and procedures to delineate whether tkef@iBws critical
pedagogical principles.

Analysis

Intended to explain the GBM'’s organization and approach to non-merttetsooklet

gives insight into educational practices used by the GBM tarastvtheir agenda. As previously
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mentioned, Freire delineates thee elements of critical peda@myscientization, praxes, and
dialogue. Each of these elements is explored in turn.

Conscientization. One of the first steps towards empowerment of the oppresdkd is
need to increase their consciousness of their own standing. Ag Ei8i70) argued, “[the
oppressed] have no consciousness of themselves as persons or as mérabeoppressed
class” (p. 46). Thus, to be effective, educational strategiesbauwtveloped that awaken people
to their current situation. During the time this book was writtenGB®’s primary activity was
still centered on the tree-planting program. Consequently, mutte aonscientization efforts of
the GBM focused on increasing people’s awareness of their cammeot the environment.
Additionally, however, an analysis of the booklet suggests that thé¢ && worked to develop
a positive self-image of its primary constituents and members — women.

One of the GBM's first and foremost goals is to make peopleeaofaheir relationship
with the environment and the importance of the trees to their Whse raising environmental
consciousness does not seem to be conscientization in the Fremese, $or Maathai
environmental destruction and political oppression are inextricaltgrcomnected. As she
outlined during the Right Livelihood Awards acceptance speech, one bfsthissues people
need to become aware of is the cascading effects of envircanuestruction: Deforestation
leads to desertification, which leads to a lack of food and wateichwin turn results in
malnutrition and a lack in productivity (Maathai, 1984). Ultimately thenyironmental
destruction perpetuates oppression. While Maathai did not expliciplaia the connection
between deforestation and oppression in the manual, she implied émpyasizing the
importance of trees in people’s lives. In that regard, raising esomnvironmental

consciousness functions as a first step in the conscientization process.
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Maathai (1985) proposed community tree planting as a project “to imgeitiements
and avert desertification” (p. 6). The challenge was to convingpl@ehat tree planting could
provide the solution to their oppression, because “some members abrtimittee were not
impressed by the idea and some even opposed it. They felt it¢tbatdh’'t be done” (p. 6). This
required increasing the women’s awareness of their own livingt®h and their ability to
improve upon it. In the booklet, Maathai (1985) repeatedly referencedetti to “educate
populations on the inter-relationship of environment and other issues” (p‘t@ljromote
environmental education” (p. 21-23) and “to promote soil conservation” (p. 23-24)plargmg
had to be explained on a level that was meaningful to the women, wieight that it had to
relate to their most pressing needs of food, fuel, shelter, and water:

It is known that a shortage of fuelwood indirectly promotes matmrras women are

forced to opt for foods which require little or no energy to premareh a rice, maize

meal, chapattis, bread and tea.

When the only available energy sources are maize cobs, natke,ssisal stocks, weeds

or twigs, women will cook refined rice and maize flour orkengea for children to eat

bread with. Where even these sources are not available women halkel@od hours to
look for wood or use cowdung, thereby depriving agricultural land of bastged

manure. (Maathai, 1985, p. 21)

While Maathai did not explicitly state in this section thaetmdanting was presented as a
possible solution to these very real problems, it stands to readotheh&BM would do so.
Communicated at that level, the message was simple and usefulhrting trees, the women
were told, they would be able to provide their families with incomed ffirewood, and clean
water. Using this rhetorical strategy, the GBM communictdiednessage on a meaningful level
for the women, and the conscientization process started.

Once the idea took root, the NCWK organized its first communigg-ptanting

ceremony. The following pledge has been recited at each GBM tree-planénmpos since:
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Being aware that Kenya is being threatened by the expansideseft-like conditions,
that desertification comes as a result of misuse of the land by indisdgrutéing-down
of trees, bush clearing and consequent soil erosion by the eleam@htiiat these actions
result in drought, malnutrition, famine, and death; we resolve to savermlby averting
this same desertification by tree planting wherever possibf@olmouncing these words,
we each make a personal commitment to our country to save iafitoms and elements
which would deprive present and future generations from reaping theylwich is the
birthright and property of all. (Maathai, 1985, p. 7)
Reciting this pledge at tree-planting ceremonies ensureshihanportance of their connection
to the environment as well as their ability to change thegslis always at the forefront of
members’ minds. Additionally, because the ceremonies are open table gnd take place on
public land, others from the community are also present (Maathai, ITB&b5Yecitation of the
pledge provides the rest of the community with the opportunity to incteegsewareness about
the environment and their relationship with it. As Freire (1970) pgsitiberating education
consist in acts of cognition, not transferrals of information” (p. A)ending and actively
participating in tree-planting ceremonies provides the opportunitguioin acts of cognition to
occur.

The GBM'’s desire to increase people’s awareness of theirtéongrelationship with the
environment can also be seen in its consistent involvement in schoealthaiél985) recalled
that the GBM'’s second tree-planting ceremony took place atetjgest of a headmistress at
Mary Leakey High School. Since then, much of the GBM’s tree ipigmthave taken place on
school grounds. Maathai explained that the GBM hires GreenR@elgers “who assist the
children take care of trees and thereby effectively parteipg@ 63). The students are active
participants in the tree plantings as well as in their long-t&re. This ensures that they develop

an understanding of what it takes to grow trees and the importatreesto their lives. This in

turn means that the children realize at an early age thathbeselves have the possibility to
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change the course of their future by being active particip@anis rather than standing by
passively.

The second issue Maathai raised in the booklet was the NCWi'she GBM's desire
to improve the image of women. Though it seemed less important dvidaghai’s Right
Livelihood Awards speech, the “development of a positive image of wb(d885, p. 17) was
the first short-term goal Maathai mentioned in the book. This prembiplacement suggests that
increasing women’s awareness of their placement in Kenyaretgoaias of the utmost
importance. This notion is supported by several other short-term, goals as “the training of
women as cultivators of seedlings” and “to generate income for women” (p. 20).

Achieving an improved image for women might seem more challgngut because the
GBM was founded as a project of Kenya’s foremost women'eigoe the NCWK — the GBM
had easy access to its target group. In Kenyan society, wonrgasizations have always been
the driving force behind the social aspects of life (Nzomo, 1989; Ugva@a98) and as such
could work as a positive force. As Maathai argued,

the Green Belt Movement, and many other rural projects initiaedvomen, are

exemplary projects not dominated, as men so often claim, by tieerosrof the kitchen,

babies, nappies or sex. They are good examples of female achi¢weheh should

serve at least to encourage women to form a more positive image of thangees, p.

19)

Tree planting was created as an activity to alleviate dheerns of firewood, food, shelter, and
water, all of which are issues women have traditionally been amtevith. But emphasizing
the role women played as part of the solution demonstrated that pdaicipation was
instrumental in improving their own lives and encouraged the women to rethinketiesas his

provided the women of Kenya with an excellent opportunity to engage inieotization.

Additionally, providing women with income through seedling production furttiexis positive



88

self-image because it allows them to contribute to theiritiwed through less traditional but
still acceptable means.

Praxis. As mentioned above, to be considered critical pedagogy, all ¢leernts must
be present. In addition to helping with the conscientization process,BNeHad to provide
praxis. One of the crucial ideas behind critical pedagogy isngdiiowledge meaningful and
applicable to the student’s lived experience. Freire (1970) achievad prais literacy program
by first focusing on vocabulary necessary for the peasant&. wbe GBM'’s praxis centers on
tree planting. Much of this manual described in detail how the GBidtions, but of particular
interest for this analysis are the tree-planting activitresnselves and the establishment of the
nurseries. Each of these demonstrates how the GBM incorporates praxis.

Clearly, planting trees in and of itself is a practicalivéyg, but that does not yet
constitute praxis in a Freirean sense. It becomes praxis when stadeatsively involved in the
creation of knowledge and when this knowledge relates to their livediexpe Freire (1970)
argued that if these conditions are met, then the students caneeimgagflection of this
experience. It is this reflection that turns the object into aestbjTree planting became
meaningful for the GBM members once they could see how the tregisgdpsmpacted their
lives. The digging of the hole and setting of the tree were edissary practical activities, but by
themselves they were quite meaningless. The women had to nmaksorihection between
planting trees and the direct impact the trees would have on lthesr in terms of food,
firewood, shelter, and water. Once these connections were Ineeeplanting provided the
opportunity for praxis. Additionally, Maathai recounted that at spoiet the GBM realized the
need to

establish community woodlands... to enhance the beauty of the compoundsated cr
windbreaks because we had read of many schools whose roofs had beeafblonthe
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wind. On several occasions fatal accidents had indeed been reportestto school

compounds. By planting trees along the boundaries of compounds we wereargncircl

them with narrow strips or “green belts” of trees” (1985, p. 12)

By increasing the safety of school compounds, tree planting inirtbiance related
immediately to the people’s lived experience and moved from irfisignce to providing the
opportunity for praxis. It allowed the community members to takegehaf their lives, moving
them from objects to subjects.

Another element of the GBM’s practice that facilitated maxas the establishment of
tree nurseries. While these nurseries provide an additional insonree for employees, the
establishment itsetfonstitutes praxis. When the GBM first started, seedlings prergded free
of charge by the Department of Forestry (Maathai, 1985). Though tkeé aimservator of
forests “laughed when we told him that we intended to plae€fiftmillion trees,” (p. 11) he still
promised the seedlings. Problems arose when he revoked his decisibareas/ear later. Now
the GBM had to pay for the seedlings, using its meager fundsfeething unplanned. As a
result, the GBM founded its own nurseries. It was another opportingggage the women in
an activity that would diminish their oppression: To gain independencetfrergovernmental
nurseries, the women had to rely on their own experiences and kgew{@de of the practices
that facilitated the meaningful construction of knowledge was thel’&Becision not to provide
nurseries with seeds (Maathai, 1985). Instead, it was sugdbkatdtie “farmers collected seeds
from their neighborhoods. This method encourages the propagation of trebsavehbest suited
to their neighborhood. Experience has already shown that farmexemgrgood at deciding
which trees will best meet their needs” (p. 68). Although farmeensetimes tend to favor non-
indigenous trees that are not as good for the environment, at that stage of the GBbtéssful

establishment of nurseries was an important step. By relyingees that would fulfill their
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immediate needs, the women again took charge of their own lives, mfyeimgobject to
subject.

Dialogue. The last element of significance for critical pedagogylialogue. Dialogue
suggests that the oppressed are actively involved in reflectivecipation; without this
reflection and action, Freire contended, “the word is changed intchdliger, into verbalism,
into an alienated and alienating “blah™ (1970, p. 87). Dialogue is aintantsly ongoing
process, one through which both teachers and students engagearctkation of knowledge.
For the GBM, dialogue was achieved primarily through the followingasures: (1)
organizational procedures, (2) training seminars, and (3) community involvement.

The GBM's organizational procedures facilitated the potentiatliflogue. As Maathai
(1985) explained, although the GBM *“has no rigid rules or opergiiocedures [,] it has
developed a set of broad and flexible guidelines... that evolve around theuograsinvolved”
(p. 25). While the GBM employs promoters who visit different commesiito inform them
about the GBM, the initiative for involvement usually has to coramfthe community itself.
Once the community has decided to be engaged with tree planting, it submitsi@atiapgbrm
to the GBM headquarters. Allowing the communities to take theativg is an important
element for critical pedagogy. It suggests that the GBM doeforce anyone to participate, and
that it does not simply want to deposit knowledge. Instead, the prosgsises a desire for
critical awareness and engagement. One of the reasons for thdskngs was the pragmatic
notion that people would only tend to the trees if they had a vestedsinite them. It would not
help the environment or the people if the GBM simply planted treealbovded them to die. If
people took the initiative themselves, however, the conscieptizpatocess had likely already

begun, and by extension the chances for tree survival would be much higsr.suggests an
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increased interest in continued conversation and engagement. Once anifynemperson took
the initiative, they would be in regular contact with the GBMffstahich provided the
opportunity for engaged learning. It is important to note that cortiansiégself does not equal
dialogue. In fact, Freire (1970) explicitly rejects the notion tii@logue is as simple as
conversation. In that regard, placing the responsibility for ppéticin with the communities is
of particular importance as the communities have to demonstrateléisee for the co-creation
of knowledge.

Throughout the process of establishing a green belt, the GBMdpogommunities with
various checking procedures. Maathai (1985) explained that afteyirappio the GBM,
applicants receive forms with detailed instructions pertainintpeosize and number of holes
needed for the trees. These must be verified by a staff erdoelfiore the applicant can retrieve
the trees from the nursery. Once the trees have been plantbtista checks on them twice
over the course of the following year to ensure survival. While this process ssber detailed,
Maathai contended “the purpose and relevance becomes evident.... béeauseen Belt
Movement is more than just tree planting. It is an educationarence aimed at changing
mental attitudes towards the environment through greater awaremedsistanding and
appreciation” (p. 26). For conscientization to occur, continuous dialoguedslc While the
procedures themselves may not constitute true dialogue in thedfresense, they begin a
conversation that has the potential to develop into dialogue. They peovioigening that allows
the women and the GBM staff to engage in shared learning that otherwise woulot Ideeur.

Since the inception of the GBM, one of its cornerstones has beeatieduand training
(Maathai, 1985 & 2004a). These training seminars are meant not anhcrease people’s

awareness of their relationship with the environment or the impertairnicees to their lives, but
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also to fulfill the very practical goal of teaching properetptanting techniques. As Maathai
explained, “most people seem to have little awareness ohteeneeded between the collecting
of the trees from the nursery site and the time when thest@enly established in the ground
and has become self-reliant” (1985, p. 62). By conducting hands-on traissigrse the GBM
not only ensures the survival of the trees, but engages with memltzedialogue that will allow
them to create mutual understanding: On the one hand, people learn propedy care for the
trees; on the other, the GBM becomes more aware of the challpagple are facing. As such,
the training seminars cover topics such as how to keep livestoak @ how to play soccer
without destroying the trees. The creation of knowledge that oauniag these training
seminars facilitates conscientization by continuously engabgsmgvomen in a conversation that
allows them to rethink themselves.

Another crucially important way for the GBM to engage in dialoggieeommunity
involvement. Tree-planting ceremonies often occur on public land asdcAsare community
acts. Much like the training seminars, tree plantings engagé&sBi in dialogue with its
members, but the added bonus here is the interaction with the wholeuodynms Maathai
explained, “launching a Green Belt is a big affair.... [Itugually an opportunity for dancing,
friendship-building and general community happiness” (1985, p. 28). One efystmaémployed
by the GBM to elevate the importance of the event is to invgaest of honor, “distinguished
citizens, senior government officers and residents” (p. 28). Thisti@athl layer reminds
communities of the importance of reforestation to all leveloofety. At the same time, though,
it gives the community something to be proud of, increasing tinfisance of the event for the

whole village. As a consequence, Maathai argued, the GBM is uStelyested to return for
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more tree planting or other development activities” (p. 28), alloviregn to continue the
dialogue with this particular community.
The Green Belt Movement: Sharing the Approach and the Experience (2004)

Background and content In 2002, Kenya held its first democratic elections since
independence. Although multiparty elections had officially been melld®92 and 1997, during
both of these the Moi regime had tampered with election resultsndeto a continuation of the
status quo (Nasong'o, 2007). During that time, Maathai and the GBM hadneekeavily
involved in democratization efforts and environmental advocacy (Ma&®@4a). This led to
serious clashes with the Moi regime, resulting in the GBREKpulsion from its original
government offices as well as endangering the lives of Maatidhiother activists (Maathai,
2007). Yet, change was achieved when the opposition finally united umeldrahner of the
National Alliance Rainbow Coalition (NARC) that was voted intacefin 2002 (Chege, 2008).
At the same time, Maathai ran successfully for parliamentHe Tetu constituency in Nyeri
district and was named Assistant Minister for Environment, NafReslources and Wildlife.
Additionally, Maathai was nominated for and awarded the Nobel Feaze in 2004 for her
work with the GBM.

In recent years, the GBM had undergone significant reorganizabiough the
implementation of a new strategic plan, making it necessaryldathai to introduce the terms
“Phase I” and “Phase II” for the GBM. As Maathai contended, naficthis book is a record of
the Phase | experience. It mainly focuses on the activitiéBM from its beginning up to 1999
— the year the strategic planning commenced” (2004a, p. 1). Althoudiodkepredominantly
discussed the GBM’s approach, organization, procedures, and valueg Bbase |, Maathai

outlined anticipated changes.
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While Maathai referred to the vastly different politicalcamstances under which the
GBM was now operating, the emphasis of this book was still onnghtre GBM'’s experiences
with others. In the preface she specifically asked her reéméenjoy this book, learn from it,
take the lessons with you and share them.” In terms of content, this book coveradssibjécts
and was divided into similar chapters as the previous edition. Omécagt difference was the
absence of the forms and application letters Maathai had includedt earlier version. Instead,
she spent much more time explaining the GBM’s “overall goalsggadnd projects” (2004a, pp.
33-55). A significant addition was a chapter on the “replication ofGheen Belt Movement”
(pp. 102-110). As an expanded version in both content and time span, this manuksptioi
ideal tool to continue the preceding analysis of the GBM'’s educational gsactic

Analysis. This section investigates the GBM’s practices for consciatmdin, praxis, and
dialogue in the 2004 manual. Exploring this expanded edition provides insitghtthe
development of the GBM'’s practices over time. Of particular ésstefor this analysis is an
understanding of how the approach has changed and how it has stayeddlsnsa the 1985
manual was released.

Conscientization. In the 1985 manual, Maathai had particularly emphasized the GBM’s
efforts to raise people’s awareness about the importance ofcegtiprg their environment as
well as boosting women’s positive self-image. While the 2004 bookreti#cted the same
notions, Maathai spent much more time on elaborating consciousness buiittingggard to
people’s relationship with the environment. In addition, she describe®GBiM's efforts in
advancing conscientization beyond tree planting.

Though Maathai had repeatedly mentioned in the 1985 edition that thesGiel was

to educate people on various elements of their interaction with th@emant, she did not state
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consciousness raising itself as an explicit goal. In thisredgzh edition, it was the first element
she described when she outlined the GBM'’s values and goals. She stated,

Therefore, the overall goal of GBM in Phase | was to remesciousness of community

members to a level that would drive them to do what was righth®renvironment

because their hearts had been touched and their minds convinced — ouiam

notwithstanding. (2004a, p. 33)

This sentiment reflects conscientization in the Freirean s&éhgeeGBM'’s efforts were not about
getting people to plant trees because they were told to, but bebaysvalued it on their own
accord. Freire (1970) argued that “human beiamgsbecause thegre in a situation. And they
will be morethe more they not only critically reflect upon their existelmgecritically act upon
it” (p. 109, emphasis in original). While the GBM certainly wantezimen to engage in tree
planting for environmental reasons, this section suggests that their nootiwetnt beyond it: By
engaging in the GBM, the women not only reflected upon their situatianactively worked to
change it, and as such, the GBM facilitated empowerment.

Maathai echoed this idea later in the book when she discussedn$dearned” (2004a,
pp. 80-88). Of particular interest for this section is Lesson 2: filbgesages must make sense to
the participants” (p. 82). Here Maathai went into more detail on hen&dBM engaged the
women in a conscientization process:

For instance one can ask community members to list the varays that their families

use/d the local biodiversity (e.g. as medicine, for constructionadgitional value- and

spiritual-based ceremonies, as food and fodder). Such participatory sibhssubring
indigenous trees back into communities’ daily lives and helps themrteipe the
environment as a real and living part of their communal life. &feither way is to
discuss the possibility of attracting birds and other animals toagkgiven area, through
reforestation, for the sake of current and future generations. Onbepsuerful but
simple messages are understood, people become convinced and begirattidaké€pp.
82-83)

Not only did this form of discussion make an idea meaningful andamigo people’s lived

experience, but asking the community members to generate the fimpaiscussion themselves,
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they are encouraged to reflect on their situation and the envindenmepact on them. As hooks
(1994) has suggested, conscientization is “critical awarenessngagesment” (p. 14). These
seminars encourage both.

Although Maathai still focused much of her discussion on the involveofembmen’s
groups as well as the impact of the GBM on the lives of womenpiimgy women'’s self-image
seems to have been less important here than it had been irstheiiion of the manual. She
still mentioned that some of the goals of the tree-planting @nogvere “to generate income for
rural women” (2004a, p. 37) and “to demonstrate the capacity of womeevelopment” (p.
39). But the book focused predominantly on the positive impact that ramnsgiousness about
people’s relationship with the environment had on women. For exampleestiented how
women of one particular area told stories about their difficast,pvhen they had to walk many
miles to fetch wood and water. Maathai stated,

[T]oday, however, they proudly tell how they can quickly obtain sufficgemqplies of

wood fuel at no cost since it is now available on their farms.... Téreare grateful and

full of praise for the women because of the wonderful work that lase done for the

community. (p. 24-25)

Though the image of women had been elevated, this change wsentpte as a direct
consequence of the tree-planting activities. It also was secotal#drg positive impact of trees
on the women’s everyday lives.

Maathai did, however, add other areas of conscientization that she hapdewiously
discussed: She emphasized the importance of (1) rememberingot@diknowledge and
indigenous food crops, and (2) civic education.

One of the goals the GBM had added since 1985 was to remind pédpéevalidity of

their conventional knowledge and traditions. While this idea at fieshsdo be in conflict with

improving the image of women, Maathai claimed that
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it was necessary because the cultural values and systeimdiggnous Kenyans were

eroded, trivialized and deliberately destroyed in the process of colonization....

The restoration of positive spiritual and cultural values is imposiace these contribute

towards restoration of individual self-confidence, empowerment and tigdertnis

restoration is also important in the protection of indigenous bicdbgdiversity,

knowledge, practices and wisdom. (2004a, p. 48)

In terms of critical pedagogy, this element is of particulgwortance because conscientization
does not mean forcing the oppressor’'s worldview onto the oppressed. Betprbblem the
GBM tries to overcome by reminding people of their conventional wisdom and the amgeaf
indigenous food crops is the oppression the African continent experiehdbe &ands of
colonial forces. If Kenyans are to be empowered, then re-ingtitiiide about their culture is of
the utmost importance. Freire (1970) argued,

It is not our role to speak to the people about our own view of the world, nor to attempt to

impose that view on them... We must realize that their viewhefworld, manifested

variously in their action, reflects theituationin the world. (p. 96, emphasis in original)
This situation includes the loss of identity and with that, Maatigaieal, the loss of appreciating
traditional farming methods and indigenous food crops. Both, Maathainclmuteare crucially
important if people want to reverse the disastrous effects ofedtftion and desertification.
Increasing people’s awareness, then, is necessary.

Another element Maathai added in the 2004 edition of the manuatiwaseducation.
Although the GBM had always relied on education and training sespinarch of these had
originally focused on increasing awareness about people’s relapongh the environment as
well as teaching proper tree-planting methods. As the organizagimame involved in political
and environmental advocacy over the years, the “GBM establishaitbtacivic education
project” (2004a, p. 47). The topics included governance, culture and spgyijtualiica’s

development crisis, and human and environmental rights. The classea logreal expansion

of the original seminars because they “focused on the linkagegdet@oor governance and
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environmental degradation” (p. 47), “poverty, unemployment, population pressuré
environmental degradation” (p. 48), and “economic justice” (p. 49). As lreire1970) and
Maathai (2004a) claimed, once people start to make connectionsadiad tkeir potential, they
become active. Providing civic education is just another step in the conscientizatessproc

Praxis. Concurrently with presenting additional detail on the conscierdizagiforts,
Maathai also described in greater depth the GBM'’s pradtiegdad led to praxis. Most notable
were her discussions of the rationale for choosing tree plantinglaasvsomething she called
“foresters without diplomas.”

While tree planting is a practical solution, that in and offitk@es not make it praxis in
the Freirean sense. Praxis requires educational practicesagkatknowledge meaningful for the
student’s lived experience. Maathai specifically referrethi® notion in her discussion of the
first lesson learned: “Community development initiatives should asl@@smunity-felt needs”
(20044, p. 80). She reiterated the idea that tree planting beban@BM’s primary activity
because it addressed the communities’ immediate needs for food, steier, and firewood.
At the same time, she explained that the GBM “uses tredtipjaas an entry-point into
communities since the trees meet many felt needs of romaincinities” (p. 80). While she had
hinted at the importance of making tree planting meaningful inptieeious edition of the
manual, she was more explicit in this edition.

Furthermore, tree planting as an activity can be meaningfutanstitute praxis only if it
is fully understood by the entire community. In this case, thisrseto literal understanding
based on language or translation issues. The Nation State i Kemprises 42 different ethnic
groups in addition to significant minorities of Arab, South Asian, and Earogescent (Chege,

2008). Although English and Kiswabhili are the official languages)yntd the illiterate or semi-



99

literate women the GBM works with are more fluent in theirwegatongue (Maathai, 2004a).
This adds a significant challenge because a lack of understandiognedans that any
information shared or discussed becomes void and meaningless. iMagitaaned that “to
increase efficiency at the local level, the ten-step procedaseranslated into local languages”
(p. 41). In addition, seminars are held in “the language most stakehahdknstand” (p. 96). In
terms of praxis, this effort to overcome the linguistic challemgiécates the GBM'’s desire to
engage its members on their level, demonstrating critical aesseof the women’s lived
situation.

Maathai expanded on her discussion of the establishment of treziesitlsy women’s
groups. As the previous section analyzing the 1985 manual suggeststatiistenent of the
nurseries themselves constitutes praxis because it requiredothen to rely on their own
knowledge. But in that edition, Maathai had not elaborated on why the rwbatketo rely on
their own knowledge. In this expanded edition, Maathai described whataBbd ‘Goresters
without diplomas.” When the GBM first decided to establish its owrseries, it “organized
seminars to which government foresters were invited to teach #iesbaf tree nursery
management to the women” (2004a, p. 27). Unfortunately, these semnoaexd less than
helpful because the foresters insisted on using technical tewndiscussing specialized tools
the women could never afford. Then, as Maathai described it, “the wonmgledi¢do do away
with the professional approach to forestry and instead.... use tlgiiotnal skills, wisdom, and
plain common — and perhaps women — sense” (p. 27). When the women reliedr awithe
knowledge, tree planting became just another agricultural activity,as farmers they had

plenty of experience looking for seeds, and growing and transpdasgiedlings. Realizing the
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importance of their own abilities allowed the women to shed anotyr d& oppression, adding
to the process of conscientization through praxis.

Dialogue. Again, the last element Freire (1970) emphasizes is dialdgueugh the
details given in this expanded edition of the manual, Maathai provided mare insight into
how dialogue contributes to conscientization as well as praxis.

Maathai emphasized the importance of making the message meaniagfthe
participants. In that section, she specifically described topiesGBM has used to increase
people’s awareness of the importance of trees to their liveseXample, “one can ask
community members to list the various ways that the famums/d the local biodiversity”
(2004a, p. 82). It is this form of dialogue that leads members ioatlsit engage with their
situation. Instead of providing the answer, the GBM encourageseitsbers to scrutinize their
environment and living circumstances. Freire (1970) assertettdleatialogue not only invites
critical thinking but depends on it. Thus, this form of dialogue leadsnscientization and with
that increases the chances for education as libratory practice.

The same strategies were used by the GBM during its @tldcation training seminars.
Instead of imposing others’ perceptions of the world, the subjectsaission evolved around
those relevant to participants. Maathai contended “the semind&ish wvere interactive in
nature, ensured that the experiences and concerns of the participanesl fthe basis for
discussion and recommendations” (2004a, p. 47). This provided participamis sd@fe space to
air their grievances and a support structure that could help thenlag possible solutions. In
terms of critical pedagogy, providing this safe, dialogic placatal because “those who have
been denied their primordial right to speak their word must first reclaimghisand prevent the

continuation of this dehumanizing aggression” (Freire, 1970, p. 88). Thus, thésGiBN
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education seminars fall within the realm of critical pedagbggause they encouraged true
dialogue, allowing participants to reclaim their place in the world.

Maathai discussed how the dialogue encouraged by the GBM'scpsaculminated in
praxis. While the seminars provided a formalized space for dieJadpey were not the only
instances in which dialogue occurred. In fact, often the co-creaftibmowledge encouraged by
true dialogue happens on a community level. For example, one ofotieequences of
eliminating the training the women were receiving from govemnaidoresters when they first
established tree nurseries was the need to translatengxistowledge about farming into
survival strategies for tree seedlings. As Maathai explaifig¢the women quickly became very
innovative and used techniques that would have been completely unacceptatdéessional
foresters.... Twenty years down the road, the women have gained mdsyaskiltechniques
that they continue to share among themselves” (2004a, p. 28). Knowletigeathgained by
engaging in dialogue is still shared and adapted as new informatprocessed. Encouraging
the women to rely on their common, or women, sense started a ptoaeaawed the women
to discuss possible solutions and share experiences.

But dialogue also leads to praxis on an organizational level. Otleegbrinciples of
critical pedagogy is the idea that both the oppressed and the oppressdents and teachers,
learn from the each other and are, thus, liberated. Tree plamihgidac education seminars
would not have constituted true dialogue unless the participants haddesomething new. In
her 1985 manual, Maathai had already mentioned that as a consequéneeseminars, the
GBM had incorporated topics such as how to keep livestock awaydeedliings and how to
play soccer without destroying trees. Issues such as #nsseduring everyday life, and they

need to be accepted and acknowledged for critical pedagogy to brtue 2004 edition of the
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manual, Maathai explained that GBM staff also took away muehter lessons from the first
several years. She suggested that listening to the women ndear ithat the GBM needed to
expand beyond tree planting: “With time, other projects were tedtito address needs either
arising out of the tree-planting campaign or in response to nawiroamental and/or
developmental needs” (2004a, p. 34). The new projects included civic educatiaa\acacy.
Both of these now-important elements of the GBM arose as a cemaeqaf people’s shifted
perception of the work around them.
Summary of Findings

From the analysis of the first (1985) manual, it seems cledrthe GBM engages in
strategies that fall within the realm of critical pedagoggnigages in all of the tenets outlined by
Freire throughout most of its processes. Through educationalseftod GBM encourages
conscientization among its members, with regard to both theiioredatp with the environment
and the self-image of women. Many of the activities and sffoely on praxis immediately
relevant to members’ lived experience, while organizational droes, seminars, and
community involvement invite continuous dialogue. Although this analysis has exhesiole of
the tenets separately, the repeated references to the GBtiWisies of tree-planting ceremonies
and education suggest that all of the elements work in conjunction, anadfeator that the
GBM's practices are critical pedagogical.

Yet, despite the fact that this analysis seems to suggesthth&BM uses a critical
pedagogical approach, the insights gained from the first maneidilmited. Because the booklet
summarized the GBM'’s historical development and its procedures aactiog$ on a limited

number of pages, and spent 24 of its 77 pages on the forms used, muct detaitgtion — for
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example, of how conscientization was achieved in terms of peoplEi®ns to the environment
— was lacking.

The analysis of the 2004 manual supports the previous results of the 108al:nTde
GBM engages in practices that are designed to propagatalcpgdagogy. Analysis of the
newer edition supports the notion that although the GBM has been engagedicad
pedagogical practices from the start, its strategies érgv@nded and evolved over time. Maathai
still discussed many of the same practices as she had in theer8&%H, but elaborated on each
of them in much more detail. This provides a better understandingwothe practices work to
empower people. By describing the particular strategies ussageme participants in dialogue,
Maathai provided insight into the conscientization processes. She walpbasized the
importance of consciousness raising, something that had only beerdaitudethe previous
edition. Furthermore, Maathai was much more explicit with regardnaking knowledge
meaningful and relevant to the participants’ lived experience dsasvataking it understandable
so that praxis could in fact occur. Lastly, in describing the giedoGBM staff and members
engage in, Maathai drew clear connections between all of thecpsaof the GBM. It becomes
apparent that although conscientization, praxis, and dialogue havérémted separately in the
analysis, they all are interrelated.

The GBM not only incorporates all of the elements listed byr&rdiut in the 2004
manual all of the elements worked jointly to demystify the hegerr&tniictures that continued
to oppress Kenyans. While Freire (1970) focused his educationakedfoliteracy programs for
Brazilian peasants, Maathai and the GBM identified environmentéludésn as a systemic
problem resulting in the oppression of Kenyans in general and womenioulgartBy drawing

the women’s attention to the problems resulting from deforestatien,GBM engages in
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conscientization. The goal is for women to rethink not only theaticglship to their literal
environment, but also their overall standing in society. Plantimg tesults in the realization of
their own potential to overcome their situation, not only in terms@fiding for their families,
but also with regard to improving their societal standing. While thetipal activity of tree
planting is of the utmost importance to the GBM, at the heartsohpproach is increasing
people’s awareness to their possibilities. As Maathai (2004&stéahe GBM views individual
and communal empowerment as an important aspect of development bidause many
cases, the mind-set from which people begin to realize theintmte(p. 38). This attitude,
paired with practices that reflect the tenets outlined byd;rsuggests that the GBM is engaged

in critical pedagogy. Further detail on the significance of this findingorgigeed in Chapter 5.
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CHAPTER 5 — DISCUSSION

Using the results of Chapters 3 and 4, the discussion in this csaptes to answer the
research questions asked in Chapter 1. Each question is consideredkoltowing the answer
to RQ5 is a discussion of the limitations as well as recommendations fordtudres.

Research Questions

RQ 1: How did the Green Belt Movement’s frame(s) developver the course of its
existence?In Chapter 3, the frames established by Maathai in each tfridne speeches under
investigation were analyzed by examining the topic selecéiengell as the salient themes used
to establish supporting claims. This current section provides concliehons the development
of the frames over the course of the time period selected and, thus, answers ke@Q1odether,
the three speeches build on each other to lead Maathai to fralB&ks holistic approach as
the solution to environmental and social problems. This conclusion cderived from tracing
the development of recurring frames and themes over the course of the 20 years.

Kuypers (2009) suggested that rhetoricians can glean the madtioBamation about a
rhetor’s framing efforts by comparing how themes and framevewwler the course of time.
The idea of interconnectedness presents just such an opportunity. Biatswtea was not just
present but had prominent placement in each of the speeches, ittetasaison that Maathai’s
framing of the GBM and its approach centered on the notion of interciecimess. What
changed over the course of the three rhetorical acts were eéheergs used to establish
interconnectedness, as well as its status compared with otinenan elements. This change in
status suggests frame re-articulation efforts on Maathai’s part.

Maathai’'s Right Livelihood Awards speech revolved around the ideaathattions,

good and bad, are inextricably connected to each other, and that all aeoptsanected to each
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other and, thus, need to get involved. Because the speech represeateaf the first
opportunities to introduce the GBM to a largely international audience, itrwaigaldor Maathai
to focus the speech on establishing the GBM’s foundational princip&refore, she framed the
speech in term of interconnectedness so that the audience would ubetbet
interconnectedness undergirds every aspect of the movement’s egtiBiti explaining in depth
the cascading effects of positive and negative actions, Maathaded the audience with clear
evidence, repeatedly using verbs such as “precipitates” and “nataes5 which suggested the
connection of one action with another. Maathai wanted the audience nottondge
interconnectedness as the foundational principle behind the GBM, but toiafgpieas crucial
to finding a lasting, effective solution. To do this, she establishedhekd for a global/local
approach. Again, if the audience could be made to realize that ¢heinsa— good or bad — had
consequence a world away, then perhaps they would be more wilemgage in practices that
would limit lasting damage.

While interconnectedness was presented as the foundational principee @BM in the
first speech under investigation, its status was already Igligatluced during Maathai’s
Edinburgh Gold Medal Award acceptance address in 1993. While thehsgtdecontained the
same important elements of interconnectedness, the GBM’'s watka global/local approach,
their arrangement suggests that Maathai was beginning to adiemaven larger frame. First,
interconnectedness took a back seat to the frame of inequallitg asot cause for the problems
facing the planet; and second, while the solution was stilléfidaim terms of interconnectedness,
much of the last section of the speech set up the GBM’s approacprastical example for the
solution. Previously, the entire Right Livelihood Awards speech had baeout

interconnectedness, and the GBM’s work had merely provided evideataethonstrated social
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connections. This time, Maathai focused on establishing the inequahtyge fand setting up the
GBM'’s holistic approach as the solution. If the audience couldpadcequality as the cause,
then they might be willing to accept the GBM'’s use of interconnectednesd a$ tharsolution.

By providing the audience with a clear cause for global problemathdiaasked them to
take the importance of interconnectedness to heart by recogrtzinglity to their own lives.
Yet, achieving acceptance of interconnectedness as the solugjmb&b problems posed one of
Maathai's most substantial rhetorical challenges. Framing th@ldwin terms of
interconnectedness is not necessarily an idea that many peepiellang or able to take for
granted. Entman (1993) and Kuypers (2006) argued that framing ngproniges the audience
with a different perspective of the event, subject, or item; thei rhetor is successful, the
audience accepts this new angle as theirs, abandoning other idead, Maathai’'s frustration
might have been the result of continuously observing failed gldloatseto overcome the power
and development imbalances on the planet. At the same time, altihheuGiBM was successful
in Kenya during the 1980s and 1990s, its efforts to expand the approachhetoAfican
nations was often hindered (Maathai, 2004a), reiterating the opallehreframing people’s
perceptions.

The most significant framing development occurred in MaahBibbel Peace Prize
lecture in 2004. Whereas interconnectedness had been framed as the sothe previous two
speeches, it was relegated to a theme in this rhetoricataitte same time, the GBM'’s holistic
approach had graduated from a supporting theme to the dominant frarmedetieiopment
suggests Maathai believed that the audience had come to accepmpbetance of
interconnectedness, and that the time had come to amend the Bemierd and Snow (2000)

explained that a new frame tends to build on existing attituddsbaliefs, and does not
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necessarily introduce radically new ideas. Instead, rhetorsma&eis known, rearrange it, and
arrive at a slightly different conclusion. Maathai still used shene elements to describe the
GBM that she had used for the past 20 years, but she recognizdfl th@atimportance of
interconnectedness had gained acceptance, then her argument could evolvextdeiiel n€his
next level was the idea that the GBM'’s holistic approach could prahelesolution to the
problems the world was facing. This strategy falls into lim what Snow et al. (1986) called
frame extensiara strategy that provides movements with the opportunity to broadgmithary
frame by including points of view that are congruent but not ofyciacluded. The notion of
holism is congruent with the idea of interconnectedness, but sodarohdeen at the forefront
of Maathai’s previous framing efforts. Because it fit with dnigjinal concepts, it was less likely
that the audience would reject the new frame.

One of the reasons why Maathai might have felt comfortable tim$ new approach lies
in the significance of receiving the Nobel Peace Prizdf.itBuring her address, Maathai
repeatedly referred to “the visionary action” (2004b, para. 8) oNtiteel Committee, because
by awarding the prize to her it had “placed the criticalessf environment and its linkages to
democracy and peace before the world” (para. 8). In its presases(“Press release,” 2004,
October 8), the Peace Prize Committee argued that it had chizsahai and the Green Belt
Movement because of the

contribution to sustainable development, democracy and peace. Peaaghoddpends

on our ability to secure our living environment, Maathai stands atdahedf the fight to

promote ecologically viable social, economic and cultural developmeKienya and

Africa. She has taken a holistic approach to sustainable develophanémbraces

democracy, human rights and women'’s rights. She thinks globally and acts locally.

If one of the most prestigious awards in the world considered tiv'$Giblistic approach to be

not just successful but worthy of being highlighted, then settinthispapproach athe solution
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seemed to be at least worth considering. Furthermore, thealadigence Maathai was addressing
during the lecture provided the perfect forum for extending the framlarge, most likely
supportive audience increased the chances that this new frame bewccepted and, as a
consequence, spread.

The frame that did not explicitly appear in the Nobel Lectuas the inequality frame
Maathai had set up during the second speech under investigation. CagsidatiMaathai had
already been working toward this frame in the Right Livelihdadards acceptance speech —
albeit in its infancy — and the significance of the framerduthe Edinburgh address, the lack of
this frame in the Nobel Lecture seems somewhat curious. Aathe 8me, though, it is hardly
surprising. Because of its prestige, the Nobel Peace Prizdoecaonsidered a culminating
moment for a social activist. While there are certainly warydegrees of success for each
laureate, the celebration of the GBM’s success as wélleaprogress in Kenya’s peace process
all lent themselves to using a more hopeful, positive tenor in this speech.

Although not a separate frame or even an explicit subjectsotission, the theme of
inequality was nonetheless present in the speech. In describing thits GBrk, Maathai
touched on the challenges women are facing every day, implyihghtrey of those challenges
are the result of inequality. She did not, however, feel the needrtmieeovert. In addition to
choosing a more hopeful tone for the speech, she might have fetteaality was an accepted
frame that did not need further development. Benford and Snow (2000) eaytiest because
social movements fight against the existing structure, they oftee than not rely on injustice
frames to argue for change. Oftentimes, this injusticedra@ntifies “the source(s) of causality,

blame, and/or culpable agents” (p. 616). Inequality represents one ofitinostece frames
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because it identifies the causes. As such, it was likely tadye generally accepted, and further
development would have detracted from establishing the new holistic frame.

The analysis of Maathai’'s speeches clearly shows that whigleframe employed to
describe the GBM and its approach has changed over the course offinprimary rhetorical
elements have stayed consistent. This supports the idea presgmedford and Snow (2000)
that framing is most effective if existing attitudes antielie are not abolished but reinterpreted.
It also suggests that the GBM has stayed true to the samefainsince its early days, arriving
at the conclusion that a holistic treatment is needed to overcome the chalerayesfacing.

RQ 2: Do the GBM's practices follow critical pedagogical priiples? In Chapter 4,
the GBM'’s educational practices were analyzed for conscatiig praxis, and dialogue by
exploring two manuals written by Maathai. Based on the findingseoainalysis, it seems clear
that the GBM engages in critical pedagogical practicesesdablished previously, according to
Freire, critical pedagogy is derived from radical and progressiueational movements aspiring
to link democratic principles with transformative action (Darder.e2809). This means that the
empowerment of students is the result of demystifying hegemoppressive structures by
using a practical educational approach (McLaren, 2003). For Fi€iv®), that meant focusing
teaching principles on the students’ lived experience by emgalgem in dialogue and raising
their consciousness to their life situation. Focusing on raising peaplareness of the link
between environmental destruction and their own situation, the GBMubked critical
pedagogical principles successfully to demystify hegemonic structures.

While both manuals allow insight into the educational practiceeeofaBM, it was the
2004 edition that provided greater detail and most clearly demonstinet€aBM’s commitment

to the tenets of critical pedagogy. As mentioned previouslyl®#8& manual seemed to be the
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result of the GBM’s desire to expand its approach into other phn#sfrican nations. While
Maathai described in depth the structure of the GBM and the tregAaglactivity, she omitted
some of the details that showed how critical pedagogy waswsthi For example, she
repeatedly mentioned the need for environmental education but did natnedp strategies
used by the GBM to encourage consciousness raising.

Another challenge of the first manual was the inclusion of the famnas application
letters used by the GBM. While these appendices demonstraedgly how the GBM was
structured as well as what procedures they relied on, Maailed to mention the implications
of having to fill out such forms. Many of the rural women the GBMaainters today are only
semi-literate. It stands to reason that when the GBM begamiisin 1977, even fewer of them
could read and write. That they were asked to fill out formswikat several pages long, written
in one of the official languages of Kenya, reasserted oppressivetures the GBM desired to
overcome. It was the 2004 manual that provided the detail needed tocoetigrehend how
they dealt with this challenge. The analysis touched on the Hattthe GBM has translated
much of the ten-step program into other languages. By providingrialain people’s native
language, the GBM has reduced the oppression stemming from havirgydfficial, non-native
languages. Furthermore, Maathai mentioned that most communmatiesliterate members who
are usually willing to fill out the forms even if they themsshage not members of the GBM.
Where that is not the case, GBM staff helps groups to fill oytodrthe forms needed. While
that still requires reliance on others and does not eliminat®gpeession resulting from a
literacy requirement, the GBM demonstrates its awarendbe @iroblem by ensuring the groups

can participate in their program regardless of their literacy.
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One of the most significant differences between the GBM of 1985hamat 2004 is its
involvement in civic education and advocacy. While the GBM was involvembmsciousness
raising and education from the start, much of it focused primamlydesertification and
reforestation. Civic education and advocacy were added to their contivadgen response to
the community’s increased interest in the connections between goseraad environmental
degradation. The GBM'’s willingness to evolve with the needs of the comynsuggests
dedication to critical pedagogical practices. Freire (1970) argued,

The pedagogy of the oppressed... has two distinct stages: In thethfeésoppressed

unveil the world of oppression and through the praxis commit thems#iveats

transformation. In the second stage, in which the reality of opprelsamalready been
transformed, this pedagogy ceases to belong to the oppressed ameédHagedagogy of
all people in the process of permanent liberation. In both stagssalivays through

action in depth that the culture of domination is culturally confronted. (p. 54)

The addition of civic education and advocacy to the GBM'’s principal objectivessisgbat the
GBM and its members were moving from the first stage ¢italipedagogy to the second. The
1985 manual focused almost exclusively on raising people’s awaranassthe importance of
the environment to their living conditions. This reflects what Fremetended about the first
stage of critical pedagogy: Raising people’s awareness afyitemic oppression facilitated by
environmental destruction equaled unveiling the world of oppression, Wigléree planting
functioned as the praxis that allowed individuals to commit to transformation.

As the analysis suggests, the GBM added civic education and advioeeayse the
people’s needs changed over the course of time. While athfagtvtere primarily interested in
fulfilling the basic needs of water, firewood, fuel and sheltery thoegan to realize their potential
and with that desired to effect more significant change. At dtage, Freire suggested, the

pedagogy moves from just one group to all people. While in the cabe &BM this second

stage may not have been as far-reaching or revolutionary ies &ne other critical pedagogical
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scholars would have desired, the GBM’s progress suggests saaghificange. Maathai (2004a)
posited, “initially, it was only GBM and a few other concerned igarthat would organize
advocacy campaigns... Currently, however, members of the public have eb@omeasingly
involved in advocacy because they have seen its positive impact” (pAédiionally, as
Maathai explained in the preface to the 2004 edition, membetseedEBM gradually moved
from environmental campaigns to become politically engaged tamedw@emocracy in Kenya.
This implies another shift in focus, broadening transformative action yet again.

RQ 3: How do the Green Belt Movement’'s educational practicereflect the frame(s)
established?Using the results of Chapters 3 and 4, this question seeks to understémel Wwiee
GBM's educational practices are in accordance with the lohstme established by Maathai.
Although the frame put forth by Maathai has changed slightly overydas from an
interconnectedness frame to a holistic frame, many of the thantetopics of discussion have
remained the same. Since the beginning, Maathai’'s framing teffoave included
interconnectedness, awareness raising, and using a global/logah@pprhis section explores
whether these framing elements are present in the educational prdeticabed in the manuals.

One of Maathai’'s most important strategies for setting up interconnectaditiedly was
to draw her audience’s attention to the impact of cascadingsftéaring the Right Livelihood
Award acceptance speech in 1984, Maathai outlined both positive antiveegascading
effects. These were also present in the both of the manuals. Megttaaned that tree planting
became a meaningful activity for Kenyan women once they realthe interaction of
deforestation, desertification, and their lack of water and foodhétsame time, the women
began to understand that they themselves could have a positive anghetr lives by engaging

in the GBM’s tree-planting program (Maathai, 1985, 2004a). Additionddey GBM has placed
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special emphasis on engaging children in its program. Maathai (52@gested “time was
ripe... to encourage school children and educate them on the need to cdmsemwaronment”
(p. 22). By understanding the connections between the environment and theivesyrhlese
children would likely be better stewards of that environment inuhed. More importantly, the
GBM realized that some of the children would take their new-found letugel home with them
and share it with their families (Maathai, 2004a). This reinfotbe notion that all actions are
inextricably connected.

As Chapter 3 suggests, raising awareness is a cornerstieatifai’'s framing efforts:
each speech included topics and themes suggesting not only that Keeyalesl to become
more aware of their surroundings and living circumstances, but tvasiequally important for
the international community to interrogate their lives. During $peeches, awareness raising
was often combined with accepting personal responsibility and docadl shift in thinking.
While the speeches included discussion of both Kenyans and the iotehaudience, the
manuals focused almost exclusively on GBM members. The anadySisapter 4 indicated that
the GBM has engaged in conscientization efforts since the beggyning. The core of these
conscientization efforts was the tree-planting program. Throughkoifjen not only increased
their awareness of interconnectedness, but found that they had theapttetdke charge of
their own lives. This realization was the first step in empowetnand led the GBM to add
additional training programs designed to increase people’s awarahess democracy and
advocacy (Maathai, 2004a). As such, the manuals demonstrate how thén&Bcorporated
awareness raising into its educational practices.

According to Maathai, the GBM'’s holistic approach will only be effedfivieis accepted

on local and global levels. Hence, Maathai spent much time in thexhsgse outlining the
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responsibilities of Kenyans and the audience. The GBM’s empbrasismmunity involvement
reflects Maathai’s notion of the local level. Tree plantingnisndierently local activity: The trees
will thrive only if those who planted them take care of them. Ntastediately, this idea refers
to the members of the woman’s group who have become members of the @B&Mbroader
and, to the degree of their surroundings, more global level, it dggbas the entire community
needs to become engaged in tree planting. The manuals, thus, inthaatehe GBM's
educational practices focused on using a local approach.

Additionally, the manuals reiterated the importance of a global compdnehe preface
to each manual, Maathai (1985, 2004a) stated that the book was writearéothe approach
and to answer gquestions that others might have about the GBM. Whilaattngals did not
advance strategies on how to adapt the GBM'’s educational praictio#iser national contexts,
they had the potential to function as a tool to replicate the GRBlggoach. Their existence,
thus, implies that Maathai and the GBM recognized the need fbrastanl. Although the 1985
manual was published only in English, the 2004 expanded edition has begatéch into
French, Japanese, German, and Korean in an attempt to reach aagltibace (“Green Belt
Movement: Books,” n.d.).

Although this discussion does not include every theme or topic mentigndadthai in
the three speeches previously analyzed, it suggests that the @Bitational practices reflect
Maathai’s frame. Each of the ideas explored is an element yddddthai to advance the frame
that environmental and social change requires a holistic approach. Wibilabove answer
examined each element individually, it becomes apparent thatg isombination of all of the

elements and their consistent use that have made the GBM successful.
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RQ 4: What insights can be gained from the exploration of the BM’s frame and
educational efforts with regard to their applicability beyond Kenya? As the description of
RQ4 in Chapter 1 implies, one of the challenges framing scholasc@ movements struggle
with is the transferability of frames beyond the individual moveraéotts. Benford and Snow
(2000) explained that “just because a particular [social movemeaniaation] develops a
primary frame that contributes to successful mobilization doesnean that that frame would
have similar utility for other movements or SMOs” (p. 619). Althoughptezeding analysis
does not verify that the GBM'’s frame has been effectivelpdierred to other movements, it
does indicate that the GBM's frame as established by Madthai the potential for
transferability.

During the speeches, Maathai repeatedly appealed to the interhabomaunity to
accept the need for a holistic solution to the problems of povertylogavent, environmental
destruction, etc. The fact that she was awarded the Nobel Pezeebased on the GBM's
approach suggests increased interest in and acknowledgementGdNhe founding principles
(Maliti, 2004). As such, it stands to the reason that the frame suggested InaiNaalk the GBM
is seen as having potential benefits for other social movement efforts. This satupported by
Dove (2008), who argued that recognizing the linkages between peacmnerent, and
democracy has not only led to “a new field of study that has euengthe past dozen years
called ‘environmental security,” but “reflects the idea ofvnenvironmentalism™ in which
people have expanded their vision to include “educat[ing] themselvesthboutkelationship of
tree-planting to larger, more abstract issue and institutionsnebctacy, justice, and peace” (p.
7). As Maathai explained in the manuals, the GBM started ¢leeplanting program to address

many of the immediate concerns of the people and mitigate angawironmental destruction.
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This idea of focusing on the immediate concerns of the people camwitie environmental
protection and advocacy stands at the forefront of the GBM’s appraadhshould be
transferable to other movements owing to the concepts’ broader applicability.

Given that social actors have almost unlimited access to ailatefiand reports about
other social movement organizations, it should come as no surpriseotizats activists
carefully plan their actions by borrowing rhetorical stragegind tactics from others. One of the
most recent examples was the protests in Egypt that led tedigmation of Hosni Mubarak in
February 2011. Stojanovic and Gec (2011, February 22) reported thatdbggptivists had
consulted with the Serbian pro-democracy organizations that sudbessiisted Slobodan
Milosevic to better understand the principles that aided in the fokag®ising in Serbia. The
group had also successfully trained activists in Georgia and Ukdaimeg the revolutions in
2004 (Stojanovic & Gec, 2011, February 22). While the analysis of thé @Gd&s not provide
specific examples of the successful implementation of the phascin other nations, spreading
their approach is one of the organization’s declared objectives. Notdoely the GBM hold
training seminars for social movement leaders of other Africations, but the fact that the
manual has been translated into other languages suggests their tdefalitate access
(Maathai, 2004a).

Additionally, the GBM'’s holistic approach has applicability beyonddiwtext of social
movements. Citing the GBM as an example for successful implementation ddte lagproach,
Ketola (2008) argued that such an approach should be taken into considevatialidtic
corporate responsibility models. She posited thatid@al company maximizes its economic,

social and ecological responsibilities” and suggested that alihamglementing such an
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approach is easier for cooperatives than for corporations, strivinghdhbstic corporate
responsibility increases the company’s lifespan.

Furthermore, the GBM'’s approach has potential as a stratpgroaech for coalition
building within social movements. Meyer (2007) contended that labahggeffort as a “social
movement” out of grammatical convenience “distorts the realiy edcial movement, reifying
boundaries and movements that are actually much sloppier affpir§’4) because the term
combines a group of organizations that fight for a similar gdat grouping oftentimes occurs
as a result of coalition building. Meyer (2007) further explained jthiaing such cooperation
efforts can be beneficial to organizations because it maygstem the overall cause, but
simultaneously bears the risk of decreasing the visibilitg distinctiveness of individual
organizations. As previously stated, the GBM defies simple defirbgoause of its engagement
in a variety of causes. In fact, one of the reasons why the Nobain@tee awarded Maathai the
Peace Prize was the GBM'’s involvement in environmentalism, huiglats,rwomen’s rights,
sustainable development, democracy efforts, and education. By suggjestiagcial change can
be realized only if we take a holistic approach to the probleauses, and solutions, the GBM
minimizes the differences between the various efforts, incrgakie potential for coalition
building.

The GBM'’s educational approach has applicability beyond Kenyae#ls @omparing
Maathai’'s 1985 manual with the 2004 edition demonstrates that the GBMcsitional practices
have expanded over the course of the organization’s existence, advemcithe second stage
of critical pedagogy. As previously mentioned, during the sec@uye stritical pedagogy moves
from just one group to all people, increasing the potential for empoevgrand the reduction of

oppression. While this claim cannot be substantiated until other so@i@ment organizations’
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educational practices have been examined, it is reasonableuw thiag the incorporation of
critical pedagogical principles into a movement organization’scagbr is vital. This notion
supports Holst’s (2002) claim that education is principal in advarsool movement efforts,
as well as Foley's (1999) contention that movements need to pay clasgr attention to
education and learning in their efforts.

Lastly, the synthesis of the GBM’s framing efforts withgexlagogical approach has had
a positive impact on the organization’s survival and success oveeding YAs Kenyans became
increasingly aware of their surroundings and their political i@te the GBM expanded its
educational efforts into other subject areas, such as civic education and adveeatngRo the
changing demands by expanding their core objectives without abandtireirgfounding
principles and programs has helped the GBM succeed for the pasar30 wtewart et al. (2007)
argued that one of the greatest challenges social movenaadsid time and, with it, the
changing nature of demands. In order to survive in the long term, mowene=td to establish
strategies that allow them to react to these changé®uwtibetraying their original cause. The
GBM'’'s emphasis on interconnectedness and its holistic approach lleavedathe organization
to incorporate other efforts much more easily. In fact, adding education and advocacy seem
almost like a natural extension. While it cannot be ascertaineédhaexact same approach
would work for other organizations, the GBM’s consistent holistic appradows for greater
adaptability and, with that, a greater chance for survival.

RQ 5: What are the consequences of the GBM'’s framing aneldducational practices
for social movement theory?One of the greatest challenges social movement theorfated
is the question of defining what constitutes a social moverBesause of differences in opinion

among scholars, social movements have been divided into old (OSM) andN&M).
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Following the characteristics outlined by Stewart et al. (200BM® are said to be more
structured, to operate outside of and in opposition to the establishmetd,fands on universal
demands. NSMs, on the other hand, if they are defined at all, dreoda@ decentralized, to be
able to work from within, and to pursue particularized demands, if #heydefined at all
(Huesca, 2001). Within the Green Belt Movement, elements from bletiolscof thought can be
found. This makes placing the GBM within either paradigm rathdleciggng, but at the same
time it provides a unique opportunity to move beyond the debate and insteadricaaancing
our understanding of social movements as well as expanding our approatiess than
restricting them.

It is the GBM'’s involvement in a variety of causes that makdsficult for a scholar to
define it as either OSM or NSM. By approaching social chdroge a holistic perspective, the
GBM touches on both elements of the universal versus particularizegndendebate at the
same time. Certainly, fighting for food, water, and survival &gy obvious economic and
materialistic issue. The primary reason Maathai cretiedsBM was to provide women with a
means to care for their families (Maathai, 2007). Because ofesétion, the land was parched
and women were lacking the resources to improve or at least maimeai lifestyle. Yet, at the
same time, addressing this universal concern led the GBM tadmgarticularized demands of
democracy and identity politics. From its inception, the GBM has esiggththe importance of
women'’s rights by providing women with practical solutions thimwadd them to realize their
own potential. Since then, the GBM has added civic education and advocayance human
rights and democracy efforts. As Maathai stated, “[O]nce yau saking these linkages, you
can no longer do just tree-planting. When you start working withetivironment, the whole

arena comes. human rights, women’s right, environment rights, childights...everybody’s
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rights” (cited in French, 1992). Realizing the interconnectednésgomen’s rights, human
rights, environmental rights, etc., is what leads to the necedsafyproaching the struggle from
a holistic point of view, interweaving the various issues to achievad social change. When
women are taught how to provide for themselves, they learn to retl@miselves in terms of the
larger society. They develop a greater understanding of place, pélthes around them, and of
the patriarchal structures constricting them (Maathai, 2004b). THd'$GBpproach seems to
suggest that instead of prioritizing one type of demand over anothlerdd&miands still go hand-
in-hand for at least some social movement organizations. Aatetasexamine how both
influence the organization would lead to an incomplete picture. Tipposts Cloud’s (2001)
argument that ignoring universal demands, such as class and ecatamggle, could prove
detrimental to social movement scholarship.

Not only does this mean that social movement scholars need toeliel cet to force a
movement organization into a particular definition, but that they shéstdba willing to take a
wide range of methodological approaches into consideration. Campb@fl)(suggested that the
critic should find the most appropriate lens for the text in teriheentext, culture, and language.
This suggests that the choice of method should be determined Quek#ons that need to be
answered about the artifact. One of the elements making the ®BBIMuing for a social
movement scholar is the fact that it is engaged in a variesgoés. How the GBM has justified
the incorporation of various causes seemed to be one of the centradrqudsit needed to be
asked. Because framing gives insight into the ways that a riaetots the audience to
understand an event, item, or subject, it proved to be the ideal methodwer that particular
guestion. Yet, while framing answered the question of how Maathai dvéiméeinternational

audience to understand the GBM's approach, it was not sufficiexplain how that approach
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was achieved in Kenya. In reading about the GBM, it quickly becateasthat education plays
a major part in their program. While critical pedagogy is usMally used as a lens for textual
analysis, it provided a useful tool of analysis for understanding Bi¥'€5educational efforts.
Furthermore, to evaluate the educational practices of the GBMErnmstof the organization’s
overall goal of empowerment, it was necessary to find a toolvibatd allow assessment.
Because empowerment and the reduction of oppression are at thefloeitidal pedagogy, this
method was well suited to answer the question. While the combindtioanang and critical
pedagogy in the same study is unique, it proved to answer impau@stions about the
organization. As such, one of the lessons for social movement thedrgaih be taken away
from this study is the notion that methodological tools need to beedeirom the questions
asked about the artifact rather than from the scholar's desicenuct a particular kind of
study.

Lastly, while not directly derived from the analysis, one of tesequences of studying
the GBM’s framing and educational efforts should be greater ist@ptinarity and
collaboration. The analysis of the GBM suggests that sociaements are complex constructs;
and although this particular study employed a rhetorical focusrtainly does not touch on all
of the elements of the GBM. To provide a more complete pictureisobtganization, it should
be studied through a variety of lenses and by a variety of dis@pl{Beeater collaboration
among disciplines would also reflect the GBM’s holistic approach.

Limitations

One of the greatest textual limitations of this study concautisorship of the material

studied. As mentioned before, Wangari Maathai is not only the dddiader of the Green Belt

Movement but has become its public face (Ndegwa, 1992). As such, thlk ohaterial under
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investigation has been either delivered or published by her. Whdesitly only material

authored by Maathai could lend greater consistency to the studg,restricted to having to use
material solely authored by her can pose the problem of providexgided insight. The Green
Belt Movement’s frame and its educational practices wer¢ fiitered through her voice.

Consequently, the results of the study represent her perception of the GBM only.

Another textual limitation of this study pertains to the speecisesl for the framing
analysis. Although the three speeches used in this project weenchik great care to ensure
consistency in terms of type and time span, they certainly efergen from among many given
by Maathai. While Kuypers (2009) suggested that one of the greatsasf framing as a
methodological tool is its ability to assess the development fodmae over the course of a
designated time span, he warned that insufficient text uskeadrio meaningless results. At the
same time, he warned that rhetorical scholars need to kegmthent of text manageable, both
for themselves and for the audience reading the study. Unfortynidtetg are no criteria as to
what constitutes sufficient text use.

In the same vein, this study focuses the framing analysisvardaacceptance speeches.
This criterion was chosen for the sake of consistency. It neede mentioned, however, that
Maathai’'s public appearances have not been limited to awasthoares. She regularly attends
and presents at conferences, is interviewed for television andoradjiams, and presents public
lectures at universities across the globe (“Green Belt Monterdéangari Maathai,” n.d.). All of
these appearances can lend further insight into her framing efforts of the GBM

There are also limitations with regard to the study of the GBMucational practices.
Because this study employs textual analysis as the prinoipdé of investigation, findings are

restricted to the two texts chosen for this purpose. While the tamuabs described the
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educational efforts of the GBM and their development in detail, #tidlyconstituted only
descriptions by Maathai. This analysis does not provide any insighthe perception of the
educational efforts by GBM members, nor does it provide the voic€Bbf ground staff who
have had to develop these educational practices. It is therpfmssible that Maathai's
descriptions diverged from the perceptions of members and staff.

This study relies on Freire’s (1970) basic tenets of conscatiatiz praxis, and dialogue
to evaluate whether the GBM's practices fall into the reafiraritical pedagogy. Although this
analysis demonstrates the possibilities of using the tenefsoged by Freire in a textual
analysis, this methodological approach has its limitations. Whiletwoe manuals provided
descriptions of the GBM’s educational practices, they did not all@awing conclusion about
the reflective and dialogic processes the women and the GBMahgagnstead, this analysis
had to rely on inferences about the development of the educationatgsact illuminate the
presence of critical pedagogy rather than the quality.

Additionally, Freire’s method has been criticized as being totratsand impractical,
amongst other things. Consequently, there has been much eftmivaoce critical pedagogy
beyond Freire. While not necessarily a limitation to the studyeeds to be pointed out that
although there is much criticism about this method, one of the prineasons for choosing
Freire’s tenets as the lens for the study are the siti@taof circumstances under which Freire
and Maathai operated during the inception of their respective pregrdoth were highly
educated and chose to empower mostly illiterate peasants ahevoukars in their respective
homelands. Both chose very practical programs emphasizing prastead of abstract
empowerment. Lastly, both of them operated in countries overcoming hidléeenges of

colonization and the resulting oppression.
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A discussion of the study’s limitations would be incomplete withocibaer look at the
subject position of the researcher herself. Academic reseascloften been criticized for
misappropriation of meaning based on differences in cultural, ethnicotaed backgrounds
between the researcher and his/her topic of interest. In tle afathe present study, this
difference could be interpreted as problematic. | am neither blackfrican. | am white and |
am German. | have no personal experience of Kenya and the chalfaomg the women there.
Yet, | contend that my cultural background (or lack thereof) does notgpeseous challenge to
the above analysis for two major reasons.

First, all of the texts used in this study were written véth international, Western
audience in mind. Maathai used her award acceptance speechesdacmtltargely Western
audiences made up of potential donors and supporters to introduce ther@Bild objectives,
practices, and thought. Both manuals were written to share the dppvahcothers, both in
Africa and beyond. As Maathai already explained in her 1985 man&all §aff “are often
approached for interviews, field trips, demonstrations, and pamphletdibiguals, researchers,
planners, women leaders and all those concerned with rural develogpmeeheral and
community afforestation activities in particular” (prefacd)e Spends much of her time teaching
people across the world the GBM’s approach (“Green Belt Movemeartg@i Maathai,” n.d.).
Considering that | am likely one of the intended audience members, is less danger that my
cultural background poses a challenge for the results of this study.

Second, and more importantly, one of the challenges of acadengesenal and social
movement scholars in particular is the accusation that they &@pstern standards to non-
Western subjects of research, which then leads to the misappimpof meaning. While that is

certainly a concern, | would argue that the solution cannot Abdiish our methodologies or to
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abstain from rhetorically significant artifacts based on cultiféerence. Instead, | believe we
should still apply Western methodologies to non-Western movementsn®ead of deriving
implications about the effectiveness of the tactics and skeategosen, we should re-investigate
our analyses to see where our theories diverge from the movemetui use of rhetoric. This
approach will allow us to see which elements of our theoriesamtexd- and culture-specific,
and which have more general applicability. Once we understand ourethdmtter across
cultural contexts, we can articulate new ones. For example, camglactihetorical analysis of
the 2007 Burmese protests, Pinkerton (2009) discovered that owing ttiutslcrestrictiveness,
social movement theory failed to properly address a variety of fabtrplayed a crucial role in
the protests, such as “non-oppositional rhetorical forms of communicat@mnmodernist
conceptions of time, the possibility of collectivities functioning asrifiuted networks, and the
complexity of identification with the movement” (p. 27). Uncovering thiestors is the first
step to formulating more comprehensive theories. This approach woulpralsde us with the
opportunity to re-examine Western movements through a differentttesge whether our
cultural context might have previously led us to misinterpret rhetoricalgeate
Recommendations for Future Research

Based on the limitations listed above, future research should expandites analyzed
beyond Maathai's. While the significant challenge of findingemal not authored by her still
exists, these research efforts could, for example, focus on docuieeiofahe GBM such as the
one produced by Merton and Dater (2008). Including interview matdri@BM members and
staff in such documentaries can be useful to substantiate cla@mls m the present study.
Another possibility to expand the voices heard would be to conduct plaee-besearch in

Kenya. This type of research could illuminate whether Maathaiblic framing of the GBM
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reflects the perception of GBM members. It could elaborate ordtiemagonal practices of GBM
and the members’ perceptions of these efforts.

As mentioned earlier, Maathai produces rhetoric beyond award ancempeeches and
spends much of her time sitting for interviews, presenting lector@niversities, and attending
conferences on development. All of these rhetorical situations prdwdewith additional
opportunities to discuss the GBM and its approach. As such, futureateseauld use this rich
resource to broaden the scope of the present study to explore tistermysand development of
her frames.

In her 2004 manual, Maathai described the process through which the @&Bihbtad to
reach out to leaders in other nations so they could replicate tMésGipproach in their own
countries. Research into these programs could prove useful on two ferst|gt might indicate
how successful the GBM'’s training efforts are. One of the notidaathai (2004a) discussed
was the idea that for effective replication, hands-on trainiegds to be provided. While she
went into detail about the challenges the GBM faced executisg th&ining workshops, she did
not provide any indication about the success of GBM projects in othecaAf nations.
Exploring these programs could provide an answer to that question. SecandirxasBM-
like programs in other nations could further help us understance fteansferability. Benford
and Snow (2000) argued that “just because a particular [sociahmeov@rganization] develops
a primary frame that contributes to successful mobilization doemean that that frame would
have similar utility for other movement or SMO’s” (p. 618). Conducfiragning analyses of
GBM-like programs in other nations and comparing those studiesthathGBM’s framing
efforts advanced in this study could provide more insight into the paltérainsferability of the

GBM'’s holistic frame as advanced by Maathai.



128

Future research should include analysis of the GBM utilizing atbelal movement—
related methodologies. The scope of this present study focuses dmaRéaaming efforts of
the GBM as well as its educational practices. Other studielsl include leadership studies of
Maathai, the GBM'’s coalition-building efforts, or its mobilizati strategies. While this
particular study constitutes a rhetorical analysis, | belibe¢ no single study can provide a
complete picture of any social movement or social movement ogdemmz In an attempt to
illuminate the effectiveness and significance of a movementowement organization, such as
the GBM, we need to cast aside the desire to define social movstudies as purely rhetorical,
sociological, or political, and value the insights and theories progmsether fields. Campbell
(2006) suggested that the critic should find the most appropriatddetise text in terms of
context, culture, and language. That requires the social movement sothtale a wide range of
perspectives into consideration before making the final choiceouldvwelcome reading
scholarship on the GBM utilizing other methodologies, and | hope thatudy sontributes to

the already existing understanding of the GBM.
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APPENDIX A
THE RIGHT LIVELIHOOD AWARDS ACCEPTANCE SPEECH
Mr. Chairman, Ladies and Gentlemen,
A.

| have come to Stockholm to accept with the greatest humilitygeatitude an award
from the Right Livelihood Foundation. | have not only come on my own bbbalhn behalf of
the National Council of Women of Kenya (NCWK) especially the mooewomen groups who
produce the tree seedlings in the fifty odd tree nurseries, theatidsisf school children who
plant them and take care of them under the dedicated leadership téalobers. | have come on
behalf of the green belt staff who give a presence of the movemeamote places of our
country, the individuals who have planted trees on their plots and on belkaly person who
has sponsored a tree in any of the green belts. | have also cdrekatinof the donors who gave
us funds to be able to translate our ideas into a programmes®nepresented here are the
thousands in my country and abroad who have shared our thoughts, ourcaspmatl our
demonstrations.

We have been informing our people informally. We have been telling thenif they be
found ignorant it must not be in the understanding of the Laws of Natlgehave been telling
them that drought and famine need not be an annual event, someegliseasl not be,
malnutrition need not be and some deaths need not be. We have beenhethnihhat with a
little bit of help from outside and much will to use their resosii@e their part they can reverse

the trend. They are listening, they are responding and they are struggling hard.
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The Right Livelihood Foundation surprised us most pleasantly whervet e 1984
award to use. We can never be afraid again because we know now tatwalk these paths
we walk not alone. We are many and our number makes us strong.

B.

And now for the work we are involved in:

The green belt movement (GBM) is now a slogan which describesaa-based grass-
root tree planting activity currently taking place in Kenya. 8ittees are planted in several rows
around compounds or farm plots (shambas) the planting of trees appedrsss up the
compounds in belts of green trees. In our adverse activities on fttheelgnin discriminate
cutting down of trees, bush clearing, failure to stop soil erosiong@zng, over-population
and overall general negligence towards our environment not onlywavern into rags the
beautiful green dress of our mother-land but in some places we tgpped her naked. We
have inflicted deep wounds on her and she is weak and unproductive, Yes, incieording to
the prophet Isaiah, we have sinned against the Natural Laws (Godvegsparder of Nature)
and we are being pushed. The Natural Laws are taking theiahatwrse which for us means
destruction and death. We must repent our sins (i.e. rectify our wiangs) by dressing our
mother our mother-land in her original beautiful and full green drasplahting trees we are
adorning our mother-land with belts, green belts.

When we have repented (i.e. rectified) our mother-land will be healdave shall reap a
bounteous harvest. And thus our committal, which we recite before planting trees:

"Being aware that Kenya is being threatened by the expansideseft-like conditions,
that desertification comes as a result of misuse of the landdiscriminate cutting-down of

trees, bush clearing and consequent soil erosion by the elementsaatitkse actions result in
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drought, malnutrition, famine and death, WE RESOLVE to save our lamadaying this same
desertification by tree planting wherever possible".

"In pronouncing these words, we each make a personal commitment tmuntry to
save it from actions and elements which would deprive present and future gesdratn
reaping the bounty which is the birthright and property of all".

C.

First why we do what we do:

1. The Kenya Government has a Ministry of Environment and NatussduRees and a
Presidential Commission on Soil Conservation and re-afforestataih. l#®dies are responsible
for re-afforestation efforts in the whole country. But we know t&atgovernments, and less so
in the developing world, can afford the financial and man-power resoueguired to do what
needs to be done.

It is necessary for private/voluntary, non-governmental organizat{dizOs) and
individuals to be mobilized to provide at least the man-power neededfaressation
programmes.

2. As soon as we took trees to the people we realized that thergrest demand for
trees. People clamoured for the trees we issued at public nseelimg was a pleasant sight.
Unfortunately, we also discovered that they did not appreciatathéhfat trees like other crops,
need to be planted properly, need after-care and have to beeshéiten livestock and human
beings. It became obvious all to us that there was need to leaust/ahe people that they have
to dig holes, apply manure, make sure that water is available and build shelter irqrote

3. The demand for trees necessitated the establishment of tseeiesirin order to take

more trees to a greater number of people we realized the nedemintordinary persons to
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become seedling producers. Since we are a women’s organizatiomamd women are
organized into groups we decided to make rural women groups our majer gangps. We
trained them on the basics of raising seedlings more orkesthéy can raise their cabbages and
potatoes. These groups have now been joined by youth groups and clubs.

4. In order to promote the seedling production we decided to purchase seeatliag
minimal price of about US seven cents per seedling. This way nodortlye groups gain new
and useful knowledge but tree production becomes income generating.

5. Most people are crop-farmers and livestock-keepers. They camnadlk their land
into woodlots because they need it for crops. They are encouragedcticepegro forestry,
farming methods our people used before the European methods ofgfaver@ introduced and
erroneously considered superior. Now the scientists are recommetiinggro forestry
approach and unfortunately the current generation has to be taugtartoop ......... all over
again. This requires some knowledge on the trees and the role thay ffla soil and in respect
to other crops. Most indigenous trees for example, are of courgs beited ecologically but
many are slow growing and do not have much economic value in tlentcararket. This puts
them at disadvantage as farmers go for the exotic or impoetesi which grow faster and have a
well established market that is, at least to-day, when tles geow in what is to them virgin
land. Several hundreds years from now we may find that the exe#s tprecipitated
desertification and destruction of the varied life that flouriskrapical ecological systems. To
discourage the planting of imported trees we pay less to sgguthducers (mostly women) for
them and more for the indigenous and fruit trees which are more appropriateoftragtry.

6. The original major objective of the green belt movement waelfpthe needy urban

poor of a certain area of Nairobi. In mind were the handicapped, sida@rs and the very
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poor. The best way to help them was create jobs. So we hinedafereen belt rangers and
nursery attendants.

Many of the green belt rangers and nursery attendants ageatlitand have no training
in nursery or forestry techniques. We would provide them with basiing to be able to nurse
the trees and assist the school children each of whom attendsteeés. By employing such
persons we were also, indirectly, rehabilitating and assisting #mongst their relatives and
friends instead of having them institutionalized or have them move to tolhe® they become
beggars. Whenever possible we try to employ mothers or fathetisasdhe whole family
benefits. We have had situations where the handicapped personsr{daistassisted by his/her
able-bodied companion.

The nursery attendants supervise the operations at the nursery éelpekerds, make
monthly reports and issue the trees to the members of the publicalBloetgach newcomers to
the nursery the basics of how to produce seedlings for sale to ¢ka gelt movement.
We noted that when the community identifies person who could plasothithey would mostly
identify a very poor parent whose children may be having problems with school fees.
Besides the very poor and the handicapped, school leavers are hpexdnagers and follow-
ups.

The promoters go ahead of everybody else in the field andadlke members of the
community about the problems of desertification giving suggestions orn thleg can
individually do, encouraging them to dig holes and apply manure to them.séhd monthly
reports on the number of holes they check and issue approval tokehstiapplicants take to
the nurseries so that they can be issued with trees. The lggtenovement expands as fast and

as well as the promoters can effectively push it to the members of the public.
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The follow-ups attend to the planted trees to ensure that thelydaedi planted, they are
being attended to and they are therefore surviving. They also sendnithly reports on the
number of trees issued and the number surviving at the green belts.

A few fairly trained individuals are engaged as supervisoriarfield. When operating
at peak there may be 250-300 Individuals of these categories ed#éneindiving from this
programme. If we were able to substantially create more joibeirural areas we would help in
curbing migration into the urban areas in search of jobs. Most nsgeaatthe youth and the
rural poor. Migration into the urban centers only serves to aggrtheatmemployment situation
and the problem of the urban poor who live in shanties and city peripheral areas.

7. One of the most obvious results of deforestation and bush cleatheyssil erosion.
During the rainy seasons rivers are red with the top soil. tagst soil leaves behind
impoverished sub-soil which cannot support agriculture and as a result foduacion goes
down. Education is necessary so that farmers can appreciattatlmship between soil erosion
and poor agricultural output.

8. Deforestation and bush clearing has precipitated an enesiy leeicause wood fuel
has become scarce. Fetching of wood and preparation of food for tiye ifaenresponsibility of
the women. And so as wood disappears women and children walk further thied fitom home
to look for firewood which may only turn out to be twigs and sticks. Whese do not exist
they will turn to agricultural residue and cow dung. These are p®ddth should be returned
to the soil in order to make it richer for food production. Burningeh®saks the carbon cycle
and creates a vicious cycle in agricultural production.

9. The crisis of wood fuel precipitates another problem: malnutrition. A womariittte

wood fuel opts to give her family food that requires little en¢ogyrepare. If she has money she
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often turns to refined foods like bread, maize meal, tea and soksdih woman may not
appreciate what she must give her family to ensure a lealatiet. That ignorance, coupled with
shortage of wood fuel provides an excellent background for undernourishneerdiseases
associated with poor feeding habits. If too many people are caughtthis situation one can
easily have a sick society and a sick society in unprodudiiveroductive people are eventually
pushed down into the world of underdevelopment. It is very important dneyéhat the energy
crisis of the poor is solved through provision of the wood and utilizatiomat efficient
combustion devices which reduce wood consumption.

10. Indirectly, the project has been promoting a positive image of wevham is a
concern for the NCWK which strives to promote a balanced developmeat vebman’s
personality and to facilitate an environment in which such developnaentake place. Even
after 10 years of debate on women issues during the women deeggears appropriate for
women to talk around development issues and cause positive changaseltles and country.
Development issues provide a good forum for women to be creativetiveesssard effective
leaders and the green belt movement, being a development issue, progiftedim to promote
women'’s positive image.

This is very important because women have to become involved in deegibpsequal
participants and benefactors. For currently, although women are thewamesrous voters very
few women are voted into public offices. This is partially lbseawomen are not afforded a
forum to develop leadership qualities as they mature and even during adulthoodreTal@yags
the followers but never the leaders. Women are therefore, ten oftty nominated by men to
positions of responsibilities. Women have always played a majomrtihe socio-economic and

political arena of nations but they are not always publicly aveldj appreciated or
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proportionately rewarded. Indeed women are often silenced by k@t positions of influence
and responsibility while men are rewarded with positions they yhateerve. Women have
generally come to accept that they have to be extremelyigriaethe very little they get from
men both in private and public form. Those women who would point out the continued
disproportionate representation of women in the decision-making wseu@ioth political and
economic) are conveniently given such labels as rebels, radicaisn libers, women elite and
so forth. This is deliberately done to discredit them in the ef¢ke public so that whatever
they have to say or stand for is suspiciously scrutinized anerpbdy scorned upon. Because of
this the majority of women will opt for practices which dehumatieen and make them weak,
unchallenging servants to their men folk rather than partners in developreentother areas of
inequality deliberately promoted the myths of the inferiorityvoimen can only be demolished
though glaring examples with which nobody can intelligently arghe. green belt movement
and other projects initiated by women are some examples around which kitchens, dygties n
and sex are not the points of reference.
D.

Have we achieved our short and long-term objectives? Most of the short-term objective
have been realized. Some of these are:
(a) To encourage tree planting so as to provide the source of energy in the asal are
(b) To promote planting of multipurpose trees with special reference to nulrdich&nergy
requirements of man and his livestock.
(d) To promote the protection and maintenance of the environment and development through
seminars, conferences, workshops etc.

(e) To encourage soil conservation land reclamation and rehabilitation threagianting.
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() To develop methods for rational land use.

(g) To create an income-generating activity for rural women.

(h) To create self-employment opportunities especially for handicapped parsbtise rural
poor.

(i) To develop a replicable methodology for rural development.

() To carry out research in conjunction with the University of Nairobi and oteeareh
institutions.

(K) To create self-employment opportunities for young persons.

() To carry out any activities that promote those objectives

- Thousands of trees have been produced by women planted by comsnamitiechool
children in over 700 public green belts. Thousands of individuals have dstdbtisvate green
belts. Tree planting has become an honourable activity foaradl because the political
leadership publicly supports conservation and reforestation effi@tgeneral populace is easily
persuaded. The sight of the President planting a tree and wthiegs to do the same is a
valuable example for his people to emulate.

- Community tree nurseries operated by women groups, youth clubschadls have
been established in many parts of the country. At the moment theypaut 50. Not only are the
trees generating income for the producers but relevant knowledggEnig imparted to them
during demonstration sessions and visits by the trained personnel.

- Scores of individuals especially the poor and the handicapped havejdasndithin
their own environment amongst friends and relatives. Some children have complietechtbe
because their parents were employed as green belt rangers.

E.
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Why has this approach worked?

Many people have wanted to know why the approach we have opted faroheed.
There is a combination of reasons. Some of the more obvious have been as follows:

- The green belt movement pursues several goals at the saenani focuses on several
target groups all of whom can find their place in the movement.

- The short-term objectives are realized fast enough taotemaimomentum and interest.
People need success stories to believe.

- The Executive Committee of NCWK and those directly chargeld thé responsibility
of guiding the movement have been very committed.

- There has been a good understanding of the issues involved. The égratecsated the
cost of the high rate of population growth against the scarce émudince, they knew of the
diminishing forest cover, they appreciated that the elimination afjendus trees would
precipitate a changed ecosystem. They felt that because they knewhewassponsibility to
initiate action.

F.
Have we encountered problems? Yes indeed.
By far our greatest problem has been lack of sufficient funddaw #he programme to expand
as fast as demanded by the people. The second handicap was lackeofatpprof proper
planting needed and after care of trees. Perhaps our thia imajdle is the difficulty of
procuring accurate records. We must be told the truth from tlee Tibe truth may mean less
money, loss of an income and sheer hard work. Working at this truth ctexibg, time

consuming not to mention the fact that it can be very expensive. The need for it isayst alw
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appreciated and can develop into a major hurdle.
G.

Who has funded the Movement?

Initially, we worked with purely voluntary service which in our counyknown as
harambee. Then we introduced the idea of sponsoring trees which we plemtl and take care
of. Some substantial donations came from Mobil Oil (K) Ltd., the Bnwent Liaison Center,
the Canadian Embassy, the German Embassy and the Internabonail©f Women. The total
amounted to Kshs. 160,000 (about US Dollars 10,000). In 1981 we hit a Jack Peteindd
Kshs. 1 million (US Dollars 100,000) from the Voluntary Fund of the Uriitations, %2 million
(US Dollars 50,000) from the Norwegian Forestry Society and NorddKahs. 3 1/2 million
(US Dollars 300,000) from the Danish Voluntary Fund for Developing Coun&lethe grants
have run currently and are scheduled to end before or in 1985. We have just received financia
support from Norad of Kshs. 1.9 million (US Dollars 127,000).

H.

What we do with the funds
We purchase tools for tree nurseries and green belts, organigehaps and seminars for new
participants, purchase seedlings from seedling producers (mastheny, pay green belt staff
(nursery attendants, promoters, follow-ups, green belt rangers amdisogs® and maintain a
small secretariat at the headquarters. The ordinary people contribute in kind by:

Digging holes for tree planting

Providing manure

Sheltering, protecting and watering the trees

Preparing nursery sites including making of benches, seedbeds etc.rgpbeettls.
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Many of our members supervise the operations in the fields where they areisind ass
with on site training for new participants.
l.

| am often asked, "Why did it take the women to start the grednnimlement?"
The inspiration did not come to me because | was a woman. It came because my mind was
searching for a solution to a very specific problem. Inspirationgecto all of us but many of us
may not have the right mental peace and tranquility at theatritme to allow the inspiration to
grow beyond the stage when it appears like a dream. | think justalsicky. | do not know why
| nursed the inspiration until it became an idea and finally an activity.

| think that women in the NCWK were quite good at pursuing thatwdeeh for a long
time bore little fruit. But that patience is not a prerogatife&vomen. Men could have done the
same if similarly inspired and sufficiently motivated. Perhaps bnly thing that was
characteristically women-like was our grouping and our rapidpg@cee of the movement. But
some observers claim that the motivating force in the field edjyeamong women was the
financial gain. May be, may be not. But if it is very few men were so metuattil much,
much later.

J.

Liaison has been essential because of the nature of the projegre€nebelt movement
has worked closely with the Ministry of Environment & Natural Resesirfrom the very
beginning. At a very early stage it was possible for our paaits to walk into the forester’s
office and receive as many seedlings as had been preparedy.ifiot all, foresters have co-
operated in this endeavor and all appreciate the complimentaryatimedt unique contribution

being made by the green belt movement.
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There has also been very close co-operation with the officehef Rresident
(Administration) who have assisted at the district and locatienals. The green belt staff are
often invited to Chief's meetings to explain the movement to the people.

Each green belt or tree nursery is supervised by a local cteensibmprised of leaders
from the local community. This is the committee which maintales dpirits of interest and
awareness after the NCWK’s launching party has gone. It iswdlokeus around which the
community will continue to be motivated and involved. Under the leadershiye dbcal green
belt committee the community volunteers to dig holes, place manureds &l only wait for
the launching ceremony. Under the current methods such work, whicl atbwrwise cost the
tax-payer a lot of money and time is given free-of-charge thg community.
K.

What of the Future?

We must continue to care and bother about issues which are not inetyecdoncerned
with the gratification of our physical senses. We are a uniqueagerto the ecosystem on this
planet earth and we have a special responsibility. If to thosbdm more has been given more
will be expected then we must embrace our special responsiilith is more than is expected
of the elephants and the butterflies. In making sure that thethamduture generations survive
we shall be ensuring the survival of our own species. Whereghape been insensitive to the
life of trees, of the life that flourishes in the top soil of campl, of life of grass and shrubs, of
young children, ....... yes, of all living things we have witnessed indmscate deforestation,
soil erosions over-grazing, over-population, drought, desertification, famine and death.
More than 60% of Kenya'’s land is no longer available to the farimeests stand at low level of

25%, some river levels have fallen to minimum low before thegpgisar altogether. Crop yield
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have fallen, livestock industry is not what it used to be and our towsrhany who are poor
and unemployed. But we continue to cross bridges in our beautiful cheseeoplanes and only
give a passing glance to the study waters below, we cut eunldgndigenous trees to replace
them with fast growing and economically valuable exotic evemgreand we refuse to exert
pressure where we should to avoid being unpopular and unsang. We asdiuest the life of
those others and we are perhaps ignorant of how much our own life depetigsrenyYet
Kenya is not among the worst in Africa. And so we must go bey@amyd&and help raise public
awareness in other parts of the Continent.

The financial reward will be used to establish a Trust whakldcbe used to provide
seed money for the establishment of programmes similar tgrées belt movement elsewhere
in Africa. We are confident that once we start such an effortldvappeal to others who are
concerned about the desertification processes, prolonged drought, fantindeath in our
region.

| thank you therefore, on my own behalf, on behalf of all the beneési@oth current
and those in years to come. | thank you for caring, for appreciating and fodireyvar

| am encouraged, strengthened and inspired by your kindness and ggrdrosért and
mind.

Thank you most sincerely.
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APPENDIX B
THE BOTTOM IS HEAVY TOO: EVEN WITH THE GREEN BELT MOVEMENT —
THE FIFTH EDINBURGH MEDAL ADDRESS

| am deeply honoured today. | have come here to receive an awararbahy own
behalf and on behalf of thousands of grassroots women, men and childremhaith| have
spent the last twenty years of my life in a partnership intendadilise my education and
experience to better the quality of life of my family and aoynmunity in particular, and my
country and the world in general. The partners represent the Edple bottom of a pyramid
which local and international political and economic systems haatedt on both sides of the
equator. At the bottom of the pyramid are people of all shades, ratig®ons and gender but by
far the majority at the bottom are citizens of the world south of the equator.

Upon birth, we begin a journey which should lead to happiness and fulfilnfeattisTthe
purpose of all our efforts. Between birth and death, however, themaarg obstacles which
separate us from that goal. Some are natural but most are rdan-iftze fulfilment and
happiness we crave for on this planet should be possible and there shoemdugh for
everyone’s needs. Believing it to be so, we wake up every motaingil on the resources
available to us so that we can realize the goal of happiness dihded. For many of us,
however, and especially those at the bottom of that pyramid, dheneot enough resources to
meet even our basic needs.

The greater awareness we now have of the systems of our phtietneakes us
appreciate the dilemma which Rachel Carson described in her &k Springbefore it
became fashionable to appear green. The air we breathe, theweatenk and the soil in which

crops and other vegetation grow are limited resources. Thegvailable to us to use and



144

achieve fulfilment and happiness, as others before of us have done andtibosgl follow us
will need to do. It was Mahatma Gandhi who gave the world the-gfteted words of wisdom,
‘the world has enough for everyone’s need but not for everyone’d’ giideese words become
even more meaningful the more we appreciate that this planetiesed system and therefore
what there is on the earth is all we’ve got! How then do viese our goals if we feel the need
to satisfy not only our needs but also our greed? How can we maljeumey and realise our
goal despite our limited resources? After all in some courdnesfor the majority of people at
the bottom of the pyramid the journey comes to an end even adns lzagl just as most of us
turn 35 or thereabouts.

The journey was often made in fear and ignorance until sciektiievledge helped us
understand our world better so that we could overcome our ignorance eefdriheur fear. We
now discover ourselves and see where we are in relation to thef restation and what we
ought to do as we seek fulfilment and happiness. Some of us even belietteahgerhaps we
are not the only ones making this journey. Perhaps all creation has a purpose artbthihg
to do with our own happiness and fulfilment. Perhaps it is not our busmesscide which
species should be allowed to exist and which should be denied thisugjltegause they are no
use to us just now.

To understand our position in relation to other forms of creation, we sheekl s
knowledge and inspiration from science and from creation itself.nféssage coming to more
and more people now strongly suggests that we are one speciésnebds to be less arrogant
and exploitative against what St Francis called our brothersistedssin the wide spectrum of
creation. Every other species has a right to exist and to pussoen happiness and fulfilment

and has no obligation to homo sapiens. The species should assist eacimathelp each other
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to achieve the goal of happiness and fulfilment. Homo sapiens, bye vituits higher
intelligence and a capacity for love and compassion should be margtadian and less the
exterminator.

Science and technology now dominate and have greatly changed alhaggiects of our
lives on both sides of the equator. This is especially true dbtdttem of the pyramid where
applied modern science is a new experience and scientific and tagicablknow-how is
lacking. Indeed the bottom of the pyramid associates science @mbhkegy with magic and
miracles of the glittering industrialised world. And with goodsma commercialised science
has greatly enriched societies which have made scientifiow#ises and have been able to
apply them and create new and more efficient tools. This miegpgears well beyond reach of
the bottom of the pyramid and may even be perceived as magmfofram God. Even though
science and technology impacts on the world at the bottom of the igythat world hardly
understands them or how the impact comes about. The people toil norsgthrtésearch for
their own happiness and fulfilment. But is it possible for them atise their goal with so few
resources and without science and technology? And will those who havknttw-how be
willing to share it when it gives them the advantage over therh8t How can they when with
that advantage they (the top) can exploit not only their own resoimgealso the untapped
resources belonging to those at the bottom of the pyramid?

The world | work in is concerned about the environment. The resourcds griainet
earth are not only limited, they are also being degraded. The pédpéekottom of the pyramid
do not understand limits to growth and they do not appreciate thdtegsséek their own
happiness and fulfilment they could adversely affect the sanoeiroes and jeopardise the

capacity of future generations to meet their own needs. And havohthsaiof the bottom of the
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pyramid, the top is blinded by insatiable appetites backed lentsa knowledge, industrial
advancement, the need to acquire, accumulate and overconsume. Thgorewolinformation
dissemination worldwide plays on the ignorance and the fear oé thbshe bottom of the
pyramid. It promotes the lifestyle of those at the top of thamig and sells it as the ultimate in
fulfilment and happiness.

In my part of the world, environmental degradation is brought about byeresion,
deforestation, pollution and loss of biological diversity in our earsitegys. These in turn are
brought about by political and economic policies and activities whiehdetated by greed,
corruption, incompetence and an insatiable desire to satisfy tagethiegos and ambitions of
those who wield political and economic power. They are exacerbgt@odpulation pressure,
international debts and interest rates, low prices for export gomasnadity protectionism and
inevitable and debilitating poverty.

Many governments, aid agencies and charitable organisationd ineasgily in the
symptoms of environmental degradation as they mop up the world. Lessaeffaenthusiasm is
demonstrated in dealing with the causes of the garbage theg ai#ting to mop up. This is not
to say that people are not appreciative of aid and charity. Buh#parity of the people at the
bottom of the pyramid are both the causes and the symptoms of environmentatitayratiey
are caught in a vicious cycle of poverty and underdevelopment. Then Gelt Movement
endeavours to assist them to break that cycle and liberate themselves foamdsievhich block
their paths and separate them from their goal of happiness aihdduntt Lifting them may be a
noble and fulfilling challenge but it is also very demanding becdesédttom of the pyramid,

especially south of the equator, is very heavy.
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Many of us at the bottom make our children believe that educatitwe isely to a good
job, a good salary and a good quality of life. They believe that 8dnaaill get them out of the
bottom of the pyramid and provide comfort without effort. It seeasy enough because passing
examinations and moving to the next grade may come easilthefsstruggle through school
they console themselves with the promised success which willeett@m a place at the top of
the pyramid. If that depended on good grades and certificateg ahars would have little to
worry about. We would be at the top!

Between reality and childhood dreams are many man-made hurdlds twhipeople at
the bottom fight against all their lives as they try to ovedhem and to achieve meaningful
development, improve their quality of life and realise full potenfidlese obstacles prevent
them from utilising much of the knowledge, expertise and the expertbey have acquired in
their studies and in the course of their lives. This knowledge and enperis supposed to make
the journey surer and easier. But there is a big differenceebertehildhood dreams and the
reality of the pyramid. At the bottom of the pyramid, sooner or later we atl {eat.

Take me for example. | am basically a biologist. However, incthese of my post-
graduate work | acquired experience in histological preparationgbofdtory specimens and
basic principles of embryology. With that background | was hirgdPbofessor Dr R R
Hofmann, who became my academic adviser and friend, to teach- raiwodevelopmental
anatomy in the faculty of Veterinary Medicine at the Univgref Nairobi. | felt satisfied with
playing an important role in educating future veterinarians who wsupervise the livestock
industry in my country. Such experts were expected to ensure thatwbald be adequate and
healthy animal production provision for our society, to control antisdases and ensure that

our livestock industry was successful.
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Part of the university assignment is to do research and publislisr@suscientific
journals so that higher academic promotions can be achieved. Bagetkké my mark in the
scientific world, and of course also earn my academic credgnticommenced on a research
project immediately. | decided to work on a problem which viagsely affecting the livestock
industry and especially the dairy section. In order to improve our imoligedairy cattle we had
imported exotic breeds from Europe and were crossbreeding therntoeatrstock. The project
was very successful except for one problem: east coast Tdusmparasitic disease proved 100%
fatal to the imported exotic breeds and their progenies.

The parasite is transmitted from one animal to another by browticka, so called
because the ticks love to congregate particularly on the eafseofi¢ctim. The parasite is
ingested by the tick from an infected animal during feedingeaedtually finds its way into the
salivary glands of the ticks. From here the parasite iedamsto the next victim during the next
feeding. | decided to work on the microscopic anatomy of this parascause | was keen to
make a contribution towards its life cycle. | started withaitatomy in the salivary glands of the
infected ticks.

Anxious to be a good career woman and set a good example to fellmvemseof my
gender, students and colleagues who had not worked with women professiefoak, | did
what | thought mattered: | reported to work on time and was bothtimaissand productive.
Upward mobility seemed assured if the university authority waggect what they had written
in the letters of my appointment! But the inevitable happened: th@sehurdle which nobody
articulated. It was not an academic hurdle, but a hurdle newesthélobility upwards was too

slow. It was as if | did not matter as much as the otherseMaas something I did not have and
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| could not have. The hurdle had nothing to do with passing examinations, bextifigates or
being a good teacher. It had everything to do with my gender! What a discovery

| had just returned from the United States of America whepeit the first of part of the
1960s. Those years are partly remembered as the yearsQifilheights Movement which was
led by Martin Luther King Jnr. At least in the street batthesissues were clear: colour was the
problem. Several years later | was in the village of myhlard childhood and | was at home
with people who were black like me. | was still not 0.k. This tihmugh, it was my gender that
was the problem. | have since learnt that at the bottom of yeenp there are very strict
cultural and religious norms which govern the birth, life and deathoofien in society. These
age-old traditions make the bottom quite heavy.

By now | had tied a knot with a man. To do everything right wetad all the proper
religious and traditional requirements. He promised happiness andhéufi He was a good
Christian like me, had also been educated abroad, had been exposeidio mleas and values
and we shared our traditional wisdom. | never would have thought thdteathings | had
worked so hard for in school and at home would become a burden, an olustagleldmestic
peace. Apparently, those academic certificates and lettappaointment to high offices were
secretly emasculating the man in my life! What a catastrophe! | shauddkmown that ambition
and success were not expected to be a dominant character inalgspatiAfrican woman. An
African woman should be a good African woman whose dominant qualitiesdshmmllide
coyness, shyness, submissiveness, incompetence (feigned if necassamnyppling dependency
if they have the opportunity to be economically independent. A highlyaséetlicindependent
African woman is bound to be dominant, aggressive, uncontrollable, a bad iefloerather

African women. She is unmarriageable! Such qualities ardw@tts expected in men only. |



150

lamented that nobody warned me about such hurdles! (A large ghasef at the bottom of the
pyramid still struggle to keep the lid on.) In the meantimeuiggied for freedom so that | could
realise my full potential, but so many opportunities to improve thinobhad been lost, much
energy wasted and a lot of mileage on the journey lost. The bottespegially very heavy for
women.

To go back to my research project, in the early 1970s | spent nmelctillecting ticks
which should have been infected with the east coast fever parasieesows which carried the
ticks were often so skinny that | could count their ribs. This bexsause there was inadequate
grass for them and they obviously did not have enough supplements. Thisabbsesventually
led me to appreciate the relationship between the well beidigroéstic animals, a degraded
environment and the carrying capacity of any resource. A degragdonment could not
sustain our domestic animals. Indeed the livestock industry was etmedatmore by
environmental degradation than by either the ticks on the ears ahiimals or the cast coast
fever parasites in the salivary glands of ticks.

That was one of the many experiences which led me into enviroalmastivism. |
henceforth sought to understand and appreciate the symptoms as ofipdsedcauses of
environmental degradation. This and others concerns inspired me &teirtlie Green Belt
Movement. The overall objective of the Movement was to raise avssresfesymptoms of
environmental degradation and raise the consciousness of people t¢ thdéwgould move
them to participate in the restoration and the healing oettvronment. The majority of the
people at the bottom of the pyramid would rather deal with the symptmuause their
objectives are short-term and are directed towards immediateva. The Green Belt

Movement encourages them to understand the need to get to the root causes and to act.
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But the women of the Green Belt Movement try. To begin with greymostly rural
women who can hardly read or write their mothers tongues|deé @he official and national
languages of Kenya, namely English and Kiswahili. And thereaboait forty-two different
mother tongues in Kenya. Communication is therefore a bigebaand although practical
teaching by demonstration is applied, there is not enough time aswhpel to go around. Our
programme does not incorporate adult education but there are many gtodpglant trees and
also participate in the adult education programme conducted by thistiyliof Education.
Fortunately, forestry techniques are simple and are similahdoptactices applied by the
farmers. With basic demonstrations groups of women are able to th@aptrious forestry
techniqgues and to overcome many problems which could be a nightmar@rajeasional
forester.

The Green Belt Movement is basically an environmental campaigree planting. The
objectives are many and varied but the overall concern is toawe®ness of ordinary men and
women of the need to take care of the environment so that it icdartake care of at least their
basic needs. The initiators are groups of women who mainly come rébiwecause they
experience the direct impact of an environment which is degradeg.ldd¢lewood fuel, water,
food and fodder. They are poor, have no cash income and are confined tderufdldy work
very hard. For example, in sub-Sahara Africa they produce 80% &bdkl, provide the manual
labour on farms and homes, raise their many children and servadssdfehouseholds for their
absent husbands. Yet they form the bulk of the bottom of the pyramidoWieducation,
capital, political and economic policies to support them they find sbkms engulfed in vicious
cycles of debilitating poverty, lost self confidence and a merding struggle to meet their most

basic needs.
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For the past fifteen years the Movement has been trying &k linat cycle. The greatest
obstacles have been the very systems which are created lgothle pt the top. These systems
are designed to disempower them, to deny them basic freedoms laisd Tigs is done so that
those at the top can more easily rule over and continue to expdoit Because of trying to
uplift the bottom of the pyramid, the Movement has been portrayediagS@arernment and the
organisers and partners as dissidents. | have been the subject ofumnsand even uncouth
commentary and have been threatened with bodily harm by the golgaders who swear to
protect a constitution in which are enshrined the right to freedomosement, information,
expression and association! The rights of those at the bottom ofrdn@ig are violated every
day by those at the top.

The sheer number of those at the bottom of the pyramid createsetgkt. This is
compounded by all the problems enumerated above. And the numbers ag lggtjer. The
economic and political systems are designed to create more rajpbpulation pressures show
no signs of waning, deforestation and desertification and othmctss of environmental
degradation continue. The signs are everywhere on the wall.

Science and technology can lighten the burden but it is not beingayieence. Perhaps
part of the answer lies with man itself. Humans have to resdbeir roles on this planet,
reassess their values, reassess their understanding ainittexrse and perception of what
constitutes their happiness and fulfilment. We may have to reasgsesystem of governance
and seek security and peace not in a pyramid but in a balanced amahioars whole. For as
long as we sustain a pyramid the bottom will continue to gateenantum and may take all of

us with it where it is always going... to the abyss of the bottom!
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APPENDIX C
THE NOBEL PEACE PRIZE LECTURE
Your Majesties
Your Royal Highnesses
Honourable Members of the Norwegian Nobel Committee
Excellencies
Ladies and Gentlemen

| stand before you and the world humbled by this recognition andagpbfg the honour
of being the 2004 Nobel Peace Laureate.

As the first African woman to receive this prize, | accepintbehalf of the people of
Kenya and Africa, and indeed the world. | am especially mindfulavh@n and the girl child. |
hope it will encourage them to raise their voices and take rpae dor leadership. | know the
honour also gives a deep sense of pride to our men, both old and young. As B imothe
appreciate the inspiration this brings to the youth and urge them to use it to pursdeetres.
Although this prize comes to me, it acknowledges the work of countldssduals and groups
across the globe. They work quietly and often without recognitigerdtect the environment,
promote democracy, defend human rights and ensure equality between amine@n. By so
doing, they plant seeds of peace. | know they, too, are proud today. Tiooale&l represented
by this prize | say use it to advance your mission and meetdhesRpectations the world will
place on us.

This honour is also for my family, friends, partners and suppotievaghout the world.
All of them helped shape the vision and sustain our work, which was adtmplished under

hostile conditions. | am also grateful to the people of Kenya -refmained stubbornly hopeful
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that democracy could be realized and their environment managecabbtaBecause of this
support, | am here today to accept this great honour.

| am immensely privileged to join my fellow African Peace ¢ates, Presidents Nelson
Mandela and F.W. de Klerk, Archbishop Desmond Tutu, the late ChieftAlb#ruli, the late
Anwar el-Sadat and the UN Secretary General, Kofi Annan.

| know that African people everywhere are encouraged by this. héyiellow Africans,
as we embrace this recognition, let us use it to intensify@untdtment to our people, to reduce
conflicts and poverty and thereby improve their quality of lifet us embrace democratic
governance, protect human rights and protect our environment. | am cortfigiewetshall rise
to the occasion. | have always believed that solutions to most @rolbiems must come from
us.

In this year's prize, the Norwegian Nobel Committee has plduectritical issue of
environment and its linkage to democracy and peace before the worttieFarisionary action,
| am profoundly grateful. Recognizing that sustainable developmempatacy and peace are
indivisible is an idea whose time has come. Our work over the page&@ has always
appreciated and engaged these linkages.

My inspiration partly comes from my childhood experiences and olismrsaof Nature
in rural Kenya. It has been influenced and nurtured by the forduala¢gion | was privileged to
receive in Kenya, the United States and Germany. As |gkasing up, | witnessed forests
being cleared and replaced by commercial plantations, which degttogal biodiversity and
the capacity of the forests to conserve water.

Excellencies, ladies and gentlemen,
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In 1977, when we started the Green Belt Movement, | was partlynéisigoto needs
identified by rural women, namely lack of firewood, clean drinkingewaalanced diets, shelter
and income.

Throughout Africa, women are the primary caretakers, holding signtfiesponsibility
for tilling the land and feeding their families. As a resultytaee often the first to become aware
of environmental damage as resources become scarce and incapable of sustaifangltes.
The women we worked with recounted that unlike in the past, they unatele to meet their
basic needs. This was due to the degradation of their immediat®reanent as well as the
introduction of commercial farming, which replaced the growin@aisehold food crops. But
international trade controlled the price of the exports from thessl-scale farmers and a
reasonable and just income could not be guaranteed. | came to urdldlsia when the
environment is destroyed, plundered or mismanaged, we undermine our quality of lifetarfd tha
future generations.

Tree planting became a natural choice to address some of the initial edsddentified
by women. Also, tree planting is simple, attainable and guaranigek, successful results
within a reasonable amount time. This sustains interest and commitment.
So, together, we have planted over 30 million trees that provide fuel, fe@tirsand income to
support their children's education and household needs. The activity eddescemployment
and improves soils and watersheds. Through their involvement, womenaogaén degree of
power over their lives, especially their social and economiciposand relevance in the family.
This work continues.

Initially, the work was difficult because historically our peopleendeen persuaded to

believe that because they are poor, they lack not only capitallsoukr@owledge and skills to
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address their challenges. Instead they are conditioned to beli¢solitions to their problems
must come from ‘outside’. Further, women did not realize that ngettteir needs depended on
their environment being healthy and well managed. They were atsgaum that a degraded
environment leads to a scramble for scarce resources anduinaipate in poverty and even
conflict. They were also unaware of the injustices of international economngaments.

In order to assist communities to understand these linkagedewvetoped a citizen education
program, during which people identify their problems, the causes @suibfe solutions. They
then make connections between their own personal actions and thensréids witness in the
environment and in society. They learn that our world is confrontéa avilitany of woes:
corruption, violence against women and children, disruption and breakdown oke$amihd
disintegration of cultures and communities. They also identify theeadfudrugs and chemical
substances, especially among young people. There are also degabtaases that are defying
cures or occurring in epidemic proportions. Of particular concexrH&V/AIDS, malaria and
diseases associated with malnutrition.

On the environment front, they are exposed to many human actitigiesre devastating
to the environment and societies. These include widespread destruatmrsg$tems, especially
through deforestation, climatic instability, and contamination in this smd waters that all
contribute to excruciating poverty.

In the process, the participants discover that they must beopéne solutions. They
realize their hidden potential and are empowered to overcome iaedtigke action. They come
to recognize that they are the primary custodians and beneficiafithe environment that

sustains them.
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Entire communities also come to understand that while it is s&geso hold their
governments accountable, it is equally important that in their ovatiaeships with each other,
they exemplify the leadership values they wish to see in their leaders, namely justice,
integrity and trust.

Although initially the Green Belt Movement's tree planting\éiéis did not address
issues of democracy and peace, it soon became clear that regp@uiblnance of the
environment was impossible without democratic space. Thereforegthbeécame a symbol for
the democratic struggle in Kenya. Citizens were mobilisechétlenge widespread abuses of
power, corruption and environmental mismanagement. In Nairobi 's Uhury &afkeedom
Corner, and in many parts of the country, trees of peace weregkantdemand the release of
prisoners of conscience and a peaceful transition to democracy.

Through the Green Belt Movement, thousands of ordinary citizens m&bdized and
empowered to take action and effect change. They learned tcomeeriear and a sense of
helplessness and moved to defend democratic rights.

In time, the tree also became a symbol for peace and conflict resolutionakgpieicing
ethnic conflicts in Kenya when the Green Belt Movement used peseseto reconcile disputing
communities. During the ongoing re-writing of the Kenyan consiitytsimilar trees of peace
were planted in many parts of the country to promote a cultyseasfe. Using trees as a symbol
of peace is in keeping with a widespread African tradition. Fampie the elders of the Kikuyu
carried a staff from ththigi tree that, when placed between two disputing sides, causedahem t
stop fighting and seek reconciliation. Many communities in Africa have treigdns.

Such practises are part of an extensive cultural heritageshwtontributes both to the

conservation of habitats and to cultures of peace. With the destro€tibese cultures and the
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introduction of new values, local biodiversity is no longer valued or gexteand as a result, it
is quickly degraded and disappears. For this reason, The Green ®&atmint explores the
concept of cultural biodiversity, especially with respect to indigenous seedsdiamal plants.

As we progressively understood the causes of environmental degnaded saw the need for
good governance. Indeed, the state of any county's environmentflsciiae of the kind of

governance in place, and without good governance there can be no peaceoidngs, which

have poor governance systems, are also likely to have conflicts andap@oprotecting the
environment.

In 2002, the courage, resilience, patience and commitment of memhkes@ifeen Belt
Movement, other civil society organizations, and the Kenyan publiicated in the peaceful
transition to a democratic government and laid the foundation for a more stable. society
Excellencies, friends, ladies and gentlemen,

It is 30 years since we started this work. Activities that siava the environment and
societies continue unabated. Today we are faced with a challeatgealls for a shift in our
thinking, so that humanity stops threatening its life-support sydtéenare called to assist the
Earth to heal her wounds and in the process heal our own — indeed, to eetthigraghole
creation in all its diversity, beauty and wonder. This will happeveisee the need to revive our
sense of belonging to a larger family of life, with which wevehahared our evolutionary
process.

In the course of history, there comes a time when humanitgllesdcto shift to a new
level of consciousness, to reach a higher moral ground. A time whenweddahed our fear
and give hope to each other.

That time is now.
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The Norwegian Nobel Committee has challenged the world talbrothe understanding
of peace: there can be no peace without equitable development; andathdre no development
without sustainable management of the environment in a democratijgeandful space. This
shift is an idea whose time has come.

| call on leaders, especially from Africa, to expand democsgace and build fair and

just societies that allow the creativity and energy of their citizerleudagh.
Those of us who have been privileged to receive education, skills, pedesmces and even
power must be role models for the next generation of leagelshthis regard, | would also like
to appeal for the freedom of my fellow laureate Aung San Suudtha she can continue her
work for peace and democracy for the people of Burma and the world at large.

Culture plays a central role in the political, economic and sdi@abf communities.
Indeed, culture may be the missing link in the development of &fwlture is dynamic and
evolves over time, consciously discarding retrogressive tradifikesemale genital mutilation
(FGM), and embracing aspects that are good and useful.

Africans, especially, should re-discover positive aspects of thdture. In accepting
them, they would give themselves a sense of belonging, identity and self-nogafide
Ladies and Gentlemen,

There is also need to galvanize civil society and grassmotements to catalyse
change. | call upon governments to recognize the role of thesd¢ smyvements in building a
critical mass of responsible citizens, who help maintain checkbaladces in society. On their
part, civil society should embrace not only their rights but also their resporesbiliti
Further, industry and global institutions must appreciate that egsedonomic justice, equity

and ecological integrity are of greater value than profits at any cost.
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The extreme global inequities and prevailing consumption patternsngenst the
expense of the environment and peaceful co-existence. The choice is ours.

| would like to call on young people to commit themselves to a@svithat contribute
toward achieving their long-term dreams. They have the enerdyceeativity to shape a
sustainable future. To the young people | say, you are agifiur communities and indeed the
world. You are our hope and our future.

The holistic approach to development, as exemplified by the GreenvVBekement,
could be embraced and replicated in more parts of Africa and beyasdol this reason that |
have established the Wangari Maathai Foundation to ensure the cootirared expansion of
these activities. Although a lot has been achieved, much remains to be done.

Excellencies, ladies and gentlemen,

As | conclude | reflect on my childhood experience when | would aisifream next to
our home to fetch water for my mother. | would drink water stréigimh the stream. Playing
among the arrowroot leaves | tried in vain to pick up the strand®gd'feggs, believing they
were beads. But every time | put my little fingers under thieay would break. Later, | saw
thousands of tadpoles: black, energetic and wriggling through the wktar against the
background of the brown earth. This is the world | inherited from my parents.

Today, over 50 years later, the stream has dried up, women walk long distanca®fpr w
which is not always clean, and children will never know what they lus¢eThe challenge is to
restore the home of the tadpoles and give back to our children a world of beauty and wonder.

Thank you very much.
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ABSTRACT
SAVING THE HOME OF THE TADPOLES ONE TREE AT A TIME:

A FRAMING AND PEDAGOGICAL ANALYSIS OF WANGARI MAATHAI'S
GREEN BELT MOVEMENT

by
ANKE T. WOLBERT
May 2011
Advisor: Dr. Kelly Young
Major: Communication
Degree:Doctor of Philosophy
While often mistaken for “just” an environmental organization, Kenyarsen Belt
Movement (GBM) is engaged in environmental protection, feminism, hurghats,reducation,
sustainable development, democratic participation, and peace issues,stamibrays. This
diverse approach to social change makes it sometimes ditficplace the GBM within current
social movement theory. To further our understanding of the GBM'’s unappeoach, this
dissertation examines the framing efforts of the GBM’s leadehel Peace laureate Wangari
Maathai, as well as the organization’s educational practicesihg on Entman’s (1993) and
Kuyper's (2006) definitions of framing, this project analyzes thecld@ment of the GBM’s
frame(s) as advanced by Maathai in several award acceppeeches spanning 20 years of the
movement’s existence. Over the same time frame, Maathahar@BM published two manuals
designed to share the approach. These manuals are drawn on to #IBEM’s educational
practices, with specific emphasis on their use of criticdhpegical tenets. Of particular interest
for this study are the potential transferability of the GBBf@proach to other social movements

and the implications for social movement theory.
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